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[. INTRODUCTION
11 Background of the evaluation process

The evaluation of on-going study programmes is thasetheMethodology for Evaluation of
Higher Education Study Programmes,approved byOrder No 1-01-162 of 20 December 2010
of the Director of the Centre for Quality AssesstriarHigher Education (hereafter — SKVC).

The evaluation is intended to help higher educatstitutions to constantly improve their study
programmes and to inform the public about the ¢yafi studies.

The evaluation process consists of the main folhgwstages:l) self-evaluation and self-
evaluation report prepared by Higher Educationtitudion (hereafter — HEI); 2) visit of the
review team to the higher education institution;@pduction of the evaluation report by the
review team and its publication; 4) follow-up adies.

1.2. General

The application documentation submitted by the Ft#Hbws the outline recommended by the
SKVC. Along with the self-evaluation report and axes, the following additional documents
have been provided by the HEI before, during andftar the site visit:

No. Name of the document

Sample of Theses produced by students who hradeigted from the programme
Various questionnaire templates designed to oliégidback from students and staff
as part of the quality assurance process opergtdtelHEI

Information on the higher education system anRepublic of Slovenia
Academic calendar — timetable for 2014-15 acaclgear

Templates of awarded academic titles and DiplSunaplements
Minutes of the Quality Committee meetings

Other templates and academic staff curricukzevit

Nl Mw N e

13. Background of the HEI/Faculty/Study field/ Additional information

Alma Mater Europaea — European Centre, Mariborlddahereafter AMEU-ECM) is an
independent (non-state) Higher Education Institupooviding undergraduate and postgraduate
study programmes in the Republic of Slovenia. lission is expressed &® meet the needs of
society, the market and the modern lifestyle’ accordance with this mission, it is stated tha
“Alma Mater Europaea - ECM - University of Leadeifshoffers a liberal, interactive,
methodological and professional approach to highducation. In all our undergraduate and
graduate study programs, we implement this approaith an individual focus” AMEU-ECM

Is part of an international university project hetEuropean Academy of Sciences and Arts,
based in Salzburg. The institution was establisied2007 and started offering study
programmes in Nursing, Physical Therapy Social G®togy, specializations that either were
not offered by any university in Slovenia or forialinthere was a great demand for graduates.
Later, the fields of Management, and Archival Sésdivere added.
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Currently, the institution comprises five acaderdepartments (Social Gerontology, Nursing,
Physical Therapy, Management, and European StudiBs)academic structure is more or less
aligned with typical structures found at HEIs witlthe European Area of Higher Education (e.g.
Senate, Management Board, Academic Assembly, St@mamcil, etc.). Other units supporting
academic work include: Study Office, Library, Pshing House, and an International Office.
The vision of the management of AMEU-ECM is to &slei University status by becoming part
of a larger University establishment, the Alma Mderopaea University which will operate in
the inter-Danube region.

During the last three years AMEU-ECM has achievigdiBcant academic growth in terms of
number of enrolled students, study programmes gealiias well as academic organization and
infrastructure. Apparently, its development reffe¢he determination of the institution to
respond to the needs of the market and expectatbrsocial partners. It is the considered
opinion of the review panel that management is cdtachto the institution’s mission and the
achievement of the long-term vision, as outlinedtih® most recent strategic plan. The
programme in European Business Studies iS%cyle programme (Master's degree) which
commenced in 2012/13 and currently is in its tlyedr of operation.

The team responsible for the production of the -Be#iluation Report (hereafter — SER)
consisted of six members. This group did not congastudent or graduate representative which
represents a missed opportunity to obtain feedback these key stakeholders. The SER, while
helpful to the external review panel, would havedfged from a more analytical and critical
approach to the internal review process.

1.4. The Review Team

The review team was completed accordidgscription of experts’ recruitmenapproved by
order No. 1-01-151of Acting Director of the Centre for Quality Assesnt in Higher
Education. The review visit to the HEI was condddbg the team on 23/02/2015 to 25/02/2015
The members of the team were:

Mr John Cusack (team leader);
Prof. dr. Pandelis Ipsilandis;

Assoc. prof. dr. Nerijus Rasa;

w0 NP

Mr Richards Blese (students’ representative).
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. PROGRAMME ANALYSIS
2.1. Programme aims and learning outcomes

The Master in European Business Studies programsncerrently delivered partly in Slovenia
(about 20% of lectures) and mostly in Croatia (dal®Q% of lectures), where the majority of
enrolled students come from, but also attractsragetudents from the neighbouring countries
(Serbia, Slovenia, and Bosnia). The decision teratie programme in Croatia, as explained by
the Head of the Study Programme and in the SER @sfirmed by students and graduates)
results from Croatia’s recent accession to EU mesfhiyg This created a particular need for
human capital properly educated and trained tocefiely manage and administer activities
created by or linked to EU policies and funding appnities in both the public and private
sectors. The programme is designed to address thesds by providing students with
specialized knowledge at a postgraduate level ambg@uoducing innovative managers who will
lead businesses and lever European policies t@adkantage of their country’s economy and
society. Evidence from recent graduates of the naragie indicates that the knowledge and
skills provided were instrumental in their gainimg employment in relevant areas (e.g.
Development Agencies, Non-Government Organizatidwssal Administration Offices, and
Self-owned Business etc.) or in upgrading theireees. The success rate of graduates in
obtaining or retaining employment is a source algto the institution.

The programme maintains a European dimension rgtilmrcontent but in other aspects as well.
The participation of students from different Eurapeountries, the requirement that all students
take an internship in another European countryastigdpate in a study visit to EU institutions in
Brussels and write an article on a subject rel&aelduropean Union or business, the delivery of
certain modules in the English language, and théicpaation of lecturers from abroad are
noteworthy features that give an international ipgdb the programme. These aspects should be
maintained and further enhanced, and are evalidgbdy by students. The programme is taught
mainly in the Croatian language. Student repregimes informed the review panel that they
would prefer if the entire programme was deliveredEnglish so they could practise another
language.

According to the institution's self-evaluation teatime programme complies with all relevant
legal requirements, and this is the first timesibeing reviewed by an external team of experts.
No information was received by the external paredarding whether the programme is
registered or licensed in Croatia although, theepagacommends to contact Croatian authorities
regarding the licensing of provision of the studggramme and awarding of qualification. As a
general rule, Higher Education qualifications aveardh any EU country are recognized across
all national boundaries within the EU, but alsor¢éhare practices where qualifications awarded
in foreign countries are not recognized if no lioemo operate in that country was obtained.

The programme’s main goal, as stated in the inglitls public prospectus, is to educate and
train students in all commercial, public sectod grublic administration segments at national
and sub-national levels, and in the areas of legsisciences, economy and law at the European
level. Thus, the programme was initially designeaffer three specialization paths from which
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students could select: Project Management in the ElWopean Integration; and European
Regional Development. The availability of thesee¢thareas was designed to address particular
knowledge and skills requirements across variousedsions of public services provision, as
well as in the private business sector. Howeverfasponly the Project Management path is
active, as it is regarded by students as the oaedirrently offers immediate employability
prospects.

In terms of the exact title of the programme, twersions are presented in different source
documents i.e. Master in European Business (Europ®aject Management) and Master in

European Project Management (European BusinesseSiudhe programme is listed as a

Master's degree in Project Management on the uistits website and also in the programme
description document. At the same time on the AMECM website there is also a reference to
it as the European Business Studies programmeonithone specialization path, that of project

management with the same curriculum but differéetteres. Inconsistencies among sources of
information can create confusion for students aterostakeholders. Many examples of a lack
of standardised information could be cited from difeerent documents provided for the review

panel.

The programme’s aims and learning outcomes (refeiweas ‘competencies’) are divided into
general competencies and specialization competgnicieorder to provide prospective students
with a clear idea of the aims and learning outcoofdble studies. The general competencies are
stated unambiguously and, in the main, are predeatethe proper level for a"2cycle
programme. However, attention should be given o gtbject-specific competencies, so that
these do not remain extensively descriptive butea$ specify learning outcomes at the
appropriate level, the achievement of which cammsasured and verified. At the same time,
those high- level learning outcomes for each supyehen revised, should be cross-linked and
supported by the content of the programme and ébening outcomes of all complementary
subjects within the curriculum.

As evidenced by students and graduates, this progeais distinct in the geographical area of
the Western Balkans, where no other such programnoéfered by public or private Higher
Education Institutions. Thus, the total enrolmergrahe three-year period exceeds 100 students.

Although the response to the immediate needs icifgpskills in the economy and the students’
expectations in terms of employment can be seea &gal element in the success of the
programme, these factors could pose a risk @mtaining the programme’s academic rigour
and status as 42cycle degree. The driving force to respond tostis! eagerness for acquiring
skills that increase their short-term employabiptpspects cannot justify a shift in LOs towards
addressing immediate, somewhat narrowly definebdpua market needs at the expense of
providing students with a strong theoretical baokgd in the wider field of project management
which will be valuable and essential for their @renhancement prospects in the longer term.
Project management in its own right is emerging gowerful instrument in the planning and
implementation of strategic business activities &nabuld be inappropriate to confine the aims
and learning outcomes of the programme to mainiyresbing current training needs arising
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from EU funding opportunities. This is not to dettmat the later should also form part of the
curriculum.

There is no concrete evidence of the involvemergtakeholders in the process of programme
design, review and development to date. Espedtlying in this regard is essential input from
representatives of the public sector and the basimeorld, as well as from the employers of
programme graduates and the graduates themselaise Astudent participation in such
decision-making processes should also be strongbowaged and facilitated. Since the
programme has already produced one cohort of oOegraduates, alumni can be asked to
contribute to further development of the programarg] the establishment of an Alumni Club
should facilitate such a process. Similarly, alfjfiouthe documentation states that "the
programme is comparable with similar programmesidatof Slovenia™ there is no indication of
any formal benchmarking having taken place, althoogny similar-type Master's programmes
are offered by various universities across Europe.

2.2. Curriculum design

The Master in European Business Studies consigtssemesters and attracts 120 ECTS credits,
90 of which are assigned to taught subjects, aedrémaining 30 to the Master's thesis. As

indicated above, the overall structure of the cufum is designed to accommodate three
specialization paths: Project Management in the EUropean Integration, and European

Regional Development, with the first semester baiagnmon for all three pathways. As was

stated in the previous section, so far only thgeetdVlanagement in EU path is realized. Thus,
the review contained in this report is confinedhe programme as currently provided.

The curriculum is structured in a rational way withur parts, one per semester. The taught
curriculum (3 semesters) involves 15 subjects &@&T'S credits each. This includes ten (10)
compulsory subjects, four (4) subjects which stisienay choose from a set of more than eight
( 8) electives, and a subject that includes a feeek internship in another country or a study
visit to EU Headquarters in Brussels along with gneduction of a publishable article on a
subject related to European Union or business élternatives here would appear to be
somewhat unequal). The stipulation that the studem¢ undertakes the one-month long
internship is expected to "present a referenderleonfirming that the internship has been
completed” would seem to need strengthening imgeof establishing more precise criteria
designed to measure the extent to which the legroincomes associated with such an activity
have actually been met (perhaps the seminar papevas the same purpose).

The first semester is devoted to subjects relatdtltopean Studies, the second includes content
linked to aspects of Project Management, and tind gllows students the opportunity to select
subjects that relate to their interests and cateeelopment plans. The fourth semester aims to
integrate the knowledge acquired and the skillsetiged through the production by each
student of a Master's thesis. The current strudac#itates the delivery of the programme in
case more than one specialization path should fezedf in the future. However, if only the
Project Management route continues to be providedn the institution might consider
restructuring the curriculum and offer in paralteé compulsory subjects in EU Studies and
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Project Management in the first two semesterstistawith fundamentals and continuing with
the more advanced content.

The external review panel findings, based on aystdidhe programme focus and structure, the
syllabi and related documentation and on discussiath stakeholders, including lecturers and
students, can be summarised as follows:

The first semester includes subjects that addresspgan issues in terms of fundamental
cultural and civilization values, the political ardonomic aspects of European integration, and
the development of EU institutions, policies andugures. This initial phase is designed to
provide students with a solid background knowledggarding the evolution of the political and
economic environment in Europe. It is also impdrarthis stage that special emphasis is being
given to the development of the students' reseaagbacity through the provision of a
compulsory subject in research methodology. Thisjezi helps to ensure that students are
prepared to cope with the requirements of a Masfaodgramme.

The second semester is intended to focus on dewgldhe managerial capabilities of the
students, with particular emphasis on aspects @eBrManagement. It consists of one 6 credit
subject on the fundamentals of Project Managemehile the remaining four subjects (with
similar and equal weighting) address specific isghat arise in the management of EU projects.
The review team has concluded that this part of ghegramme gives a disproportionate
weighting and emphasis to very specific issuesomdyr related to the management of EU
projects.

In certain cases, the syllabi of those subjectsaleady outdated since the content refers to EU
programmes that have already expired, or are quarig. For example, the syllabi presented for
subjects such as Legal Aspects of EU Projects, iRgraf EU Projects, and Financial Resources
for EU Projects, refer to various practical aspemftsmanaging projects in the EU without
providing additional conceptual knowledge, but eatkills which nonetheless are useful to
students. A consolidation of these subjects collidvathe content of the programme to expand
much further into other key management areas sacBuginess Strategy, Risk Management,
Entrepreneurship, Finance, Advanced Economicsriat®nal Marketing, and e-Business etc.
In this context, it is important to note the view the institution, confirmed in Slovenia's
National Development Plan, to the effect that stislen higher education do not generally
obtain sufficient education and training in areaghs as management, entrepreneurship,
commerce and law.

Several anomalies have been identified by the wepi@nel with regard to the electives on offer,
as well as with the corresponding subject titlespaehding upon where the information is
sourced. The list of electives in the SER, thegpaome booklet, and on the web-site does not
always correspond, which could create confusion ramerospective students and other
stakeholders. In addition, a rationalization of #lectives is needed in terms of content (i.e.
concerns have arisen among the external reviewl pant® whether subjects such as Business
English, Business in Russia, China etc. are aptapfor inclusion in a” cycle programme).
The number and range of elective subjects is atsessive under circumstances where only a
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few of these can be provided realistically. Sinog all electives will be offered, some students
expecting to avail of a particular choice(s) aleely to be disappointed, which could reflect
adversely on the reputation of the programme aedrtAnagement team.

Most of the subject syllabi are sparse in contest @nsequently do not actually describe with
enough information what is currently taught. Thadiag lists associated with the different
subjects vary a lot in terms of volume of readimgst of which is not adequately updated in the
bibliographies provided to the review panel.

At the subject level there is no uniformity of apach to stating learning outcomes. Certain
subject descriptors contain proper learning outing, in many cases, LOs are expressed in
purely descriptive terms or as the rationale fa #ipecific subject and topics being taught.
Statements such a3 hrough active participation of participants withi group work and
discussion about each topic of the course, a stiidena qualified participant in the area of
legal aspect of European projects, will become tdjeal to participate in a project group,”
currently found in syllabi should be replaced pgdfic subject-level Learning Outcomes (LOs)
which must be defined explicitly in terms of meadle knowledge, skills, abilities,
competencies or behaviours at the appropriate fevel 2 cycle programme according to the
Slovenian and European Quality Frameworks. In game context, links to the assessment
methods for each subject should be provided so tti@tdefined learning outcomes can be
assessed and verified.

It is understandable that this is not an easy tasgecially if previous related experience does
not exist, but AMEU-ECM should invest time and effto train teaching staff in formulating
both programme and subject LOs at the appropriaatel.l Furthermore, a mapping scheme
between subject LOs and overall programme LOsgudrantee that the programme delivers to
students what is expected.

The review team observed a 100% uniformity in assest methods across all subjects, which
does not allow for the effective assessment of IiOall cases (e.g. assessing a student by way
of a project could be more relevant and effectiv@nt an examination in determining project
management knowledge and skills).The possibiligt & student may use written materials (up
to 30% of the total) already produced for the Bémhdegree thesis when submitting a Master's
thesis also appears anomalous and seems to requeredment.

It was evident from the panel discussions that nedghe lecturers currently involved in the
delivery of the programme did not participate i ttlevelopment of the syllabi at the initial
accreditation stage of this programme. It is realizhat updating and upgrading the syllabi
takes time and effort, but this is a necessaly tmsmaintain quality standards of teaching and
learning, regardless of which individual acadentaffsmember delivers the subject at any
particular time. The active involvement of allieers, as well as other stakeholders (students,
alumni and employers), in this process will helgptoduce quality results. The external review
panel recognizes that the management team is awane need “to renew the programme”, as
was reported during the discussions on the sitd, vésid hopes that the comments and
suggestions made in this section will help in thetction.
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2.3. Teaching staff

As stated in the SER and from the information whiod expert team received subsequently, it
seems that the only requirement regarding the begabf academic programmes at first and
second cycle levels in Slovenia is for staff togess a valid habilitation. No other quantitative
requirements appear to exist, such as employmatissor other credentials. All academic staff
appointments for the programme are approved bystdrmate of AMEU-ECM, and satisfy State

requirements.

One of the strong points of the programme is tat @s three years in operation no significant
attrition of teaching staff is noted. This giveg tmanagement team an opportunity to intensify
the involvement and participation of lecturershe tontinuous development of the programme,
in combination with input from other stakeholdeFbe programme is supported by an adequate
number of academic staff (13 in total), and twoeskpssociates. However, the arrangements for
teaching staff involvement in programme deliverg amsatisfactory. Only one member of
academic staff at the level of Associate Profegsarvolved (on a part-time basis) with the two
expert associates being employed on a full-timesbd$he remaining members of the teaching
staff are contracted to deliver specific subjects.

The management of the institution has pointed bat bne of the aims isgétting the best

professors and the best studentbideed, the group of highly qualified individuaisl1 out of

13 have a Doctorate degree — has been drawn frioen Stovenian universities, as well as from
industry, to teach the programme. The group is éemented by two academics from abroad,
one being a well-known expert in project managemera brings a strong academic record as
well as experience gained from his involvement wthe International Project Management
Association (IPMA). Overall, this combination ofafit represents a strong advantage for the
programme, in that it provides a rich blend of aratt, contextual and ethnical backgrounds
crucial for achieving its aims and objectives; #iBr giving it an international character and
bringing to the curriculum a rich blend of expederand expertise for the benefit of the students.

On the other hand, the almost exclusive dependiemgeogramme delivery on contracted staff
introduces a possible risk concerning the stabibfythe programme, leads to a greater
administrative workload, and brings about the ngitgsto apply firm Quality Assurance
processes to maintain programme quality and guaeatdg continuing development. The expert
team understands the practicalities which makefficdlt to increase the number of full-time
teaching staff and accepts the sincere intentiomanagement to move in that direction in the
near future as a necessary requirement for reglthi@ vision to reach University status.

AMEU-ECM is also fully aware of the importance otaalemic research in its further
development and has been active since 2011 in iarggnscientific conferences, with
participation by staff and postgraduate studertg. research activity of the staff involved in the
delivery of the programme shows that individual rbens — mainly those who have permanent
employment with other academic institutions — h#iweir own research interests and pursue
research agendas accordingly. Some can pointigméicant volume of published work, and the
institution is commended for attracting academidth such research records. Yet, the review
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panel notes the lack of an institutional reseatctesgy with the aim of creating clusters of staff
researchers focusing on investigative areas andvation in fields related to this study
programme. The establishment of common researdatresit groups would increase team
coherence, enhance the identity and reputatiotheprogramme, enable staff to join research
consortia, and exploit research funding opportasitavailable at European level. Such an
environment would also help to create further cadsxelopment opportunities for both junior
staff and students.

At the same time, professional development of thff & also necessary in areas of didactics
(e.g. proper use of case studies, other teachinpaaelogies and approaches, sharing of best
practice, etc.). Preparation of annual developnpams by all academic staff members should
result in increased staff affiliation and at thensatime help the institution to plan appropriate

developmental activities.

Overall, the external review team recognizes thatgualifications and general profiles of staff
are indicative of the high calibre of lecturers casated with this study programme. The
representative academic staff members who partegpan discussions with the review panel
during the site visit were enthusiastic about theark at AMEU-ECM and willing to become
more involved. The management should harness sutiugasm and apparent willingness to
create a much stronger sense of programme owneashimg academic staff. For example,
while it became evident that members of the stafieca lot about the development of the
subjects which they teach, the same intensity amdl lof involvement did not appear to exist
when matters regarding overall programme developmesre discussed. The expert team
believes that staff should be encouraged to becoowh more actively and formally involved in
the future development of the programme.

2.4. Facilitiesand learning resources

Initially, the programme was delivered in Karlovdben in the next year in three different
centres (Karlovac, Bjelovar and Zagreb), and culyemhe third year of its delivery, only in
Zagreb. This location was chosen because it isertantly accessed by students from various
cities in Croatia, as well as from surrounding does. The lectures and seminars are held in the
conference room of a Zagreb hotel, which is wellipged to host the interactive IT tools
provided by AMEU-ECM to support the learning praeeSo, in this respect, the premises where
the programme is delivered may not be inferiorht® properly equipped classrooms used in the
other locations of AMEU-ECM. The shortcoming ofduats not fully experiencing an academic
environment (i.e. space that they can use off-cfasggroup work; easy personal access to
teaching staff, proximity to student support fuans, etc.), under the current circumstances are
alleviated somewhat by the support and arrangenpeatsded by the institution so that students
studying at Croatia may enjoy similar privilegeghe remainder of AMEU-ECM students. They
also have access to academic libraries and can inbeklibrary loans through the network of
Slovenian academic libraries (COBISS), of which AMECM is a member.

The institution has developed excellent IT faaktito support student learning. A video
conference system allows students to watch theirlestfrom any place, in case they cannot
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attend in person. The system also supports rea-tmeraction during the lecture / seminar, so
students may pose questions for the lecturer arigtipate in discussions. The use of interactive
Smart boards allows the student to capture theudexs’ presentations on the board or the
podium during the delivery. Furthermore, all leewiiare videotaped, and students may access
these off line at any time during the semestema@lwith all other reading material which is
made available to them via the Moodle platform.d8tt representatives with whom the panel
met emphatically acknowledged the usefulness ofatrelable technology in supporting their
studies. However, they indicated, and the revianep agrees, that they do not consider the
system as a replacement for class attendance.imhpsrtant to mention that the use of the
interactive technology in the study process islimoited to certain subjects or specific members
of the teaching team, but has been adopted wideblldecturers and can be considered one of
the strong points of the entire institution.

A well-staffed study office at the headquartersMaribor, including technical support staff
members, helps to guarantee the smooth runningeoplatforms, the continuous updating of
information, and the quality and effectivenesshg tcommunication with students. It is evident
that AMEU-ECM displays care and commitment to tlatmuous upgrading of the available
infrastructure. The institution recently made aforfto organize the small library facilities
which are located in Maribor and Musca Soboba,hst these meet academic standards, and
joined the national network of academic librari€3OBISS). A library administrator was
appointed after being trained, while the servicésro external librarian were also hired for
organizing the library. The review team visited Maribor University library to which AMEU-
ECM students have full access rights. Student sgmtatives confirmed that they also have
access to the bigger library in Ljubljana, as veallelectronic access to approximately 10,000
bibliographical units available at COBISS, the wattacademic library service in Slovenia.

In the context of expanding facilities and resosrdke institution has hired part of a building in
the centre of Maribor which was a purpose-builtnpees for the School of Theology of
Ljubljana University and was recently vacated. t&lhching and administration activities will be
moved to this new location inside the next few rhent

2.5. Study process and student performance assessment

The study programme has been implemented in Crestce the 2012-13 academic years. The
admission regulations are clear. The programme tadmiders of a*icycle degree (academic
or professional) in the area of social sciencestewtolders of a ¥ cycle degree from other areas
must successfully complete a preparatory programvhieh has been assigned 20 ECTS credits.
No other entrance requirements, such as the gradibedfirst degree award or business
experience, are stated. Almost all students esddh the programme are in employment. The
programme appears to be the most popular studyrappy which AMEU-ECM offers in the
area of management. The current number of avaiksthldy positions is 45 per academic year,
and enrolment during the first three years wasstd@lents in year 2012-13; 36 students in 2013-
14; and 23 students in the current academic ye@tg-25. The drop in student enrolment is
attributed to the high level of demand which exdgbeior to the programme’s inauguration, since
no similar postgraduate study opportunity was awée. This level of demand has smoothed out
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somewhat since the programme was introduced. Btsdeumbers to date are sufficient for
sustaining the programme and for all academic mepqstudent interaction, diversity and
sharing of experiences, etc.).

There are specific regulations for student advamcenfrom the first tahe second year that
require the successful attainment of at least 45&Credits (out of 60). The statistics on student
progress illustrate that the majority (92-94%) pesges successfully from first to second year,
while 82% of the first cohort of students have dhred their studies in the allocated time. The
institution lists the programme in the categoryaft-time studies, mainly because it is targeted
to students in full-time employment and is delivensostly at weekends in block teaching mode.
Despite its part-time classification, students allewed to take a full-time 30 ECTS credits
workload during each semester. To accomplish #aish of the 6 credits taught subjects is stated
to include 25 hours of lectures (or other teachamgjvities not mentioned explicitly in the
syllabi), 25 hours of tutorials (non-scheduled edtagion with teachers), and 130 hours of self-
study. The self-study element does not appear &irbetured and the volume of hours assigned
to it could be regarded as excessive. Thus,ttiy process is a blend of contact and distance
learning. There are no minimum attendance requingsndut students reported that attendance
is over 50%, and for some subjects close to 80%.

The workload stated in the syllabi meets the nommatrics for ECTS credit calculation
However, the review team feels that certain provisnust be made to ensure that the actual
student workload does not deviate significantlyrfrthe nominal one. For example, depending
on the subject, contact hours should be increasenhdintain equilibrium between what is
promised and what is being delivered. The selfystudrk on the part of the student should also
be customized in a more guided and structured wapdlude specific activities and related
learning outcomes that are explicitly defined ia flyllabus, known to students, and verifiable by
lecturers.

Similarly, the study trip abroad is a feature & ffrogramme that provides significant benefit to
students. This component which would also be furteehanced if its intended learning
outcomes and how these are to be assessed wepssagbrdefinitively. From discussions with
staff, it appears that there is a great variatimorgst students with regard to the quality of the
seminar-papers they present on completion of theystisit. A systematic approach should be
adopted in respect of internship reports for thwke might choose this as an alternative to the
study trip (although students so-far seem notvodait).

The review team identified the need for a mechmanis ensure that the assessment process
verifies that the stated LOs have been achievegl (aoderation of examination questions,
review of assignments by peers or a study prograncor@mittee, peer review of the
marks/grades allocated). Also, clear, transparaittedjnes for assessing any piece of work are
needed. For example, each subject syllabus couldde specific requirements that should be
met to achieve different levels or grades (i.e.spaserit, distinction). The current grading
system in operation should be rationalized (i.e twery good” scales and uneven ranges or
bands of marks are present). These scoring sysshmsdd be revisited, clarified regularly, and
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made accessible for students after having beerempiex$ and explained to them during the first
class meeting.

The institution and the programme management taant@cerned about the maintenance of
academic integrity and have taken appropriate nmmeasto prevent cheating and student
dishonesty. A booklet containing instructions onvho properly cite sources and authorship in
texts has been introduced, and students are intbiand receive guidance especially focused
towards the preparation of the thesis. As parthef quality assurance processes, all student
submissions (term papers, seminar papers, theseplaged in two systems (Turnitin and a local
software safeguard) to undergo a plagiarism chédle need for a comprehensive anti-
plagiarism policy is recognised in the field of iy education. Such a policy provides formal
guidelines and regulations concerning how the tunsdn will respond to suspected acts of
academic dishonesty and what the consequenceffdadmg students are likely to be.

The arrangements relating to the Master's thegieapto be well organized. An elaborate
system of methodological guidelines and procedisr@s place and presented to students during
the first semester of their studies, with studesl® receiving supplementary support from
personal consultations with their supervisor. Tapids which have been selected for thesis
purposes seem appropriate and relevant to the gidyamme. The expert team cannot really
assess the quality of the finished student workany depth since all these have been written in
the Slovenian or Croatian language, and expertsidered only the English summary and the
bibliography. The range of grades seemed to beertdrated between 8 and 10, with 75% of
students receiving the two top grades (9 or 10)was explained, this happens because the
supervisors do not allow a thesis to be defendéeisant is of a very high quality. Overall, these
research projects address very interesting topks. expected, most focus on general
organization, policy and economic issues in the #hbiJe some deal with project management
and / or general management problems. Each tresigpervised by one or two academics, all
having a Doctorate degree. In this context, it nigportant that the workload involved in
supervising theses is distributed amongst as masbers of academic staff as possible. Also,
the membership of the Commission set up to evalhatguality of theses should be extended to
include external representation.

The review panel is aware of the commitment ofttlesis supervisors to quality and considers
that additional improvements can occur by provisi@uch as the introduction of external

examiners for assessment purposes and the enfartefmminimum requirements in respect of

recent international bibliography consulted, togetiwith an insistence on the limited use of

internet sources. This latter comment is made & kihowledge that the guidelines issued to
students contain requirements such as “A minimur@Qofvritten sources that are not more than
10 years old” and “One-fifth must be foreign litene and sources etc.”. The inclusion of a
compulsory reflective section, if not already stgtaed, would enhance the learning process for
each student.

Students appear to receive appropriate social aadlemic support. An apparently well-

organised study office handles all administratigsks related to students via intensive
communications on a continuous basis. The studgeofirganizes an induction weekend at the
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institution's premises at the beginning of studarg] is responsible for collecting assignments,
keeping the calendar and issuing calendar aleetsgiving thesis documents and making
consistency checks. In general, this office is doenmunication focal point between the
institution and students.

It appears that there is no organized effort fer phomotion of student mobility (incoming and
outgoing), and this seems to happen on an ad-hss. bar this particular programme no student
mobility was reported beyond the compulsory study or internship to EU headquarters.
Because students are already in employment, it csepded that availing of mobility
opportunities is not always convenient or suitdblethem. However, it is understood that one
student will participate in an Erasmus exchangegg@mme in the coming months. The
establishment of an international office in thetitngion is expected to expand the horizons of
this and other study programmes in the years ahead.

According to the SER, no survey on the employméatus of the programme’s graduates has
taken place due to the fact that only one cohostwdients has graduated to date. It is understood
that this survey will be conducted at the end ef ¢hrrent academic year, when two cohorts of
students will have graduated. Discussions with gg#es' representatives revealed that the
gualification has helped some to move to new jolosemelevant to their studies, and provided
the catalyst for others to improve their careessaleeady alluded to earlier in this report. A case
of one graduate who was appointed to a ministpnaition in the government of a neighbouring
country was also reported. The overall conclusibstadents is that the employability prospects
for graduates are very good.

2.6. Programme management

AMEU-ECM has a clear vision and associated stratiegyfuture development, as expressed
mainly by the President, Professor dr. Ludvik T&plaSince the institution is still relatively

small, the dynamic, personal involvement of theskient is readily discernible in the growth
and expansion achieved over recent years.

The European Business Studies programme is manggadStudy Dean who also serves as the
Head of the Department of Management. The StudyhDeaesponsible for the delivery of the
programme, coordinates the team of academic ssgfiersonally involved in the delivery of the
programme and has direct contact with studentsteachers. From discussions held on the
occasion of the site visit, it would appear thag tiolder of this role has a strong sense of
programme ownership, a sincere desire for contisumprovement, and the authority to take
action in this direction.

The official institutional documeriRules on Quality Procedurewhich was presented to the
expert team serves both as a Statute of the Itistitand also as a Quality Manual. It describes,
in detail, the roles and responsibilities of th&edent bodies and individuals involved in the
management of the institution i.e. Management BoBrdsident, Senate, Academic Assembly,
Student Council) as well as the decision-making@ss on academic and administrative matters.
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In addition, it describes comprehensively all QAndtions and devotes a full section to
Measurement Analyses and Continuous Improvement.

In the SER there is evidence of Senate decisiayardeng changes in the academic calendar, the
introduction of new electives and approval of theyllabi, teaching assignments, etc., all
indicators suggesting that the existing academioagament structure functions effectively.
During the visit, the review team was provided witimutes of the quality assurance meetings
and a sample of survey templates used to collectians from students, staff and graduates.
Discussions with students and staff confirmed thatfeedback process is taking place regularly,
but it is not clear how and to what extent the ltssare used. The management team receives an
analysis of the results, and it was intimated thatgdate, there has been no necessity to take
action based on the input received. The meeting attademic staff representatives indicated
that they receive some feedback informally, butarot regular basis. The review panel suggests
that it is necessary to provide formal feedbaclketturers on a regular basis. This can serve as
affirmation and reinforcement, as well as helpimgdsolve problems which have been identified
and initiate necessary improvements.

Teaching staff members are comfortable to contextStudy Dean to discuss issues concerning
the teaching of their subjects and decisions aendiken informally on an ad-hoc basis. The
size of the institution allows for much personahtast, informal communication between
academic staff and management, and flexibility @cision making. Despite these advantages,
the lack of a formal body where academic managémed staff, together with student
representatives, could participate (at least qgrexesemester) for the purpose of discussing
matters regarding the improvement of the qualityhaf teaching and learning process and the
development of the programme can be regarded adgaus deficit in the current system. In an
environment which lacks all the formalities of artademic department and where the majority
of academic staff are employed on a contract bssnanagement team is obliged to pay much
attention to ensuring that channels of communicaice formalised, clearly understood, and
working effectively so that all staff share theiers and work towards the achievement of the
aims and objectives of the programme.

Although the Study Dean empowers academic stafhking ownership of their subjects, it is
advisable that the formal processes described enQbality Manual are implemented. The
document 'Rules on Quality Procedures' provides Study Commissions. However, its
constitution and working procedures might be re@dwwith a view to provide a Social
Partnership Forum which would allow for feedbackd atne capture of ideas from all
stakeholders. Such wisdom could be discussed aaldiated, thereby leading to appropriate
recommendations to be progressed within the strestof AMEU-ECM. This committee would
retain formal records and minutes. Many HEIs fihdhelpful to integrate inputs from all such
available sources into the formulation of an anr@ahlity Enhancement Plan which captures
the agenda for continuous improvement and als@wes/progress made to date.

The following recommendations are intended for aersition by Alma Mater Europaea for the

purpose of strengthening this Master's degree pmogre still further. These proposals are not
necessarily listed in order of importance. It skioalso be emphasised that this report has been
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written as a unified document, which means thatgestions already made and not repeated
amongst the recommendations should not be congidsrbaving a lesser importance than those
presented below.

[ll. RECOMMENDATIONS

The following list is not intended to be compreheasbut rather to facilitate Alma Mater
Europaea in signposting areas for critical attentis part of the institution's stated and genuine
commitment to enriching the programme and to eisfaiblg its status, nationally and
internationally.

e An important decision needs to be made regardingthen the European Business
Studies programme will continue as a three-speadin pathway degree or as one
focusing on Project Management alone. In the lattese, it is advisable to consider
revising the title in order to better reflect thentent of the programme and the structure
of the curriculum. Should the current title be ne¢al, and even if it is not, significant
adjustment to the curriculum content is stronglgoramended along the lines suggested
in the Curriculum Section above. Furthermore, kegwo specialization paths inactive
weakens the importance of the specialization rthaeis offered, and is also misleading
for prospective students.

e The aims, objectives and learning outcomes (LOshefprogramme should conform to
requirements for ¥ level postgraduate studies, according to Europeah Slovenian
Qualifications Frameworks. In tandem with meetinig requirement, the content of the
programme must reflect the academic rigour expeatgubstgraduate level by providing
the appropriate depth and breadth of knowledge @kloping high-level skills of
analysis, evaluation, and synthesis based on theeptual framework and solid
problem-solving and decision-making foundations. drder to prepare students to
progress in their careers, nationally and inteamtily, it is essential that the focus of the
programme extends far beyond mere functional desviand the training needed to
discharge specific and sometimes narrowly defirs#td. The vision of the institution is
to achieve full University status. Consequentlys gorogramme must establish a strong
academic profile, even if this is somewhat at vargawith the students leaning towards
meeting their shorter-term training and employmeeéds. The approach which the
review panel is proposing will require an overaNiew of the programme and a renewal
of the curriculum.

e The programme level aims and learning outcomesldho cross-linked with subject
learning outcomes, which must be reviewed and sulesaly expressed explicitly in a
manner which allows for the measurement and assegsoh their attainment. This may
also lead to an adjustment of assessment metheggnding on the newly defined
learning outcomes for particular subjects. Theévaanvolvement of the academic staff
as a team and not as individuals will be crucialiis reengineering work.

e The syllabi must be updated to reflect what shdmddand is currently taught, as well as
including the most relevant and up-to-date bibkgudry (both national and international
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publications). A clear description of the assesgnmocess and the introduction of
revised grading criteria to reflect a more ratiomadl equitable set of bands or categories
are also highly desirable. The whole process, wiktempleted, will contribute
significantly to the standardization and enrichmefitthe quality of teaching and
learning. Additionally, the current arrangement vety a student may request to be
examined via an interview or the production of mis&r paper rather than a written test
should be subjected to further scrutiny by managéne the interest of ensuring
assessment standards which are equitable andsberctedible at this level.

e All programme-related documents, internal or puykhcany form, written or electronic,
should be reviewed and checked for consistency néérmation. Harmony and
consistency of approach when presenting informafdbout this postgraduate study
opportunity are essential for its status and r&pt, as perceived by prospective
students, enrolled students, employers, academif; pbtential partner institutions and
organizations, and all other interested stakehslder

e The study process could be enhanced by providing mantact hours and, in particular,
by the systematic structuring of self-study work tlee students. The formal introduction
of additional appropriate tasks and assignmentga@lto each subject would serve to
enhance the learning process and strengthen thiéicatson for the ECTS credits
assigned to each subject.

e More active involvement of academic staff, studeatsd other stakeholders in formal
programme review processes would create a teant gpid a sense of programme
ownership amongst all stakeholders, while alsoitgpdtio the development of quality
enhancement plans at department, programme amnddudi subject levels. As already
highlighted in this report, the benchmarking of tipeogramme against similar
postgraduate degrees must be regarded as a pifiaritile purpose of guaranteeing its
standards in the years ahead.

e Programme management should also consider thevemant of employer stakeholders
in ways that could add value to the programme lierkienefit of students. Examples of
such extended participation and partnership cowdude sponsorship of prizes,
provision of internships, guest lecturing, workiwgh academic staff in developing case
studies, and supporting Master’s thesis reseam@haitidresses real problems and issues.
It is understood that many of the thirty nine vevgrthwhile partnership agreements
already made do not extend into the business settbe Slovenian economy.

In conclusion, the panel members wish to recordr tipatitude to the President and staff of
Alma Mater Europaea at all levels for the supportl @ooperation received throughout the
evaluation process. The willingness and commitnoémanagement to build upon and enhance
the quality of this study programme was readilyceiaible. We wish their efforts every success
in the years ahead and trust that the graduates the programme will continue to enjoy

rewarding and fulfilling careers.
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