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1.
Introduction


In July 2004 the management of this masters programme was transferred from the Faculty of Pedagogy and Psychology, VPU to the Department of Arts Education within the Institute of Cultural and Arts Education. The realisation of this course depends on the strong links maintained by the Department of Arts Education with other departments and faculties within VPU. 
Various improvements were carried out between 2003 and 2006 so that the programme would not ‘train’ participants to become, what the Self-Assessment Team describes as “a narrow subject-based specialist” (p. 4) to a theatre educator who would have “obtained a broader general and specialist education and is able to develop competences of arts education, which are relevant to the practice of art education.” (p.4). The introduction aims to justify the changes that were made due to the need to address the issue of preparing specialist who would lack the competencies of a graduate teacher who can relate with different age groups. Since this is a highly specialised area which could lead to work in different settings and contexts relating to culture and theatre in particular having a background in education would necessarily be recognised as a plus factor. This has led to developments in both content and methods of teaching. Furthermore, it is argued that since the artistic and cultural dimensions of education are often neglected this course would help to provide the specialists with the skills to pass on to the younger generation.
The first external assessment was carried out in 2007 whilst the Department carries out annual internal assessments. Since the revised programme was initiated in 2005 modifications were introduced twice. According to the Self-Assessment the reviews led to improvements in the quality of studies. The major revisions or developments that accrued as a result of this review were:
· revisions to the competencies required of a masters graduate

· an increase in the flexibility and variety of courses that addressed the needs of students and the market

· improved research work that brought together the research skills of course participants with good reference to foreign literature

· increased the level of mobility of students

2.
Master Study Programme – Theatre education (PX)
2.1
Aims and Objectives of Study Programme
According to the Self-Assessment Report the main aim behind the programme is to “train an educator who is able to identify education priorities, actively participates in formation of education and arts education policy; is able to analyse and improve priorities, strategies, technologies of arts education and to evaluate its quality and creates new possibilities for arts education in the constantly changing global society” (pp.6-7). Furthermore, it aims to train educators who implements lifelong principles, initiates the development of (the) learning community, is able to get into and compete in the labour market and to establish new working places.” (p.7)
The programme presents three main objectives. These objectives tend to provide a broad and embracive understanding of the type of teacher as educator that VPU would like to develop. The intent is to develop competences in two main areas: cultural, scientific, and consultation skills. The critical questions that need to be addressed are how are the candidates encouraged or expected to develop these competencies? Is the masters programme aimed at helping the candidate to start asking critical questions about arts education in general and Theatre education in particular with a national and international context? Are participants expected to take an active part in theatre as actors and/or teachers and at the same time bring about the necessary changes as experienced in the programme they are pursuing? Furthermore, what type of research skills are being encouraged when the list of dissertations tend to focus on pedagogical aspects (see Annex 3). The third dimension notes that candidates need to develop into ‘consultants’. However, no mention is made as to how candidates are expected to do so is made. Definitely, once they are within schools or organisations they can provide input into how things can be reviewed, enhanced etc. however, one would not expect this to happen in the more academic or professional set ups. One would expect them to play more the role of protégées than consultants. 
This is a critical issue that seems to cut across the masters programmes that we have reviewed over the years in Lithuania. The research acumen needed at this level is lacking and this is very much exacerbated by the fact that students do not develop appropriate skills at the undergraduate level. So, one cannot expect that these are developed at this level. 

Another important point to bear in mind at this stage and one that we have observed during our external assessments carried out in 2003 and 2005 is that the majority of students pursuing further studies in Lithuanian universities tend to have done their initial bachelors degree within the same institution. This may imply that students tend to be exposed to the same lecturing staff at both graduate and postgraduate studies. Whilst to an extent continuity is regarded as important this can also breed insularity. Students do need to be exposed to challenge and new ideas. These can be sought through agreements between Lithuanian universities, Colleges and other institutions, together with input from foreign institutions.

2.2 Curriculum Design, Content and Study Methods

In 2006 the Department of Arts Education revised the Masters programme of Theatre education to reflect models adopted by foreign universities and developments within VPU itself.  The extra-mural programme is of 80 credits and is covered over a two-year period. The programme is developed round two main components. There is the Theoretical Studies component which covers two main branches, Subjects of Fundamentals of Studies and Subjects of Professional Specialisation.  These areas build on what has been covered at the undergraduate level. The course work is then followed by a dissertation which is given a weighting of 20 credits. This is meant to be covered in the fourth and final semester of studies. However, as explained in Table 1 in the Self-Assessment Report (pp.10-13) students start developing their research skills as the modules unfold. Thus the development of research skills which are then possibly employed in the research work and the actual writing-up of the dissertation is given a weighting of 37 credits, representing 46% of the total amount of work. 
One needs to raise questions about the type of masters degree that the Institute is running. As explained in the self-assessment and in the previous paragraph there seems to be a balance between taught sessions and research work. This implies that the thesis itself has to be undertaken within a one year period. Given the level of studies this implies that there is a limited time for the research work to be carried out. From our discussions the various stakeholders do not feel that there are any problems with the way the work is carried nor are they concerned about the quality of the work. In our opinion the work reviewed is not of a masters level when compared to the expectations set in other European countries. One needs to raise questions in relation to length, depth of knowledge assimilated, coverage, analysis and critique expected. The internal critical discourse needs to be based on whether the Institute wants to develop what they define as ‘deep’ or ‘wide’ type masters programme. Now, for this programme it is stated in the introduction to the Self-Assessment Report that this is of the ‘deep’ type. However, when one reviews the content of this programme one can conclude that the programme tries to address both a taught component (covered in the first year) and a thesis. This is far from easy and shows one of the major weaknesses behind the way the programme has been designed and developed. It is our opinion that this has to be reviewed. 

The way that this programme has been devised is closer to what in other European countries is defined as a taught masters programme. These programmes are often offered to people who, given the nature of their own work, may not have the time to carry out a traditional thesis. If this path is to be considered that it is recommended that the Institute does get advice from their international partners so that they can review the programme in accordance with work that has already been established abroad.
As expected at this level the students spend a lot of their time on their own independent work and have only around 20% contact time with their lecturers.

Following the recommendations of the Centre for Quality Assessment in Higher Education and experiences gained through contact with European universities a new form of study module (subject) programme structure has been prepared. A review of these forms help us to appreciate the detailed manner in which the lecturers are developing their course programmes. It helps the course participants to appreciate not only the aims of each module but also what the learning outcomes will be in relation to content, competences or skills. Distribution of work per lecture including the assessment procedures are presented for easy reference. Literature to be covered or referred to is also highlighted.

2.3 Implementation of Study Process: Teaching, Learning and Assessment

The Self-Assessment Report emphasises the importance given to individualised learning that is meaningful to the student as practitioner and researcher. Given that this masters degree is pursued on a part-time basis the learner is very much on her/his own. However, care is taken to maintain contact both through lectures and more so through the individualised meetings/ consultations that can take place between tutors and the students (see p. 14). Opportunities are provided throughout the duration of the course for participants to articulate their ideas, to test their ideas in practice, to be challenged and challenge the work being done by others. The institution creates opportunities so that the course participants can share their thesis with others, can present research papers in their university so that they can develop communication and presentation skills and in particular enhance their research skills. The actual time devoted for such opportunities needs to be further enhanced given that this only takes place during the last semester. 
There also seems to be a heavy emphasis on testing and examinations (60%). This seems to counter the principles of adult learning theories and a belief in lifelong learning. 

A particular note has to be made about the thesis work that was reviewed by the external review team. A look at the thesis work submitted goes some way to show that:

· The methodology skills that are being displayed are poor; evidence of skills usually developed in the early years within European undergraduate courses. The main focus is on developing and conducting a rudimentary survey of sorts.

· The rigour and depth required is weak.

· The students fail to establish triangulation that would involve either different research methods being applied or else the use of different actors in the study.

· The literature review tends to be very limited with references being at times few and hardly any sources from Western literature referred too.

· There is no critical analysis and discussion of the findings and link to the literature reviewed.

· Conclusions and recommendations need to be based on the discussion and analysis made.

In short it has to be stated that the thesis being presented are definitely not of a masters degree standard. Much more work needs to be put into it and this has to be started at undergraduate level as stated in the report for the bachelors programme. It may be appropriate for the Institute to review what is being covered in the methodology courses on offer, why they are being offered and how they are being put into practice. This will give the staff members time to review the aims and potentially set new expectations. This should lead to a strategic approach that would help the Institute plan the way forward. They can do so by:

· Developing a clear and focused rationale as to the role that research, at both graduate and postgraduate level, has to play; what they want students to achieve or develop as a result of the research studies they go through as part of their course work; and the depth and coverage of studies expected;

· Addressing the research skills they want their students to develop at both graduate and postgraduate level;

· Considering the need for students to develop both qualitative and quantitative research methodology skills;

· Opportunities to carry out research that involve interviews and case studies, for example, should be encouraged;

· Introducing research methodology courses in the initial years of the graduate courses;

· Linking the skills developed with work that an be realistically covered within the set time of studies;

· Exposing students to using these methods in various settings through their course of studies.

The report and the discussions note that the supervision of the thesis seems to be quite vigorous. When the final draft is submitted five members review the work before a viva is conducted. There are no set criteria that the reviewers work with. They do not consult each other and do not share reports. A final mark is reached as an average is drawn from the submissions. From our observations and discussions, however, we cannot truly justify this procedure. We do recommend that the Institute reviews this practice and does so by reflecting on the following points:

· Having less people reviewing the work but that come together and reach a consensus on the mark to be given;

· Establishing a list of criteria that are to be followed by all reviewers;

· That the tutor of the student concerned is also part of the team reviewing the study;

· Introducing readers from outside the university to serve as external examiners.

2.4
Execution of Studies and Support for Students

Students are provided with a wide variety of support structures and mechanisms that cater for their academic, extra-curricular needs and interests, and also personal support. Students are provided with tutors and supervisor of studies to help them as they go through the course.  Data gathered from students pursuing the course (refer to Annex 6) throws some interesting light on the programme and also the type of candidates it attracts and their own expectations. 

The majority of students (87%) have enrolled in this course because they want to pursue more engaging and demanding studies and in order to pursue a career in the field (87%). They do believe that are managing their time properly and that thanks to the course it is helping them to develop a sense of ‘responsibility’ (88%), ‘openness’ (88%), ‘tolerance’ (88%) and furthermore helps to nurture ‘a love for ongoing formation’ (88%).
Their main concerns related to the personal abilities/skills developed and the research skills gained through the course. On the one hand, concern was raised by some (25%) as to how far they could relate theory to practice; how capable they were in organising cultural and arts events (25%); and how much they could lead (37%). Surprisingly, a significant 37% also found it difficult to learn from practical experience. This issue will need to be reviewed. In relation to the research skills gained 75% expressed concern about the statistical know how that they had developed.
Such responses are indicative to the type of expectations students have and the expectations also laid out in the programme itself. Students want more of a hands-on approach to the programme implementation. Given the practical nature of the course too much independent learning without modelling and practical but supervised work it is not easy for participants to develop the skills expected. This helps to reinforce the argument that theory and practice can become one if the studies allow for this to happen. More engagement of a practical nature is called for. Tutorials may also prove to be beneficial especially in relation to learning particular skills. In relation to research skills more time may need to be allocated for helping students develop their skills in relation to what is then expected of them in the research work they have to carry out. The question that the Institute has to address s whether there is a match or mismatch between expectations and reality.
It is to be noted that all of the respondents express great satisfaction about the academic staff support currently provided.  This is reinforced by the satisfaction expressed by the respondents about the assessment procedures or of their achievements. However, similar concerns as those expressed by undergraduate students is expressed in relation to the literature currently available (62% state that they are not able to find the literature they need). Similar concern is expressed in relation to the material resources available. 38% of students only partially agree that the conditions for studies are sufficiently good. The respondents also express concern as to whether the Institute of Cultural and Arts Education meets the standards of a modern university. 62% see it as only partially doing so.
2.5
Variations in the number of Students


The data in this section shows that whilst the number of students steadily increased after the first intake in 2003 one saw a decline in the last two intakes (see Table 2, p.16). The Self-Assessment group state that the main reason behind this is the steady increase in course fees which may be making it prohibitive for a number of students. This is further exacerbated by the fact that a number of students are failing to complete their studies. As the Report notes this can be either because participants find it hard to carry on paying the fees or they fail to complete their thesis. The drop-out rate is a significant 35%.  Half of those who fail do so because they fail to write up their thesis. This is a significant percentage and one needs to ask why this happens. Maybe students need particular help which may be lacking at times.
The course, as yet, seems to attract a predominantly female intake. It will be interesting to note what the Institute is doing to monitor their performance and impact during and after graduation. 
Admission to full-time studies is granted to citizens of Lithuania according to the admission regulations of VPU. Entrance is competitive as admission is calculated according to the marks in the supplement of the entrant’s bachelor degree, the results of their final examinations and the assigned mark for their thesis. Only holders of a first degree or a five-year higher education diploma in the same study area are eligible. 
2.6      Academic Staff

Having studied the curriculum vitae of the academic staff and the data presented in the Self-Assessment Report (see. pp. 17-18) the programme avails itself of 6 full professors, 4 associate professors and 3 lecturers. They are all at various stages of their career, although two of them are in their mid sixties and another four are in their early fifties. What is evident is that the teaching staff is involved in publishing work both nationally and internationally. We found the staff extremely enthusiastic with their work, highly dedicated, professional in their outlook and willing to improve.
As can be seen through a review of the curriculum vitae provided for each of the lecturing staff what particularly stands out is that each individual member pursues her career in very much their own singular way. Whilst it is evidently clear is that most of the staff has published in a number of national and international journals although it has to be acknowledged that most of these are Lithuanian publications. There is a move to participate in various conferences abroad and involve themselves in foreign projects. At the same time it has to be noted that the professional development component has been sporadic. This seems to reflect the personal targets of each individual. It is essential for the Institute to identify a clear Continuing Professional Development (CPD) programme that brings, at least on specific areas, all the staff together. This is essential not only for creating a sense of community so essential in any organisation, but also for the type of programme and more so the type of learning outcomes set.
Given the constantly evolving nature of the teacher’s work and especially within the context of Lithuania, which has been clearly described in the introduction to the self-assessment report, it is to be noted that there is no mention in the self assessment report about supporting systems for the professional development of the staff. During our meetings with the lecturers this was confirmed. Staff development is as it seems an individual responsibility and is not often related to the new aims mentioned. 

We argue that ongoing professional development of the lecturers and a clear policy on this is an important feature of a modern learning organisation, that works with learners and has learning and research as its core business. Staff should have personal and professional development plans, should professionalise with regard to the relatively new items mentioned above, should have regular individual talks on their performance, based upon feedback from students and their own systematic reflections. We strongly suggest that the Institute embarks on this engagement.

Lecturers are employed through a system of open competition and a sensible and common procedure of appointing staff. There is a systematic assessment (every 3–5 years) of lecturers’ pedagogical and scientific activity. In addition to our statement above, we also stress that it is important that beginning lecturers are supported in their first year of work (e.g. through a support system using a mentor-colleague,  reflection with other new lecturers).
2.7
Advantages and Disadvantages of the Programme

The Self-Assessment Team only identify two main advantages: 

· that the programme has been prepared in conformity with the regulations and requirements for such study programmes. 

· It is run by highly qualified lecturers.

The Self-Assessment Team also note that the course is “attractive and students assimilate information easily”. However, this seems to contradict what has been stated before.

It has to be noted that the course is still in its initial stage. Only two cohorts have gone through the full programme. It will be indicative to study its development over the next few years. However, given other factors one may need to consider restructuring the course to make it more attractive to potential students.
The Self-Assessment Team identifies one major ‘weakness’:
· The financial burden on students which leads to the current drop-out rate.
Whilst it may not be possible for the Institute/University to address this directly it may consider creative ways of addressing the intake into the course;  the course content and pedagogies of learning and teaching adopted; and the research skills and work that needs to be covered, especially given that we are here considering a masters part-time programme.

The external assessment team would like to share the following points which we consider to be positive aspects behind our experience both after reading the self-assessment document and more importantly the various and varied encounters we had during our visit at Vilnius Pedagogical University.

1. The administrative and academic team have nurtured a warm and supportive climate that has made everyone ready for the challenges that change brings with it.

2. There is total commitment and enthusiasm of staff towards the programme.

3. There is a definite team approach to development and change and this is evidenced through the involvement of all stakeholders.

4. There is a concerted effort to integrate courses especially between content and methodology courses.

5. The level of student enthusiasm and excitement is high.

6. The staff reacts well to student suggestions.

7. The staff and students have very good relationships. Lecturing staff are always accessible and available for students.

8. There is high level of participation in EU projects and an International office is in place to encourage students to go abroad in exchange programmes.

9. Rapport with stakeholders is strong.

10. There is a definite need for teachers with this academic background and profile.

11. There is a definite move to move away from a culture of teaching to a culture of learning. There is also a move away from too much teaching to more independent forms of learning.

12. Resources have and are being improved for the benefit of staff and students. The resources both in the library and other rooms has been improved.

At the same time there are a number of points that we would like the Institute to consider for reflection and development:

1. Staff should consider implementing a policy and procedures for portfolio preparation for all students. At present this is not done consistently and students may be disadvantaged when they apply for professional appointments.

2. Students feel the need for more international guest lecturers.

3. Stronger relationships with professional theatre setups need to be explored.

4. The Masters thesis reviewed are definitely not of a masters level. This is linked to the expectations set and the research methodology credits covered. The Research Methods component needs to be reviewed. The students need to be exposed to the various research methods at the undergraduate level and intensified (explored more deeply) at the postgraduate level. A more qualitative stance should also be given. Furthermore, at this level it is expected that students are exposed, encouraged and expected to carry out statistical analysis through the use of programmes such as Excel and SPSS software.

5. The rigour expected at Masters level is not there at the research level, the depth required and the analysis and discussion of the findings.

6. The literature reviews also tend to be limited mainly to literature found within the Lithuanian context. More work needs to be done to expose and encourage the use of foreign-based literature.

7. In relation to point 6 the lecturing staff may introduce discussions and reviews of articles they themselves choose from foreign periodicals. Students will be expected to read and discuss in English (and/or another foreign language) the set articles. This will slowly boost the level of confidence in using English as a medium of communication at not only the reading level but also encourage oral and aural skills. This has to be introduced. As the saying goes, practice makes perfect. And, as we have seen through our various discussions, the level of English is improving, especially noted in some districts, but what is lacking is the practical component. This will slowly impact the use of international literature in their thesis.
8. Some of the courses are rather unnecessary and the whole programme reviewed to incorporate the latest developments of the curriculum developments being introduced in Lithuanian schools.

9. A move to emphasise the growth of the teacher as a reflective practitioner at the undergraduate level needs to be nurtured as this will be further enhanced and reflected in the postgraduate courses.

10. Given that the students spend a lot of time on self study then it has to be guaranteed that they know and have learnt how to management their time (i.e. time management) and have developed study skills.

11. Students also need to have undertaken courses in evaluation and assessment. This will help them in their own analysis of their work and that of their colleagues.

12. More investment to a Continuing Professional Development (CPD) programme that brings the lecturing staff on various Institute-wide issues needs to be developed.

3.
Resources

Various rooms are utilised by the Institute, including a number of rooms with multimedia equipment, overhead projectors, video and audio equipment. Practical sessions are held in rooms that have a piano and audio equipment. A computer class is used for realisation of the study process. Students can also make use of facilities in Modern Didactics Centre, based in VPU and in Pedagogy Study Room. The auditoriums and rooms have been renovated and technically equipped. The administrative board (head of the Department and deputy directors of the Institute) are responsible for organisation of studies and the quality of students’ preparation.

There has been a significant improvement in the provision of the study programme with information technologies and computers. In the last 2 years, a computer class (L317) has been established in the Institute of Cultural and Arts Education, the Institute has purchased 5 stationary and 2 portable computers, 2 multimedia projectors, 2 printers and a copying machine. Moreover, computers of Learning Recourse Centre under the university library, Modern Didactics Centre and in the corridors of the university are available to the students of this programme. Thus, there is a free access to computers for every student and teacher.

The working conditions in the library have undergone essential changes. The VPU has joined the Consortium of Lithuanian Academic Libraries and all the computers of the VPU network have free access to the following foreign electronic databases: Cambridge Journals Online; Emerald Fulltext; ScienceDirect; EBSCO Publishing; Oxford Reference Online: The Premium Collection; ProQuest; ProQuest Digital Dissertations and other scientific information search engines (see: Annex 8). The students and the teachers are instructed how to use the databases. 

The scientific, research and methodological special literature sources are available in the VPU Resource centre and the university library (see: Annex 9). On the initiative of the Department of Arts Education, every year VPU subscribes to the most important periodical publications of arts education: The Journal of Aesthetic Education, Research in Drama Education, International Journal of Music Education, Music Education Research, Research in Dance Education. Students can also avail themselves of undergraduate and postgraduate dissertations that are kept in the resource centre.

Students pursuing part-time programmes are not provided with any financial support.

4.
External Relations

The Institute has established strong relationships with various institutions including the Education Development Centre within the Ministry of Education and Culture; The Lithuanian Academy of Music and Theatre; the Lithuanian Theatre Union; The Academy of Children’s Art, and the Music and Cinema Museum.

The Institute has established social partnerships with the University of Flensburg, Germany; the BaltArt group which form part of the Baltic States (Finland, Estonia, Latvia, Lithuania, Poland, Germany, Sweden and Denmark).

The Institute has undertaken study visits at various foreign institutions including the Danish Pedagogical University, Bergen Pedagogical College, Oslo Kastelette Basic School in Norway, and the Welsh Stack pole Centre, Wales.

The lecturing staff  participate in conferences both in Lithuania and internationally.

The Institute/University may consider establishing bilateral agreements with a number of universities so that specific targets can be set and met. These can form part of the CPD programme that can be developed.

5.
Feedback

The Self-Assessment Group on the one hand notes that the programmes are reviewed thanks to the feedback they get from people working in different sectors within the field (see p. 20). At the same time they note that such “relations with employers are of episodic character …” (p. 20) and as a result do not have “adequate detailed information regarding demand for such specialists.” This issue has not been clearly presented. This report also points out that the students participating in this programme are involved in various artistic activities and that all find employment (see Self-Assessment Report, Annex 6, Tables 9-11).
6.
Internal Quality Assurance

According to the report the programme itself is a result of the developments taking place at VPU and the changes introduced reflect this discourse. There is however no mention within the Self-Assessment Report as to how often the quality of the study programme would be assessed. There is mention that the responsibility of this quality assurance exercise is the responsibility of the Study Commission within the Institute Council which discusses programmes on a regular basis (see page 21 of Self-Assessment Report). The Head of Department of Arts Education is also responsible for reviewing the programmes. There is mention that evaluations will be carried out on the basis of the students’ feedback through questionnaire surveys. Furthermore, debates centred round the dissertation topics are organised and the quality of work presented is reviewed. 
It is important to point out that the Institute is slowly but surely institutionalising a Quality Assurance (QA) policy. This is essential as this will help members to come together to address critical issues related with the thorough evaluation of their programme. A QA exercise helps the individual to identify what he/she can do about the issues raised or identified. It helps the group to identify what they can do together to address the issues raised and also identify the role of significant others in the whole process of engagement. This implies that we are all in this together.

7.
General Assessment of the Programme within the Study Field

Given this report the following recommendations are being drawn and presented for consideration and action by the Institute of Cultural and Arts Education, VPU.

7.1 Recommendations

As a general introductory comment in our opinion the Administrative staff of the Institute together with the lecturing staff involved in the masters programme together with other critical personnel the whole programme needs to be internally evaluated. It is our opinion that there is need to start off by reviewing the rationale, the aims, objectives and expected outcomes behind the current Masters degree programme. It is imperative at this stage that external critical friends (two should do) would be engaged so that the European dimension and input (especially in relation to standards) is sought and maintained right from the start.
1. Students need to be provided with opportunities to develop the skills of independent and analytical thinking by going through experiences individually and collectively.

2. Students do need to get more exposure to improve their competences in the English language as this is affecting the type of literature that students are accessing. They need to be able to read and critically analyse and debate in English.

3. Develop a Continuing Professional Development (CPD) programme that support whole-Institute development. 

4. Develop a research component that sees to the introduction of a Research Course that adequately prepares students for carrying out research work at graduate level. This implies writing course designs that covers work in both quantitative and qualitative research methods. If this is done this will help to improve the research work expected at masters level. This has to be taken into consideration with recommendations made at the bachelors level.
5. The Institute needs to review the role of the thesis at both undergraduate and graduate level. Although there were no dissertations to review the work reviewed at Masters level shows a dire need to establish clear criteria for the type of work expected at both levels. This is currently lacking. There is also the need to establish clear assessment criteria.

6. Introduce the area of Reflective Practice as a course component at undergraduate level as this will help the students when they come to carry out further studies at graduate and postgraduate level. This could easily be linked with the role of the Portfolio as part of the formation of students as they go through the course. This will provide the students as graduates a cutting edge when they apply for employment.

7. An internal system of evaluation needs to be embedded within and across the whole programme and opportunities to discuss within the various structures of the Institute to effect the necessary changes.

7.2 Proposal on accreditation

Vilnius Pedagogical University:

a) university graduate study programme Theatre education (State code 62107S133; Mode of Study, M, PX) is given Conditional Accreditation.
Vilnius
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