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ACKNOWLEDGEMENT

This evaluation is conducted in accordance withli&w@ on Higher Education and Research of
the Republic of Lithuania (30 April 2009 No XlI-24®)hich established the “principles of
guality assurance in higher education and reseant’in accordance with the “Procedure for
the External Evaluation and Accreditation of Stirlpgrammes” approved by Order No ISAK-
1652 of 24 July 2009 of the Minister for Educatiand Science of the Republic of Lithuania
(Official Gazette 2009, No 96-4083). It takes due cognisance ofQhaer of the Minister for
Education and Science approving the general regeinés of the first degree and integrated
study programmes (9 April 2010 No V-501) pursuanAtticles 47.8, 48.3 and 48.7 of the Law
on Research and Higher Education of the Republldtbftiania Qfficial Gazette 2009, No. 54-
2140) and also takes due account of the Order efMimister of Education and Science
“Concerning Approval of the Pedagogues’ Trainingg#ations” No. V-54 of 8 January 2010
and subsequent amendments (12 December 2012 Np42)-1

An External Evaluation Team (hereinafter EET) hasducted an Evaluation of the Masters
Degree Study Programme in Primary Education (statde— 621X20015)at LEUS. In
conducting their evaluation of the Study Programtihe,EET have acted in compliance with the
“Methodology for Evaluation of Higher Education 8yProgrammes” (Order No 1-01-162 of
20 December 2010 of the Director of the Centre(Joality Assessment in Higher Education) as
well as being guided by th®tandards and Guidelines for Quality Assurancehia European
Higher Education Area

The External Evaluation was conducted in the peAodust 2013 to October 2013 with in-
country evaluation taking place during the perigdQctober 2013 to 19 October 2013. The
Evaluation included a one-day field visit to LUES Bhursday, 17 October 2013.

This report does not paraphrase or re-presenttiigerof information presented in the Report of
the Self-Assessment Group (hereinafter SAG). lustéafocuses on issues raised in the Self-
Assessment Report (hereinafter SER) as well amgas®me issues not addressed in the SER but
which came to the attention of the EET during tharse of the Team’s time in Lithuania, and,
specifically, during the course of the field visit.

In addition to its examination of the SER, the Eollected information, data and evidence on
which to base its conclusions in the course ofitid visit through meetings and other means:

Meeting with administrative staff of LEUS

Meeting with the staff responsible for the preparabf the Self-Assessment Report
Meeting with teaching staff

Meeting with students

Meeting with graduates

Meeting with employers of those who have gradu&ted the programme

Visiting and observing various support servicesagstooms, library, computer
services, staff developments, laboratories, etc.)

e Examination and familiarization with students’ fineorks, examination material.

At the end of the field visit, the initial impreesis of the team were conveyed to the teaching
staff of the programme.



We would like to express our appreciation to ththarties of LEUS for the manner in which
we were made welcome and for the manner in whichgoeries and our exploration of various
key issues were addressed in a professional antivgosay by those with whom we came in
contact at the University.

The EET would like to pay tribute to the Centre @urality Assessment in Higher Education in Lith@ani
and most especially to AgriTamosiinaite for all of the support given to EET before andtighout the
visit to Lithuania.

[. INTRODUCTION

The study programme of Masters in Primary Educatias started in the Department of
Fundamentals of Education of the Faculty of Edoceti Studies, at Lithuanian University of
Educational Sciences in 2001. The University inAeulty of Education Studies teaches 14
Master’s programmes,(the SER tells us 13 but EES mwirmed during the visit that there are
14 Masters programmes in the Education field iis #aculty) in addition to 8 Bachelor's
programmes. EET questioned if this was sensiblevarather it would be better to organise the
Master's programmes into three groups with comm@as as some modules are shared. The
administration team explained that the currentreyeanent was due to the method of financing
Master’s studies, which was based on different @ognes, arts programmes receiving higher
allocations. The Faculty would prefer one allocatad money so giving them the possibility to
use the resources more effectively, but this isobtibeir control.

In 2011 the Faculty of Education had been bornobilhe Faculty of Pedagogy and Psychology
and the Institute of Cultural and Arts EducatiohisTwas in order to improve organisation and
management quality. In addition, based on the Résal of the Seimas of RL No. XI-1398 of
19 May 2011, the name of Vilnius Pedagogical Ursitgrwas changed to The Lithuanian
University of Educational Sciences and the newustatvere approved. The University has 7
Faculties and 2 Institutes and the Faculty of Etlanehas 9 departments and three laboratories,
the Study Room of Pedagogy and the Institute ofcBtional Research, which hosts the School
of Doctoral Studies in Education.

The Masters in Primary Education is intended toblased on competencies gained in the
Bachelor’'s programme and also serve as a step devizawctoral studies.

EET would prefer if the list of those involved inet SER preparation included their connection
with the programme being reviewed, as well as thiitus and titles. EET has concerns about
the amount of work apparently undertaken by onesgernamely Assoc. Prof. AuSra
Zemguliere. Although it is understandable that one persordsde co-ordinate the overall
approach, the amount of work that the preparatiandSER entails, with monthly meetings and
the collection of material and evidence in betwé®rse meetings means the burden on one
person, who has many other responsibilities, isshddne SER points out that the preparation
followed SKVC procedures, the law and LEUS regoladi but does not detail the involvement
of the Faculty and the University Quality Officetlre process. This can give the impression that
the programme team lacks support from adminisinadind quality centres in the university.

EET however, is pleased to see that the team iadlachead teacher and a student.

It would be good if in future the SER could be namdal in line with the reports written by the
visiting team, as this would make the areas ofu&atan more clear. The present report was
under the correct major headings but then only reret paragraphs were used in the early
stages. It is also a point of concern that in thigirvg of the report consistency has not been
maintained as most parts use numbered paragrapist, withere staffing is concerned, no
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numbers but bullet points are used. This is in&tast and makes it more difficult for EET to

respond logically It also demonstrates a lack afcking at Faculty and University level before

the report was submitted to SKVC. These slips shbel noted before submission as they give
rise to the belief that is not a holistic documdnit a collection of parts. Possibly too much
stress was put onto one person in the submissiothisf material (as suggested in the
introduction). Support from higher up in the unsigy e.g. Quality Office should avoid these

types of problems.

There is also evidence in SER that the previoused@ation undertaken in 2005 and reported on
in 2006 had been considered when completing the pBRt 3). The recommendations of the
previous review team are discussed in various péttse SER.

II. PROGRAMME ANALYSIS

2.1. Programme aims and learning outcomes

2.1.1 Programme aims and learning outcomes are@x&dy considered within the SER The
aim of the programme is, to produce a specialist Was up to date knowledge of ‘educational
science and on research data, who is able to egiflgi react to contemporary challenges of
primary education solving complex and undefinedagedical problems, creating, introducing
educational innovations, assuming responsibilitytiem and disseminating the good experience
in the field" (point 7). The SER then goes on towde a long list of competencies to be
acquired through the programme, including those regearcher and primary education
consultant. It would be better to go straight framms to Intended Learning Outcomes (ILOS)
and not provide a long list of competencies. IL@swWd in themselves cover the competencies
to be acquired.
These ILOs should be expressed as - by the ertegirogramme the graduate should be able to
......... and they should all be measureable and linkaddwidual modules ILOs and finally to
individual assignments and their assessments. Gasamns in modules, the ILOs are expressed
as ‘the student will be aware of'...... which is noteptable, as this cannot be measured in any
precise way and is not a justifiable Learning OaoteoTable 2 of the SER links the ILOs to the
study subjects and in some cases to the assestaskat This needs to be more consistent and
stated either there, or in the module descriptidie ILOs need to clearly follow the Bologna
wording, in order to ensure that they are all atdl&. Staff present during the visit, were asked
if they had received training in how to write Leagn Outcomes and the response was that
training had been given via workshops for somd stabKVC and even in Germany. Some staff
had participated in a special project with expé&msn Vilnius University and elsewhere, who
had been trained in other European Countries. TéggaBment had on-going discussions about
the problem of writing Learning Outcomes and EES &lso learned that there is some problems
with the wording required in the Bologna agreemand the instructions which are part of
national regulations. This apparent confusion aadflict needs urgent attention at Ministry
level.
There are clear claims as to how the ILOs are tadbgeved, namely the setting of individual
tasks for students, as much of the work is comgléteough self-study. Some LOs seem over-
ambitious and far too detailed in the amount theyec, which makes assessment of them more
difficult as they are so multi-faceted. In Tablse&ttion B2 the following one LO is named
A students understands the relevancies of the pyieducation of Lithuania in the context
of educational policy and research, is able to yappe knowledge in forecasting the
changes of national primary education, criticaleasment of the current educational
practice and creating strategies for its develogm&rstudent is able to prepare, try out
and evaluate innovative measures for the improvémeeprimary education contents and



process, development of teachers’ competences,elisa® the improvement of school
organizational activity

This is far too complex and cannot be easily mesmbuSome of these areas are related to
knowledge and understanding and some to skills.eSmemts of this could be removed and added
to the LOs of individual modules. Programme LOsudtidoe simple and clear.

Some seem to bear little relation to the title bé tprogramme e.g. ‘preparation for the
supervision of other employees’ (Point 14). (Thisra repetition here in the English version of
the SER). This would be more normal in an MA on Bigement or Leadership, not one entitled
Primary Education. This claim seems to move the @iirthe qualification away from its title.
Master’s degrees normally go deeper not wider ansoibject. EET has serious concerns that this
degree appears to be trying to be all things tpetiple andloes not really have alear focus

on improving primary school educationwhich EET would expect to be the focus and clear
intent of the programme.

After a long discussion of the competences to besldped, (these could be embedded in to
programme and module LOSs), the initial stated foauthe degree is to produce a person with
competence in research, not really the first areawould consider the primary outcome for a
graduate of a Master’s in Primary Education. Celyairesearch skills are an essential for those
undertaking Master’s study, but not the first ptyorThis claim of the production of a high level
researcher is not, in any way, born out by the waxkieved in the final theses, which EET
examined. The quality of the work could in no wégimm to be that of a true scientific researcher
and this point is discussed elsewhere in the dontime

The second focus, it appears, is to train a coasufor primary education. EET would agree that
anyone with a Master's degree in this field neenlso¢ prepared to examine national and
international education policies and to discerndseand changes that are, and need to be made,
in primary education. However, the idea of trainangonsultant in light of the students entering,
the programme, is over ambitious, as entrants ddaee sufficient practical experience. EET
has grave concerns that the students of this pmoges who are now mainly those who come
straight from the Primary Bachelor's degree, orhwijualifications not related to primary
education, with little or no real experience ofdi@ag in primary schools, are not well served by
a degree that intends to produce graduates whaoaetilas consultants in the field, or work in
HEIs. Students coming into the programme withdigtkperience of the classroom cannot, after a
two year programme, have sufficient depth of exgrexe to organise the work of others, or act as
consultants. Possibly they could run projects, tomsultancy needs experience. EET was
informed by tutors that this area of the curriculbad come from a previous national debate
about the need to produce primary specialistshisis a somewhat old initiative, so it would be
better, if in light of the present student backgruthis part of the degree had been updated and
changed. EET’s meetings with students and gradwatefamed that in recent years the type of
student coming onto the programme has altered, fsoemwhere students come with years of
teaching experience, to one where the majority lspemt little time in working with children in

a classroom. The ratio of students seen by EEm (@umber) who had good previous experience
of teaching in a primary school was 1:7. Others &ifloer, no experience until they started the
degree and began working at the same time, or tiet qualifications or experience. (not in the
primary area). Such students cannot, in the opinfoBET, after a two year out of programme
(which for most students is combined with a futh& job) have sufficient knowledge and
experience to fulfil the role that the degree pseés to prepare them for. Of the 6 graduates seen
by EET, who had graduated in years 2008-2012 omlg, 6t appears, is teaching for one
afternoon a week in a College; the rest of her wamld that of the others was in the primary
classroom. It appears therefore the part of theedgdhat is, to prepare students to work in the
classroom, should be at the forefront of the pnogne.



The third element of the degree appears to bedpape students for work in higher education
(colleges and universities) though EET found onipstance of a student who was employed in
a college (for one afternoon a week). All the otberduates were working in primary schools.
This degree therefore has a large emphasis oneantlat EET would not expect to see in a
primary Master’s degree.
Table 2 Section C includes 3 major LOs all reld@tedigher education
A student is aware of higher education didacticsedaon the results of fundamental and
applied scientific research, and apply it in saviproblems of teaching pedagogical
disciplines;
A student will be able to create the programmesmeend projects of adult education and
qualification development, and implement them idlggogical activity of teaching in an
institution of higher education, as well as be @bleommunicate in professional and non-
professional environments on the issues related ot education
A student observes human values and provisionsedagogical ethics and continuous
learning through responsible realization of pedagaactivity in an institution of higher
education.

However, the only area where these large LOs aleetachieved is in Adult Education which
gives a picture of unbalanced aims and curriculBoth study in other countries occurs in HEIs,
who themselves train new staff to work in HE, imthg teaching adults and the types of
learning approaches used in HE.

Information about the programme (paragraph 9)vemion the website of the Open Vocational
Information, Advice and Guidance System (AIKOS)twé Ministry of Education and Science at
www.aikos.smm.lt, on the website of Lithuanian UWersity of Education Sciences at
www.leu.lt, on the website of the Lithuanibiigher Institutions Associatiofor Organizing Joint
Admission (LAMA BPO) at: _www.lamabpo.lThey are also announced during events of Study
Fair andOpen Door Dayswhere the students themselves familiarise sch@aluates and other
interested people with studies, distribute flyers.

2.1.Zhe SER clearly states that the aims and learnihgpanes ‘are defined and substantiated on
academic and professional requirements, needs eofsticiety and labour marker, meet the
expectations of the National Education Strategyl®26 2022), comply with the kind of
university studies, qualification level of secongtles studies (Framework for Qualifications of
the European Higher Education Area) and Qualificatievel 7 (LQF and EQF)'.

The SER further claims that the need for the progna is based on the low numbers of teachers
with Masters degrees in primary school in the cgun€omparisons are made with other
countries and local information on research indngathat (paragraph 17) ‘More than half of
teachers in Lithuania expressed the necessity psowve in all the spheres related to teaching:
content of the study subject taught, assessmeetaiers’ achievement, choice and application
of appropriate methods, ICT application, solving mblems of learners’ discipline and
behaviour * etc. This is not a valid claim for piding a Master's degree programme, but rather
an indictment of the Bachelor qualifications in tbeuntry which are apparently failing to
prepare teachers properly. At the most, these atdsd in the SER, should be provided in
regular teacher professional development programemelsnot be the prerogative of the few
students who undertake Master's degrees. This isurgent matter for local and national
government. The ability to access and disciplingdadn and to have up to date knowledge of
one’s subject area and of pedagogical developméntfyr initial training and Continuing
Professional Development.

Other somewhat vague reasons for the need forrbigggamme are provided that older teachers
‘may’ want to follow this programme (point 18/19his is not convincing, nor supported by the
kind of student now admitted to the programme. Hagals for improving teachers may be held
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by the team, but EET needs concrete local and medtitgures of need, including consideration
of competition within the city and the country. TB&ER states that the qualification is unique
and no other university provides a degree covdahegsame material. Other universities do offer
Master's degrees but apparently non are focusseatieoprimary teacher. However, EET could
say that from the evidence provided, nathis degree.

2.1.3 The programme is designed to be at LeveltdarEQF i.e. at Master’s level. However, the
SER admits that in some cases students struggtetigt content of the programme modules.
This is either due to poor preparation for furtbrdy at undergraduate level, or it could be that
the students themselves, as mentioned earlier, toaviitle experience of working in a primary
school, so have limited practical experience oncWwho base their studies. The time allotted to
study seriously concerns the EET, as these studestsn most cases, working full time, as well
as attempting to complete a Master’s level degne2 years. In addition they may well have to
be completing bridging modules, in order to fodusirt studies on the primary area (student and
staff meetings). The work seen by EET is not of td&s standards, in particular the thesis
which (despite previous advice on how to improvédraim the previous international review
team) has serious flaws, as detailed elsewhetggneport. In addition EET believes that the tri-
partite structure of the programme makes it diffiéor students to achieve such disparate goals
in such a short time, certainly to the depth rezpifior a Master’s qualification.

2.1.4 EET has concerns that the name of the prageadoes not in fact correctly describe its

content, in that it is not entirely focussed ondapth learning and teaching in the primary
classroom. Certainly, such a focussed degree wmaldde research, but this would not be

presented as a primary aim of the programme. Rathevould include research under the

primary focus of the degree, in order to discovebfems, possible solutions and attitudes to
current learning and teaching in primary schoole Bims of the degree, researcher, primary
consultant and higher education teacher are tqmdate and lack focus on the degree title which
is about primary education. Therefore the LOs, etthfontent and the title of the degree do not
present a holistic package of study. EET is corestthat entrants to the degree who are all, it
appears, from the students seen, want to followraetr in primary teaching, will be misled by

the title, as the degree is divided in its focud aat really concentrated on learning and teaching
in the primary school.

In the strength/weakness/action part of this sadfi@ble 3) it is surprising to see that the only
perceived weakness is the dissemination of infaonatvith regard to the aims and LOs of the

programme. In light of the assessment above, i@ t@eeds to examine far more guidance on
how to write focussed, LOs, make those the heath@fprogramme planning and ensure that
they are clear, simple and then followed throughb individual modules and the assessment for
the modules, linking assessment practice to programmnd module learning outcomes. There is
far too much emphasis on competencies here whichldtbe covered by a clear description of

LOs. The majority of LOs do not match the namehef programme in any way and this should

be urgently reviewed

2.2 Curriculum Design

2.2.1 The programme meets legal requirements, b#@sggned to meet the national and EU
requirements for level 7 study, intended for ateg that require expert evaluation and
application of the latest knowledge of the profesal activities and similar, or related areas,
activities, discovery of new facts in conductingobgd research in professional activities, and
creative application of theoretical knowledge aedearch results. The SER claims that these
requirements are met through encouraging studentsork independently and includes the
supervision of other employees. There is a fair @mof repetition in the SER which tends to
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list acts and EU regulations, but fails to alwayk them to the programme and how they are
applied.

The programme lasts for two years and is based26nEICTS credits (30 in each semester).
However, it was clear from the SER and the meetihgsstudents often take longer that this to
present their final thesis.

2.2.2 The study subject area is very broad anatidalistic in nature, due to the three disparate
areas of the degree. It is not clear as to whetietules, taught in some areas, base their work
on students’ previous study. The student profileamsethat the background knowledge is very
varied and, in some cases their practical expegienail. Students are offered bridging modules
where they have a lack of knowledge, but these ,haveost cases to be followed at the same
time as the students are studying for the Mastgraification and also working full time. These
modules appear to be very much based on the seftiagsignments to be followed individually
and EET has concerns that this, prevents the Maserdy subjects being based on learning
from the Bachelor's degree and previous practiggegences. How it can be possible to do
Master’s study, cover deficiencies in basic knowkdbout primary teaching and work full time
at the same time EET cannot understand. Thereryslitide actual contact time on this degree
programme (84% is self-study). Teachers are flexanld use the VLE to work with students, but
the profile of present students raises questionEEd as to how all these aims are possible with
most of the work being completed by students iir then time. Students told us that they spend
on average a day a week studying for the degremhws not sufficient to complete Master’s
level study. In fact these students are, in theontgj of cases, really part time as they are
working in full time positions. In other Europeaauntries part time degrees are common, but
students take three or more years to complete them.

Graduates and employers considered that a longdy sime would be preferable in order to
allow more contact with foreign countries and mexperience abroad.

2.2.3 The programme content is designed to meeg¢lL&vequirements as per Bologna levels
and national regulations. However, EET has someeams about the wide spread of the
intentions of this programme, in that it appearcawer such a very wide area, which cannot
allow for Master’s level depth in study. In the SE&hstant claims are made as to the need for
the degree, which are based on research showingehehers need to be better prepared for
today’s classrooms. Much of what is mentioned hawevg. ICT and modern teaching methods
(paragraph 19) is, as previously said, is basiceratthat should be coved at initial training
level not at Master’s.

In some cases the titles of the modules needs t@bewed e.gConsultant of Educational
Processin order to link them more closely to those whol wde them, in most cases novices,
not experienced teachers. Also the modideio-Educational Space for the Disabledyhich in

fact is about inclusion and should be entitled ashsneeds to be related to the primary school
for these students.

It is interesting to see a module designed to peepudents to be mentors of novice teachers, as
this training is not now occurring at national Ieveut this should be part of the training for all
practicing teachers as part of their professiomaketbpment. However, these students can, after
this degree, fulfil this role in schools, thougteithlack of personal experience in the classroom
leaves EET concerned that this will be a case ladsd, with very little practical teaching
experience, guiding new-comers to the professidiis & not normal practice in Europe but the
programme is at least attempting to fill a gap tlsaat present of concern to many who work
with new teachers.

2.2.4 Module content is directed clearly at achmeest of the intended learning outcomes as
they are presented. As a result there is a stromghasis in the SER on the need to produce
researchers who have the requisite scientific kadgeé and can be critically analytical. This
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view was reported to EET by the students, graduatelsto some extent was supported by the
employers. However, evidence provided in the diatens (final thesis) does not support this
view, as they are of low quality, with virtually nese of foreign literature, no theoretical
discussion/justification using research theory, tioé reasons for the selection of research
methodology, a worrying level of assumptions maderalation to the people/subject being
researched which results in inappropriate questimisg asked, a lack of the use of a mixed
methods approach, no discussion of the ethics efrésearch or examination of the research
findings in relation to the literature consideredpiart one of the thesis. The claim in the SER
that this degree is, as its first aim, producingersific researchers, is not supported by the
evidence presented. Titles of Dissertations aréofabroad and lacking in real depth and links to
wide theoretical support, particularly in the cadgethe lack of use of international research
findings. These are readily available via the dmaes in the library. Lack of foreign language
skills is clearly preventing some staff and studeindom really using the good material made
available through the library provision. It is adncern to EET that all the above respondents,
honestly believe that this qualification is produgicompetent researchers when, compared with
international standards, this is patently untr@i¢hik is also the standard of teachers’ work then
it is understandable why so few of them publisinternational referred journals.

EET has concerns that so much of the programmetifooused on the primary child; indeed a
proportion of the modules offered to students ami$sed on and related to preparing them to
work in HE e.g.,Didactics of HE. This degree, to some extent, seems to be attegnfaticover
too much ground in what it is trying to achieveiti® support primary education or to produce a
researcher or a graduate who is working towardgeusity employment?The SER itself (Point
24) admits that the large number of ECTS credltdtal to research preparation are designed to
prepare a student for Doctoral Studies, but thigilshnot be the main point of a Master's degree
There seems to be no immediate relevance to tmeapyifocus of the programme, or to the
stated aims and the discussion in the SER as tadbd to improve the quality of teaching in
primary schools. It is unclear why, for an MA wahsupposedly primary school focus, students
are trained and do practice in andragogy (SER @it EET has to question the actual purpose
of this degree and whether some of these moduéethare because they are used in other areas
and intake numbers are low, so they are offeredlltstudents or, that that they reflect the
interests and expertise of the teaching staff..

Point 24 also claims that, 29% of the programmemwa is allotted to researcher’'s competence,
50% of the total volume is allocated to professiof@nsultant) competence of primary
education, and 21% of the volume is dedicated & dbmpetence of teacher of pedagogical
disciplines’ but this claim is not supported by thetual content of the modules. EET is
concerned about the lack of practical applicatimnghe primary classroom, which from the title
of the degree should be its real focus and inténdppears very theoretical, as opposed to
applying new theory to practice in primary schooldiich the SER says is essential. There
appears to be a problem here with matching intenttie degree outcomes to the modules
offered, which gives EET the impression they tkisticollection of modules already available at
the Faculty and not specifically designed to cower aims and ILOs of this programme. It
appears that the intent of the programme is toymed researcher ready for further study, as
opposed to a better teacher, who by following giggramme has the ability to improve school
students’ learning..

There appears to be a strong sociological bialsdrptogramme rather than a primary curriculum
and teaching methods focus, as might be expeatedttre title.

The organisation of the study programme meanssthdents spend only 16% of their study time
in contact with staff and are taught in small gmuihough for some modules joint groups are
used. However, the low intake raises questionstabheuinancial status of the programme (8-10
students would not be seen as a feasible group#ster’s level study in many EU countries).
Self-study makes up 84% of the programme whichgyihe students time to develop as self-
learners and staff and students use Moodle and rotmy ways to communicate. The SER
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admits however, that this approach and the uselL& M particular needs further development,
as students, who are not used to a self-learnifdturey on occasions struggle with the
programme and the modules (SER point 33).

2.2.5 As already discussed in this report, EET $@asous concerns that the scope of the
programme is not sufficient to ensure learningcontes are achieved at Level 7, The scope is
too wide and therefore the programme lacks thehdepe would expect of a Master’s degree.
The areas studied are too disparate and not neddlied to the main intention proclaimed in the
degree title. The SER claims that the organisatbrine study programmehich includes
obligatory study subjects
ensures acquisition of theoretical knowledge of lijgation of Level 7 and creates
conditions for deepening of professional competenomvides students with studies in
theory of pedagogy, innovations of education plojibs/, latest educational research,
education policy and strategies, methodology ofcatianal research and higher education
didactics of higher qualitative level competendest £nable students to consult on issues of
primary education. The study subjediethodology of Educational Researemd Context
of Educational Problems (Historical and Comparajiege also ascribed to obligatory ones,
which ensure acquisition of researcher competeree,understanding of methodology of
scientific research, ability to self-dependentlylarp and conduct correct educational
research, to prepare for studies of the third cy€le subjects studidigher Education
Didactics and Practice of Adult Educatignwhich ensure acquisition of abilities to teach
pedagogical disciplines are also obligat@Ppint 26)

The optional subjects are more targeted towardsptheary element of the degree which is
strange as this, from the degree title, shoulchbemain focus of the degree (Point 27). The SER
points out that the focus of this area changesufetly, as the needs of the primary schools also
change. This is an undoubted strength of the progra but all these modules should be
compulsory, not optional if the degree title isb taken as correct. It is clear that the intent to
produce a competent researcher is covered by thg madules linked to research methods, but
this is not merely a research degree, rather otended to improve the knowledge and
pedagogical practice of primary teachers. At pregeappears that the scope of the degree is too
biased towards research and preparation for fudtugly despite the SER claims of its intent to
improve primary practice.

EET has concerns that in the ‘weaknesses’ exprdeséhis section the team acknowledges that
students find some of the module content difficidasic education of students is not sufficient
for studies of higher level'. However EET is pledde see that consideration is being given to
the provision of bridging studies to help with tipsoblem, though it appears that the real
purpose of these is to provide information not @&eglin earlier degrees which are not primary
based.

2.2.6 No mention is made in the SER of the degrikeks to latest achievements in areas of
science or technology, apart from a great areaetdildon the use of up to date research which
students study in some modules. It was clear horvéeen the site visit that considerable efforts
has been made with regard to this area. The detation to constantly update the programme
modules considered in Points 27 and 28, in ordee$pond to new developments in Education
Science is good practice. In the SER (point 38)tdaching methods for the programme are laid
out and show that in their teaching the team mausdern good practice using e.g. ‘problem-
based teaching, discussions, case studies, pericemassessment, modelling of solutions to
practical educational problems, analysis and reéfiat Students informed EET that staff use up
to date methods and that as much of the work iseted via the VLE. Staff and students use
Smart Boards to prepare work and video conferenisirayailable. It is clear that the team has
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responded well, in this regard, to the 2005 evalnaand the stated need in that report to
improve the use of technology (other advice from fource however has not been dealt with so
well). Students are expected to use data basesuases of information for their work and to be
aware of current national and international proldeim education and current research and
practice, but this is not evidenced by the contérhe dissertations.

In the section of strengths, weaknesses and aittisrgood to see that the team recognise the
changing nature of the student body and their amscthat students need more input to bring
them up to Master’s Level. However, the solutiofedd is to improve the bridging modules not
to address the problems at their root, namely énBhchelor’s qualification and in the lack of
CPD for school staff. EET agrees that action shdeldaken, including the consideration of not
accepting students onto the programme withoutengaérience of teaching, on which to base the
advanced study. EET agrees with the suggestiontdabewneed to develop further the VLE but
also that the balance of the curriculum and it& lat connection with the title needs urgent
consideration, particularly in light of the emplognt of the graduates, which is in primary
schools. There is strength too in the programmééway that the modules in the primary
section are often changed and updated in reladi@uitrent concerns about teaching and learning
in primary schools.

3. Staff

2.3.1 The staff in the programme meet the legglirements for a Level 7 programme and have
a wealth of experience in teaching in HE. Theirldjeations meet the requirement provided for
in The Descriptor of General Requirements for Masted Programme$3 June 2010 No.V-
826) approved by the Order of the Minister of Edistaand Science of RL. During the period
of self-assessment the Study Programme was implechdry 16 teachers: 5 professors (31%
teachers), 8 — doctors of science, associate pmfe$50% teachers), 2 — doctors of science,
lecturers (13% teachers), 1 — lecturer (6% teaghé&iscording to research areas of teachers,
69% of teachers are researchers in social scigfecksational science) (07 S), 19 % of the
teachers are scientists in the study field of pelady (06 S), 6% of the teachers carry out
research in the humanities, philosophy. The SERmMd that ‘31% of teachers of the assessed
study programme are professors in the study fiélddoicational science (it should be at least
20% according to the legal acts), so the SER teaiave it can be stated that the qualification of
staff members is sufficient for attainment of theended learning outcomes’.

However, the background experience of, by far tlagonity of these staff members, is not in the
area of primary teaching which gives EET causecfoicern. This is evident in the modules
offered, which in their layout do not stress th@mary focus. Obviously students can adapt
content towards their own needs, that of impropractice and researching into primary school
concerns, but lack of practical primary trainingtjications and teaching amongst the staff, is a
problem, as the students themselves are so linmtdekir own experience in the field.

2.3.2 the qualifications of the teaching staff adequate to ensure learning outcomes;
For some of the LOs the staff experience and qoalibns are good — namely research,
sociology, psychology etc. but from the initial ¥l received it appeared their lack of actual
qualifications as primary teachers or detailed amgexperience in the classroom to some extent
explains the makeup of the programme, which lack$ear primary classroom focus, despite
many of the LOs pertaining to the improvement ofkvim the primary school. However, CVs
show that half of the staff on the programme hawmesexperience of primary school teaching
thought this does not explain the lack of focushef modules on the primary school. Staff from
other areas of the university are also used tohteat the programme depending on what
expertise is required, but yet again EET must guesheir understanding of the primary school
context within their own specialism,
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2.3.3 the number of the teaching staff is adeqteaensure learning outcomes;

2.3.3 Numbers of staff are more than adequategorerthat they are sufficient to cover the LOs,
although no actual staff/student ratios are givethe SER. These ratios are essential to EET in
order to assess the programme correctly. Stafbtunis not great, apart from new people being
brought in, as the needs of the subject contenigdsa There does seem to be a confusion on the
way staff/student ratios are calculated nationadly,it appears to be about credits taught and
should be about hours of teaching dedicated toptbgramme and the numbers of students
taught.

2.3.4 No actual figures are given for staff turnowethe SER, they should be. However, EET
notes that the SER discusses the use of a varfetgachers including those who are from
outside the Faculty and from other areas within it.

turnover of teachers is carried out accordingherteeds, which are

conditioned mainly by change in topical issuesdiication and

primary education.

The SER includes examples of how new subjects @achers have been introduced to maintain
the currency of the programme and specialists Wbroug from outside as they have related
experience to modules being taught e.g.’in 2011sthdy subjecContemporary Dimensions of
Personality Education (Child’s Social Integratiomas taught by Lect. R.Salas&ute, the
former Children's Rights Ombudsman.

Also included in this area of the SER are detaflshow groups of Master's students are
combined. to ‘optimise’ the teaching groups. In haases this is for financial reasons as groups
are so small and not financially viable, or to @esutOs are covered in the programme.
However, although this is understandable, the tiglkof such disparate groups as MA Primary
Education, Applied Ethics and Special Pedagogy oacern to EET as their backgrounds and
interests are so different. It is unlikely that thiéir varying needs can be met, when they come
with such different specialist areas of knowledgew these groups have their individual needs
met is not addressed in the SER, though possil@yutie of individual and group topic work
could be considered. It leaves EET in doubt thatuwéry diverse needs of these groups can be
met in such a short contact time and also questitmplace of some of these modules in the
degree structure. Are they more about using siia# and existing modules to create a degree,
rather than serving the learning needs of thosa Brimary Education Programme?

EET notes and applauds the numbers of staff opribngramme, now and previously, who have
been given awards for community involvement anéassh.

2.3.5 Opportunities for CPD are provided within tir@versity which is assured at the levels of
department, study committee and faculty. Short tstady, research visits and participation in
international study events are encouraged andt#iie sf the programme, are actively involved
in such work. However, it would be good to see nstadf directly involved in research which is
embedded in primary pedagogy rather than sociolagygragogy or psychology and aimed at
improving practice in the primary sector.

Teachers also improve their qualifications and uiadke post-doctoral studies. The SER records
a detailed list of the collaboration with foreigasearchers and projects which improve the
professional understanding of the tutors of they@mme.

2.3.6 LEUS actively encourages staff academicsetmime involved in research and in projects
with universities abroad. The SER points out thednfor staff to work actively at improving
their competences in research and to this end terelans to introduce seminars within the
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newly established Institute of Educational Reseavithin the Faculty. It would be good to see
more staff publications in international journdlfe list of staff research involvement is detailed
and varied. Staff produce textbooks and teachimy &r schools, as well as undertaking
scientific research and funded projects. It wascohedr however, from discussions with students
and graduates how many of them were actively ireebiv staff research undertakings.

Also the SER noted that to become more involvedniternational research, staff have to
improve their language skills.

It was also disturbing to EET to discover that salvetaff were not available on the day of the
visit. This is not acceptable. Obviously some t@aglstaff were on other panels on the day and
could not be present at the staff panel, but ttemdance was only 5 people for the staff meeting.
The justification given being that they were ‘eitheaching or elsewhere’ is not what is

expected. EET expects that for such an importacasion all staff who teach on a programme
should be present.

In the strengths, weaknesses and actions sectigm, iould agree that the staff are well
qualified. However, too few of them have real exgere in the primary school or have
qualifications in the area and this problem neettiressing urgently. The ambition to improve
research is well founded and should be linked tangarovement in quality of both staff and
student research. EET would also support the stigges the need for action with regard to the
use of foreign languages by staff.

4. Facilities and learning resources

2.4.1 The premises at LEUS are large and well geuaipwith specialist rooms of good size. The
library is still awaiting rebuilding, so many bookave to be stacked, as opposed to being on
open display, but the change in students’ learhadgjts has lowered the need for reading rooms
and the provision of open access computers, as stadgnts possess their own laptops. Rooms
are available for independent work and speciadisbtatories are available whilst at the time of
the university reorganisation the university thewty received an additional 7 rooms for use
with students

2,4,2 Over the review period technological investmevas a priority for the Faculty of
Education, as had been recommended in the 20G%oyignternational experts. . Classrooms are
now well equipped with multimedia. From this ye@d23 students have access to rooms for self-
study, all of which are equipped with computerstelnet access, copying equipment,
accumulated scientific and methodological literajustudents’ course papers, Bachelor's and
Master’s papers. Classrooms have been equippedingiactive whiteboards and staff trained
in their use whilst new computers have been acduioestudents and staff.

Reading rooms, specialised laboratories and stodyns are available for students to use.
Specialised software for research analysis is abkl Students can access material on line from
remote access as well as in the institution.

There are plans to obtain equipment to record ststdevork e.g video cameras and data
processing equipment.

2.4.3 Students on this programme do not underted&ipe and present students are, in any case,
in work. EET has concerns however, that the lacfrattical experience of some of the current
students in primary schools needs to be addreasquhrt of the bridging modules offered. Most
students need more face to face work in the prin@agsroom if they are to be ready to
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undertake work on projects, undertaking researclproblems, or questioning policy, or even

mentoring others.

Students do undertake some peer teaching wortakmg a class in the area of the programme
dedicated to HE teaching preparation, but thisely Vimited and not really of consideration as

‘practice’

2.4.4 The library is well equipped with access twide variety of data bases, journals and
national periodicals. Books are purchased annuaily the SER claims that the provision of
resources is adequate for the programme to be edetlvsuccessfully. Materials are also
available to students in the programme administnatirea. Staff also produce materials for
students on paper and on the VLE. It is disappaognto hear that the planned new library
building has not yet been started but the presemtigion is not hampering students in their
studies as resources are good.

In the strengths, weaknesses and actions sect®mdhire to purchase equipment to record
students’ work could be useful, as would the pusehaf more materials for students to use.
However, students already have access to a very vadety of research materials etc. via the
web and data bases supplied in the library; a nmicke sensible action would be to insist on
their usage in student work and on module book pseépared by staff.

5. Study process and student assessment

2.5.1 The SER gives details of the entry requirdméor the degree based on the students’
performance at Bachelor's level the admission @mses are detailed in the SER. ‘The
competitive point is formed from the averages ofrkmaindicated in the supplement of the
diploma: the weighted averages &fedagogical research B (Basics of Pedagogical Rebkea
Methodology and Course Paper in PedagegylPedagogical research C (Basics of Research
in Pedagogical Process and Education Research) @ondrse Paper in Primary Education
Didactics and weighted average of foreign language and maetic average of final
examinations’Allowance is made for older students who may nateheompeted a Bachelor’s
paper. It is clear that the score levels of applicants femained stable during the period
assessed, but the numbers of state funded plasebeam reduced which has resulted in the
competition for such a place becoming more fielge SER informs us that ‘admission is
conducted on the basis of the regulations providedh the Order of the Minister of Education
and Science of RIThe Description of General Requirements for MaSardy Programmes
approved by the No. V-826 of 3 June 2010 and fahgwthe procedure provided for in the
Admission  Regulations  of Lithuanian  University of du€ation  Sciences’
(http://www.vpu.lt/priemimo_komisija/Page.aspx?p&e3512).

The competitive admission points of students eedolin the Master Study Programme of
Primary Education in the period 2007 - 2012 arevigied in Table 9 in the SER. As a result of
changes in the law, it is now possible to enter pinegramme without first following a
Bachelor's qualification in Primary Education. TBER expresses some concern over this and
EET agrees; this is not a desirable practice, pdes such a strain on to these students as they
have little background and experience on whichasell_evel 7 study.

Despite this, numbers admitted are very low (Tdlflein the SER), at a level which in other
countries in Europe would lead to programme clasBtadents without primary qualifications,
providing they study a further 60 credits, when shedent’s chosen Master study programme
and the graduated Bachelor study programme beliontige same group of study fields and 90
credits, when the student’s chosen Master studgramme and the graduated Bachelor study
programme belongs to a different group of studidfigrea allowed to undertake this degree.
These additional credits are unfunded by governmiédrgse extra credits have to be taken at the
same time as the Master’s modules and this haliedsn students taking longer to complete the
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programme and may, the SER team believe, be arrdas@ome drop out. The lack of a first
level qualifications related to primary studiesalso seen as the cause of a drop in the levels of
marks for the final Master’s paper.

Most of these students work full time which also, accasions, delays the defence of the
Master's paper, whilst the SER claims this is exkaated by the numbers of students now
admitted to the degree without a first cycle quediion in Primary Education.

2.5.2 EET have serious concerns over the intakieisqgorogramme and its financial viability for
the institution, though as the only provision i ttountry there is an undoubted need for such
study provision. In order to accommodate work, phegramme is organised so that students’
classes are held at suitable times in weekendosessand afternoons and the programme team
make strong efforts to support students and allo@mt to defer. However, EET has serious
doubts that the LOs of any programme at Mastenellean be achieved in 2 years, with
minimal contact time (16%), inexperienced studevit® are also in full time employment and
often catching up on modules missed in previoudystDespite staff support, via other means of
contact for the students, EET believes that thiisa feasible model.

2.5.3 The SER claims that all Master’s studentsycaut research and this culminates in the

final thesis. Students, it is claimed, help teasheith their research and there are opportunities
for joining the research projects of social pargndtxamples are given in the SER of work

produced jointly, by tutors and students, but i@ student meeting no students, who attended,
had worked with staff on joint research.

Students are encouraged to write and to delivefecence papers. from the beginning of their

studies

2.5.4 Due to work commitments, exchange programaresimpossible for most of these
students, but the programme team is attemptingelp, hwhere finance allows, by funding
student visits to universities abroad, which isoadjattempt to overcome this problem. It is the
work commitments of the students which hamper exgba and resulted in several of the groups
seen by EET, suggesting that a longer period irchwto complete the degree, would give more
opportunity for study abroad.

2.5.5 Students on the programme are entitled tala vange or academic and social support and
the SER records this very clearly. Consultationth idividual and group are offered and staff

are available by phone or the VLE. Career guidasceffered in lectures and by the Careers
Centre and study can be individualised. Late defeat the Master's paper is possible.

Psychological counselling and help with sport agidure pursuits is available to all students.

However, as these students work full time it isdaable if they can make full use of the

facilities on offer

2.3.6 The SER claims that there is a problem whih final paper and a lack of high marks
awarded caused by the intake of students, manyhofmdo not have a base in or experience of
primary education. However, though the marks fa fimal paper are lower on average, in
comparison to those seen elsewhere, they arefatiltoo high for the quality of the work
presented. A great deal of feedback on the inadéegiaf these papers was given in the 2005
review and EET is astonished to find that the samstakes are being made. Topics are far too
broad and titles give the impression of being Phbnsissions. Advice was given to change to
word count, 20,000 words being a norm in EuropeMaster’s work, but still numbers of pages
are used. It is very surprising that despite thewm of modules on research methods on offer
the basic tenants of good research practice areenog followed namely:-
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e Critical evaluation of previous research from ateinational perspective — despite the
large amounts of finance dedicated to data basee ik little evidence of their use by
students.

e A clear discussion and justification for the typeneethods used to gather data — the
perspective adopted and a variety of methods useensure triangulation, validity,
reliability and avoid bias. It is essential thanswleration should be given to the use of
mixed methods and in some cases qualitative methlot® when attitudes and feelings
are being explored. There is far too much reliamgethe use of questionnaires, often
mistakenly called surveys and sometimes used pprugriate situations.

e The discussion of research methods supported leyerefes to research practice theory
from respected sources

e A section to discuss the ethics of the researchgbendertaken, again supported by
references to theory.

e A final part which discusses the analysis of timeliings of the research, in contrast to the
material presented from the original literaturerslea Did the student find new or
different information or were the findings similartype to previous work? This, in many
ways, is the most important part of the work andusth include a critique of the research
process undertaken and suggestions for improverAeptesent a list of conclusions and
recommendations is presented, often less thanaipdgngth.

In the strengths, weaknesses and actions sectidnagEees that a two year programme, when
students are also working full time and may hawelior no experience of working in the
primary school needs to be urgently revised. Tlstgdents are in fact part-time, not full time
and a longer period should be allowed to enablmtteemature and develop at Master’s level.
However, EET would like the team to seriously erggaig a debate about the aims of the
programme which are muddled and not focussed otitkh@f as presented to the students

6. Programme management

2.6.1 According to the SER there is a clear lineesponsibility for quality management of the
programmes from university to faculty level whepedfic areas are discussed e.g. the academic
work of the departments and the titles of the fipegbers. Students are represented on the Faculty
Council which discusses programme quality and chartg study programmes. This Council
submits its findings to the Senate Committee fadi&ts. The organisation of study programmes
is the responsibility of the Dean and Vice Dean #r@Dean has the overall responsibility for
overseeing the study processes. The Head of Depairtnas the responsibility for the delivery
of a quality programme, observing classes, strugjua teacher’'s workload and comments on
the quality of the programme. Individual teacheaveh responsibility for the quality of their
modules, student behaviour and self-study orgdoisat

The Study Programme Committee’s role it to monib@ programmes and make suggestions for
their improvement based on feedback from studéeedéshers and employers which is collected
by various means, questionnaires and student amal partner discussions with staff.

Although these structures are in place EET haserosahat the quality of programmes and the
SER preparation is not sufficiently overseen byhkignanagement.

2.6.2 The SER and student and alumni reports aswlisions with staff and the administration
team, assured EET that there is a clear structurth& collection and analysis of data about the
programme.

2.6.3 Students told us how particular items of eondave been addressed by staff and from the
SER it is clear that some of the recommendationdenty external assessments has been used,
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However, this has been somewhat selective in naioce more to do with the provision of
equipment than with the improvement of the studembsk. In particular advice about the thesis
had not been acted upon.

2.6.4 Stakeholders, who in some cases employ dkide#hthe programme, have a good
relationship with the institution; in fact many tblem have trained at LEUS. Stakeholders views
are sought bi-annually but also by informal means.

2.6.5 In general the internal quality assurancecgss is an effective one in theory, but the
problems with the programme have not, it appeasnldiscerned by the administration team,
whose support for the area could be stronger euglity control of the SER to ensure it is

consistent in its presentation, before it is suteditand that no repetition exists. In addition, it
has alarmed EET, that two programmes in the sama& lasters in Primary Education and

Masters in Pre-School Education, can have reactexternal feedback so differently. It is sad

that the primary team claim to be acting on adwbéch appeared to criticise the programme as
being too oriented towards primary education, whglexactly how it should be focused; the

result is a programme that is far too broad andimacin specificity. There is, it appears, a

worrying lack of consistency and possibly guidaand support from within the Faculty and the

Institution which needs to be examined at a hidgneszl.

In the strengths, weaknesses and actions sect®reriphasis is on the mechanics of the
programme administration and evaluation. It wouddbletter if there was more critical thinking
by the team as to what the real outcomes of ttogramme should be, linked to the type and
employment possibilities of the students now conantp the programme

[ll. RECOMMENDATIONS

1.

The aims and LOs should be clearly focussed onptbduction of a graduate who is to
become a leader in the field of primary educatieithh deep knowledge and understanding of
practice in primary schools and where the strengtitsweaknesses are. Attempts to produce
a university The staff team and administration #haliscuss the aims and therefore what
should be the learning outcomes of the programnagetlagir depth. A decision needs to be
made on what type of graduate the programme isnptteg to produce. At present this is a
muddle and not achievable in two short years withtiype of students who are entering the
programme.

2.
The aims and LOs should be clearly focussed oprib@uction of a graduate who is to
become a leader in the field of primary educatwithh deep knowledge and understanding of
practice in primary schools and where the strengtitsweaknesses are. Attempts to produce
a university tutor have no place in this degre@sskhe title changes

3.
Training to do research should involve a thesis hbased on word count, is directly related
to primary practice and follows the norm for theegentation of a Master’'s thesis. Titles
should be controlled and really describe the smaldy that has been undertaken. The
literature search should be comprehensive and miexberitically with opposing views cited.
A good amount of literature from foreign sourceswgt be used. Research methods should
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be mixed and their justification for use, supportsdreferences to research theory. Care
should be taken to discuss the ethics of the relearlight of the need to be reliable, valid,
avoid bias and not harm any of those taking passufnptions should not be made in the
formulation of questions or areas of research sndeslear hypothesis is provided and argued
against. The final section should be a

review of the research in relation to the theoedtmart of the thesis presented at the outset.
Are the findings the same or different, what cob&lthe reasons for this? This discussion
should be critical including the student’s examimabf their own research practice.

4.
Consideration should be given to only taking staslemnto the programme who have had
some years of teaching experience in the same ared,least to extending the length of the
programme in order to allow the students to reddlyelop to Master’s level.

5.
A more concerted effort should be made to helpetstgadents visit other countries and see
practice there in order to have a more in-deptretstdnding of teaching and learning in the
primary area.

6.
Effort should be made to employ or use more stdfio vhave qualifications, or have
previously, or are now working in the primary schoo

7.
All staff teaching on a programme should attendnieetings when international teams visit.

8
Clear staff student ratios are essential, as s\w#h regard for local need for these graduates.

9.
A concerted effort should be made to bind this teéagether as one. EET does not feel that
the team members have the same perspectives ioalcperceptions on which to base the
improvement of the programme. More effort needsganade by management to support the
staff team and the programme development.

V. SUMMARY

LEUS has a large number of Master’'s programmes midimy shared modules. EET believe it
would be better to combine these under groupsderdo make better use of staff time and make
teaching more economic. However, as funding problappear to make this, at present, non-
viable EET understands why the university offershsa wide variety of programmes. The SER
is, in parts, inconsistent and needs better chgcfon repetitions and inconsistencies before
submission and a clear explanation of the rolehef institution’s quality procedures in the
preparation of the SER. It would be better to useriumbers used by the experts in the final
report in the SER to aid clarity.

Programme aims and Intended Learning Outcomes efedetailed and it would be better to
avoid a long list of competencies to be developetha ILOs can cover these. The aims are in
three distinct parts namely, produce a scientiisearcher, a primary expert/consultant and
prepare the student for Doctoral study. These daeftect the title and, in the opinions of EET,
do not serve the needs of the present studentsaduates, as the levels of research competence
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are poor, the students now attending the prograammeot sufficiently experienced in primary
education to advise others, and the role of a Mastkegree should not be a preparation for
Doctoral studies. The aims need to be rethoughtcandentrate on the title of the programme
and the types and experiences of students adnidtéd The degree should not be intended to
cover for deficiencies in initial training e.g. @tour management and ICT use. This is the role
of continuing professional development.

Intended Learning Outcomes need to be simpler apcessed in more concise terms and linked
through to all modules and to assessments.

The programme content needs to be more clearlysémton primary education and the needs of
these inexperienced students. In light of this, ih&ance of the programme, as regards taught
and self-study elements gives cause for concernstagents have so little prior practical
experience on which to base new learning. It isdgtmsee the use of the VLE and modern
teaching methods being used and the availabilitprafging modules for students with non-
primary qualifications. However, these modules nesate staff input and should be taken
before the student begins the Master's work. Ina¢ possible to study bridging modules,
undertake the Master’s programme and at the sangewiork full time. The quality and depth of
work have to be and are affected.

Staff are highly qualified and actively involved riesearch, material production related to needs
in schools and projects, but it would be good ® s®re international journal submissions and
more staff with experience and qualifications redato the title of the programme, namely
primary education.

Resources are good, classrooms, data bases, |QIT dmar software provision and printed
materials in addition to the material on the VLI atl of a good standard. However, there is
almost no evidence presented of the use of fordigrature in the student’s written work, or in
booklists for modules. There appears to be a pnoldta staff and students with the use of
foreign languages and this, as the team themsabhest, needs to be addressed. Care needs to
be taken to embed the pedagogical use of ICT itmaltlules, particularly those related to
primary education. There are some good examplesngathematics but this is not common
across the whole programme.

Students admitted to the programme have chang#gtinexperience, although their admissions
scores have remained similar in the last few yddosvever, although the team express concerns
about the problems with these students, that &, liack of experience, the programme does not
address this problem. Contact time is very lowdshis are all in fact part-time, receiving state
funding and at the same time being paid to worktimle. This is not satisfactory and to raise the
guality of the work undertaken a longer period widy is clearly necessary. The SER, alumni
and social partners all express this view and EgEes. Numbers are small and as a result
students are taught in general modules by staff mawe little knowledge of primary education.
The quality of the research based final paper®ws dnd the marking far too high (note the
information given in 2.3.6 above on how to imprakis area).

The team obviously work hard to meet the needhefstudents, but are handicapped by the
diverse nature of the programme, the new typeufestt now coming onto the programme and,
it appears, insufficient support from quality maeaggnt at institutional level. Every effort is
made to discover the views of graduates, studemdsemployers but there is a lack of deep
understanding of what needs to be done to imprbeeptogramme. The country needs good
primary staff with comprehensive knowledge, pradtexperience and the ability to lead others.
At present this programme does not meet this nEeere are attempts to be self-critical in the
SER. but the actions sections need to be more gineeaand the use of advice from previous
reviews taken on whole heartedly; at present thosgss appears to be somewhat selective. The
team needs support and help to work together ath@dewrather than in disparate parts, to
examine what the true aims of a programme of MasterPrimary Education should be, ignore
modules that already exist and from ILOs createoaentolistic and focussed programme for
which there is an urgent need in the country.
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V. GENERAL ASSESSMENT

The study programmBrimary educatior(state code — 621X20015) at Lithuanian University o

Educational Sciences is given negative evaluation.

Study programme assessment in points by evaluateas

No. Evaluation Area E\'/aluatllon Areq
in Points*

1. | Programme aims and learning outcomes 1
2. | Curriculum design 1
3. | Staff 2
4. | Material resources 3
5 Study process and ‘assessment (student admissiody proces 2

" | student support, achievement assessment)
6 Programme management (programme administraticerniak quality 2

" | assurance)

Total: 11

*1 (unsatisfactory) - there are essential shortogsithat must be eliminated;

2 (satisfactory) - meets the established minimuguirements, needs improvement;
3 (good) - the field develops systematically, hasinttive features;

4 (very good) - the field is exceptionally good.

Grupes vadovas: Dr. Gillian Lesley Scott Hilton
Team leader:

Grupes nariai:

) Prof. dr. Peadar Cremin
Team members:

Prof. dr.Kirsti Karila
Tatjana Kriliuviere
Ruta Bikulkiute
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Vertimas IS angly kalbos

\ SKVC

STUDIJU KOKYBES VERTINIMO CENTRAS

LIETUVOS EDUKOLOGIJOS UNIVERSITETO
STUDIJU PROGRAMOS
PRADINIS UGDYMAS(621X20015)
VERTINIMO ISVADOS

EVALUATION REPORT
OF PRIMARY EDUCATION
STUDY PROGRAMME (621X20015)
AT LITHUANIAN UNIVERSITY OF EDUCATIONAL

Grupés vadovas:

Team Leader:

Grupés nariai:

Team members:

ISvados parengtos amgkalba

Report language - English

SCIENCES

Dr. Gillian Lesley Scott Hilton

Prof. dr. Peadar Cremin

Prof. dr. Kirsti Karila
Tatjana Kriliuvierg
Ruata Bikulkiute
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DUOMENYS APIE IVERTINT A PROGRAMA

Studijy programos pavadinimas Pradinis ugdymas
Valstybinis kodas 621X20015

Studijy sritis Socialiniai mokslai
Studijy kryptis Edukologija

Studijy programosisis Universitetias studijos
Studijy pakopa Antroji

Studiy forma (trukné metais) Nuolatia (2)

Studijy programos apimtis kreditais 120

Suteikiamas laipsnis ir (ar) profeslnEdukologijos magistras

kvalifikacija

Studijy programosgregistravimo data 2001 m. rugpjo 2 d. Nr. 1187
INFORMATION ON EVALUATED STUDY PROGRAMME

Title of the study programme Primary Education

State code 621X20015

Study area Social sciences

Study field Education

Kind of the study programme University studies

Study Cycle Second

Study mode (length in years) Full time (2)

Volume of the study programme in credits 120

Degree and (or) professional qualificatiormaster of Education
awarde:

Date of registration of the study programme No0.7L@B02 August 2001

Studijy kokyheés vertinimo centras

The Centre for Quality Assessment in Higher Edwcati
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PADEKA

Sis vertinimas atliktas pagal Lietuvos Respublikuzkslo ir studij jstatyme (2009 m. balandzio
30 d., Nr. XI-242) nurodytus aukstojo mokslo irdify kokyhbes uztikrinimo principus, pagal
2009 m. liepos 24 d. Lietuvos Respublikos Svietimmmokslo ministrojsakymu Nr. ISAK-1652
patvirtinty ,Studijy programy iSorinio vertinimo ir akreditavimo tvarkos apgagZin., 2009, Nr.
96-4083). Jame deramai atsizvelg&vietimo ir mokslo ministrgsakymu patvirtintus pirmosios
pakopos ir vientigy studiyy prograny bendruosius reikalavimus (2010 m. balandzio ™Nd. V-
501), Lietuvos Respublikos mokslo ir stugigtatymo straipsnius 47.8, 48.3 ir 48.7 (Zin. , 2009
Nr. 54-2140), taip pat tinkamai atsizvelgi2010 m. sausio 8 d. Svietimo ir mokslo ministro
jsakymy Nr. V-54 D¢l pedagog rengimo reglamento patvirtinimo® (2012 m. gruod4id d.

Nr. V-1742) ir &lesnius pakeitimus.

ISorinio vertinimo ekspeut grupe (toliau - EG) atliko magistro laipsnio stugijprogramos
Pradinis ugdymas (valstybinis kodas - 621X2001%deynos LEU vertinim. Atlikdami studiy
programos vertinimp EG vadovavosi Vykdom studiy prograny vertinimo metodika (2010 m.
gruodzio 20 d. Studijkokyhes vertinimo centro direktoriatjisakymas Nr. 1-01-162) ir Europos
aukstojo mokslo erdss kokyles uztikrinimo standartais ir gamis.

ISorinis vertinimas buvo atliekamas nuo 2013 mpjago iki 2013 m. spalio apimant Salyje
vykusg vertinimg nuo 2013 m. spalis 14 d. iki 2013 m. spalio 19/drtinimo metu 2013 m.
spalio 17 d., ketvirtadienbuvo surengtas vienos dienos vizith&U.

Siose iSvadoseéra perfrazuojama arba i$ naujo pateikiama Savizsaljrugs (toliau - SG)
suvestigje pateikta informacija. Vietoj to, Siose iSvadopagrindinis @mesys skiriamas
klausimams, kurie buvo iSkelti Saviangkzsuvestigje (toliau - SS), taip pat iSkelti kai kurie
klausimai, kurie nebuvo svarstyti SS¢ital | kuriuos @mes atkreig ekspeny grupe darbo

Lietuvoje metu ir, yp& apsilankiusi universitete.

EG ne tik iSnagrigjo SS, t&iau surinko informacy, duomenis irjrodymus, kuriais pagriréd

savo iSvadas vizito universiteteykusiais susitikimais ir kitomis priemeémis:

susitikimas su LEU administracijos darbuotojais,

susitikimas su darbuotojais, kurie atsakingi uzi&aalizs suvestias rengim,
susitikimas su ébtytojais,

susitikimas su studentais,
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e susitikimas su absolventais,

e susitikimas su darbdaviais, kuj@arbina baigusius gprograma,

e apsilankymas ir susipazinimas guiriomis pagalbidmis patalpomis ir paslaugomis
(auditorijos, biblioteka, kompiuteyipaslaugos, personalo tobulinimas, laboratorijos ir
kita),

e student baigiamyjy darhy nagrirgjimas ir susipazinti su jais, egzamimedziaga.

Vizito pabaigoje ekspart grupe savo pirmuosiusjspadzius pateik programos éstytojy
komandai.

Mes nottume iSreikSti savo p@la LEU universiteto vadovaujgram personalui uz oisy
priemima, masy uzklaus ir jvairiy pagrindiniy klausimy profesional sprending ir teigiamy
poziirj ty, su kuriais mums teko bendrauti universitete.

EG taip pat naity pactkoti Studiy kokybés vertinimo centro Lietuvoje darbuotojams ir, §pa
Agnei Tamo&inaitei uz suteikt parama ekspertams iki vizito ir viso vizito Lietuvoje met

. IVADAS

Pradinio ugdymo magistro stugliprograma pragta 2001 m. Lietuvos edukologijos universiteto
Ugdymo moksl} fakulteto Ugdymo pagringkatedroje. Universiteto Ugdymo moldiakultete
déstoma 14 magistro progran{SS nurodoma 13, &mu susitikimo universitete metu ekspert
grupei buvo pranesta, kad Siame fakultete ugdynitgjesryra 14 magistro program ir 8
bakalauro programos. EG suabejojo, ar tokia sifageca praktiSka ir ar neily geriau magisty
programas sugrupuattris grupes pagal bendras sritis, nes kai kurigkdabet kokiu atveju yra
bendri. Administracijos darbuotojai paaiskino, kddbartig strukiirg Iémé magistraniros
finansavimas, kuris pagtas skirtingomis programomis, 0 ngeprogramoms skiriami didesni
asignavimai. Fakultetas ribg, kad hity skiriama viena pinig suma ir laty suteiktos galimyés
veiksmingiau naudoti iSteklius, dau Sis klausimas éna jy kompetencijoje ir jo kontroliuoti
negali.

2011 m. Ugdymo mokslfakultetas buvo sukurtas iS Pedagogikos ir psatjijds fakulteto ir
Kultaros ir meno edukologijos instituto. T@gyvendinta siekiant pagerinti organizawinr
valdymo kokylg. Be to, remiantis Lietuvos Respublikos Seimo 2011gegués 19 d. nutarimu
Nr. X1-1398 Vilniaus pedagoginio universiteto pairachas buvo pakeistasnaup - Lietuvos
edukologijos universitetas, taip pat buvo patviggnaujas statutas. Universitete yra 7 fakultetai
ir 2 institutai. Ugdymo moksgl fakultete yra 9 katedros ir trys laboratorijos,d&gogikos
kabinetas ir Edukacinityrimy institutas, kuriame vyksta edukologijos doktofaos studijos.
Pradinio ugdymo magistramt yra grindziama bakalauro programggtomis kompetencijomis

ir tai yra Zingsnis link doktorafitos.
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EG pageidaut, kad SS rengime dalyvavypi sgraSe Ity nurodytas y rySys su vertinama
programa, taip patjjstatusas ir titulai. EG nerirkelia vienam asmeniui tekusi darbo apimtis, t.
y. doc. prof. Ausrai Zemgulienei. Suprantama, kemhas asmuo turi koordinuoti bendiark,
taciau darly apimtis, kuri numato SS parengimgskaitant nénesinius susitikimus ir medziagos
beijrodymy rinkima tarp Sy susitikimy, reiSkia didziu¢ nasg, tenkaiag vienam asmeniui, kuris
turi daug kity pareigy;. SS pazymima, kad SS buvo parengta vadovaujaki&CSprocediromis,
jstatymais ir LEU reglamentais¢tau rera iSsamiai aprasytas fakulteto ir Akadeésikokyles
skyriaus dalyvavimas procese. Tai gali sudafgpidj, kad uz program atsakingai grupei
traksta universiteto administracijos ir kokdgcenty paramos.

Taciau ekspertams buvo malonu matyti, kad gjemplalyvavo vyriausioji mokytoja ir student

Ateityje baty gerai, jei SS ity sunumeruota suderinant su ekspegrups rengiamomis
iSvadomis, nes vertinimo sritys tapaiskesks. Sios iSvados yra parengtos laikantis teising
pagrindiniy pavadininyg, bet po to pradiniuose etapuose buvo naudojantosiutmeruotos
pastraipos. Tai kelia suspinimg, kad rengiant suvestitnebuvo iSlaikytas nuoseklumas, nes
daugumoje dali naudojamos numeruotas pastraipos, 0 tais atvelas, kalbama apie
darbuotojus, vietoj ské&iy naudojami tasSkai. Taiéra nuoseklu ir EG sunkiau logiSkai reaguoti.
Tai rodo, kad fakulteto ir universiteto lygmenyseksta patikrinimo prieS atiduodant suvestin
SKVC. Sias smulkias klaideles retly pastebti pries pateikiant suvestinnes susidargspidis,
kad dokumentaséna holistinis, o atskir daliy rinkinys. Gallit pateikiant §§ medziag per daug
buvo akcentuojamas vienas asmuo (kaiposia jZangoje). Parama iS aukStesnminiversiteto

padaliny, pvz. Kokyles tarnybos, tity leide iSvengti Si problemy.

Taip pat iS SS matyti, kad rengiant SS buvo at$ijfag ankstese 2005 m. vykdy akreditaciy
ir 2006 m. parengtas iSvadas (3 punktas). Ekspekturie atliko ankstegn vertinimg,

rekomendacijos yra aptariampsiriose SS dalyse.

ll. PROGRAMOS ANALIZ E

2.1. Programos tikslai ir studyj rezultatai

2.1.1 Programos tikslai ir studijrezultatai plaiai aptariami SS. Programos tikslas - parengti
specialisi, kuris turi naujausi ziniy apie ,edukologijos mokslir moksliniy tyrimy duomenis,
kuris gali veiksmingai reaguoii Siuolaikinius iS8kius pradinio ugdymo srityje sprendziant
sucttingas ir neapiliztas pedagogines problemas, kurti, diegti edukpmeginaujoves,
prisimdamas atsakomybuz jas, skleisti gaja patiri Sioje srityje” (7 punktas). Toliau SS

pateikiamas ilgas programos mafyyjamy kompetenciy sgrasas,jskaitant tyéjo ir pradinio
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ugdymo konsultanto. By geriau tiesiai nuo tikglpereiti prie numatomstudiy rezultat (toliau
- NSR), o ne pateikti ilgkompetenciy grag. Patys NSR tuty apimtijgyjamas kompetencijas.
Sie NSR tuty bati surasyti taip: baigs $h program, absolventas taty geketi ......... ir visi jie
turéty bati iSmatuojami ir susieti su atskidalyky NSR ir galiausiai su atskiromis uzduotimis ir
ju jvertinimu. Kai kuriy dalyky NSR yra suformuluoti kaip ,studentas suvoks *..,.0 tai rira
priimtina, nes jokiu tiksliu metodu twertinti negalima ir tai éra pateisinamas studijezultatas.
SS lentalje Nr. 2 NSR susieti su studifalykais, o kai kuriais atvejais su vertinimo uationis.
Tai turi bati atlikta nuosekliau ir tutty bati jvardyta arbaia, arba dalyly apraSuose. NSR turi
aiSkiai laikytis Bolonijos formuludiy, siekiant uztikrinti, kad jie atitinka Z-lygj. Susitikime
dalyvavusio personalo naribuvo klausiama, ar jie buvo apmokyti, kaip fornatlustudiy
rezultatus. Atsakyta, kad mokymai buvo surengti isam forma kai kuriems darbuotojams
SKVC ir net Vokietijoje. Kai kurie darbuotojai dalgvo specialiame projekte su Vilniaus
universiteto ekspertais ir kitur, kurie buvo apmibkyitose Europos Salyse. Katedroje buvo
nuolat diskutuojama problema, kaip rengti stydipzultatus. EG taip pat suzinojo, kad yra
keletas problemy susijusy su formuluote, kurios reikalaujama pagal Bolonigssitarim, ir
instrukcijomis, kurios yra nacionalipiteisss akty dalis. Tai akivaizdi painiava ir konfliktas turi
buti skubiai aptartas ministerijos lygmenyje.
Yra aiskiy teiginiy, kaip turi ti pasiekti NSR, t. y. atskiruzdu@iy skyrimas studentams, nes
dauguma darnbatliekama studijuojant savarankiSkai. Kai kuriedgt; rezultatai atrodo pernelyg
ambicingi ir pernelyg detas apimtimi ir juos jvertinti yra sunkiau, nes jie yra labai
jvairiapusiski. Lenteds Nr. 2 skyriuje B2 yr@vardytas vienas studijezultatas
Studentas supranta pradinio ugdymo Lietuvoje akasaBvietimo politikos ir mokslimj
tyrimy kontekste, jis geba taikyti zinias prognozuojaacianalinio pradinio ugdymo
pokyius, kritiSkai vertina dabartgn ugdymo praktil ir kuria strategijas jos glrai;
studentas gali parengti, iSbandyti jwertinti novatoriSkas priemones, skirtas pradinio
ugdymo turiniui ir procesui tobulinti, tobulinant akytojy kompetencijas, o taip pat
gerinant mokyklos organizagirveikla;

Tai per daug sudinga ir negali kati lengvai iSmatuojama. Kai kurios i&jS$riciy yra susijusios
Su ziniomis ir supratimu, o kai kurios ggudziais. Kai kurios Sio rezultato dalys galiitb
paSalintos ir priétos prie konkréiy dalyky SR. Programos SR iy bati paprastesni ir aiSkesni.
Kai kurie studij rezultatai, atrodo, mazZai kuo sgsipu programos pavadinimu, pvz.,
.pasirengimas prifiréti kitus darbuotojus” (14 punktas). (SS versijojagla kalba yra
pasikartojimas). Tai daugiau tiktvadybos ar lyderyés magistranirai, o ne pradinio ugdymo
programai. Sis teiginys, atrodo, kvalifikagijatitolina nuo pavadinimo. Magistro laipsnis
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paprastai skirtas gilinti dalyko Zinias, o ne jdésp. EG turi rimty abejony, kad Sis laipsnis,
atrodo, bando idi viskuo visiems zmaims, t&iau iS tikmyjy néra aiskiai sutelktas pagerinti
pradini ugdymg mokykloje, kas, EG nuomone, ttty bati programos émesio centre ir aiSkus
tikslas.

Po ilgy diskusiy dél kompetenciy, kurios turi lmti plétojamos (jos gaty bati jtrauktosj
programos ir dalyko SR), nurodytas toks pirminigsSprogramos tikslas - parengti asinen
turint kompetenciy moksliny tyrimy srityje, o tai tikrai ®&ra pirminis pradinio ugdymo
magists baigusiojo rezultatas. Zinoma, mokslintyrimy jgadZiai yra svarbs tiems, kurie
studijuoja magistranta, bet tai gra prioritetas. Teiginys parengti auksto lygicetyrjokiu badu
néra paremtas baigiamaisiais darbais, kuriuos négrikEG. Darbo kokyb tikrai neleidzia
manyti, kad bus parengtas tikras mokslinis¢jag, ir Sis klausimas yra aptariamas kitose

dokumento dalyse.

Antras akcentas, pasirodo, yra parengti pradinialyogp konsultant EG sutikt, kad
kiekvienas, turintis magistro kvalifikagidaipsr Sioje srityje, turi bti pasirengs nagrirti
nacionalines ir tarptautines Svietimo politikagivelgti tendencijas bei pokis, kurie yra ir turi
buti padaryti pradinio ugdymo srityje. Tiau idja parengti konsultaat atsizvelgiani program
jstojusius studentus, yra daugiau nei ambicingaarkgidstojantieji neturi pakankamai praksn
patirties. EG rimtai sugipinusi, kad Sios programos studentams, kurie dd@dagiausia yra tik
ka igije pradinio ugdymo bakalauro laigsmrba turintys kvalifikacijas, kuriosera susijusios su
pradiniu ugdymu, Kkurie turi mazai arba neturi realmokymo pradiése mokyklose patirties,
toks laipsnis, kuris ketina parengti absolventtiksaancius konsultanto funkcijas Sioje srityje ar
dirbsiartius aukstosiose mokyklose, ne labai pasitarnaujade®tai, pasirink programa ir
turintys mazai darbo klag patirties, negali po dvigjmety programoggyti pakankamai gilios
patirties, kad organizugtkity darly, arba dirbi konsultantais. Gatli jie gakty vykdyti
projektus, téiau konsultacijoms reikia patirties. Kuratoriai anfnavo EG, kad Si studij
programos sritis iSsivystiS ankstesmi nacionaling diskusiy apie kutinybe parengti pradinio
ugdymo specialistus. Kadangi tai yra Siek tiek samaiatyva, kity buw geriau, jei laty
atsizvelgta Siandienos studentr Si laipsnio dalis Bty atnaujinta ir pakeista. EG susitikimai su
studentais ir absolventais patvirtino, kad passae metais programpasirenkantys studentai
pasikeit iS ty, kurie turi keley mety mokymo patirtiesj tuos, kury dauguma praleido tik Siek
tiek laiko dirbdami su vaikais kl&g. Studeni, su kuriais susitiko EG (7 studentai), dusiy
gery ankstese mokymo pradigje mokykloje patiri, santykis buvo 1:7. Kiti arba netjm jokios
patirties ikijstojoj Sig program ir practjo dirbti tuo p&iu metu, arba tujo kity kvalifikacijy ar
patirties (ne pradinio ugdymo srityje). Tokie stoti® negali, EG nuomone, po dyemei
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studijy programos (kuomet dauguma studetnio pa&iu metu dirba visu etatu) ttr pakankamai
Ziniy ir patirties, kad g&ty atlikti vaidmen, kuriam jie rengiami pagal $iprogram. IS 6
absolvend, kuriuos mat EG, ir kurie baig 2008-2012 metais, tik viena, pasirodéstd viery
popiet per savaii kolegijoje; kita jos darbo dalis, taip pat kaigkity - darbas pradirse klagse.
Todl ta programos dalis, kuri skirta rengti studentlessbui klagje, turety bati programos

prieSakyje.

Treciasis programos uzdavinys, pasirodo, yra parerigtentus dirbti aukStosiose mokyklose
(kolegijose ir universitetuose). diau EG pavyko rasti tik vignatvej, kuomet studentas dirbo
kolegijoje (viery popiet per savai). Visi kiti absolventai dirbo pradése mokyklose. Taigi
Sioje programoje dideliséthesys skiriamas siai, kuri, EET nuomone, netéty bati pradinio
ugdymo magistrantos programoje.
Lenteks Nr. 2 C skirsnyje nurodyti 3 pagrindiniai SR $gisu aukStuoju mokslu:
Studentas yra susipagssu aukstojo mokslo didaktika, kuri paga fundamentaljy ir
taikomyjy moksliniy tyrimy rezultatais, ir taikog spesdamas problemas, susijusias su
pedagogini discipling déstymu;
Studentas geis kurti suaugusjy Svietimo ir kvalifikacijos klimo programas, priemones
ir projektus bei jaggyvendinti @stydamas auksStojo moksfstaigoje, o taip pat tés
galimylke bendrauti profesije ir neprofesigje aplinkoje klausimais, susijusiais su
suaugusjjy Svietimu.
Studentas laikosi pedagogm etikos, Zmogidky vertyby ir nuolatinio mokymosi

nuostat atsakingai vykdydamas pedagagueikla aukStojo mokslgstaigoje.

Taciau vienintet sritis, kur Sie plais SR turi ati pasiekti, yra suaugugy Svietimas, kuris

sudaro nesubalanswotiksly ir studijy turinio vaizd. Tokios studijos kitose Salyse vykdomos
aukstojo mokslo institucijose, kurios g@s moko naujus darbuotojus dirbti auksStojo mokslo
jstaigose,jskaitant suaugugiy mokymy ir mokymosi Idus, naudojamus aukStojo mokslo

jstaigose.

Informacija apie program (9 punktas) pateikiama Svietimo ir mokslo minigter Atviros
informavimo, konsultavimo ir orientavimo sistemosAIKOS) interneto svetai)e

www.aikos.smm.lt Lietuvos edukologijos universiteteww.leu.lt ir Lietuvos auksfjy mokykly

asociacijos bendrajam pmimui organizuoti (LAMA BPO) www.lamabpo.lt svetairgse.

Informacija taip pat skelbiama Stugimuges metu ir atvig duny dienose, kur patys studentai

supazindina abiturientus ir kitus besidotus su studijomis, platina skrajutes.
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2.1.2Savianalizs suvestigje aiSkiai nurodoma, kad tikslai ir stuglifezultatai ,yra apikizti ir
pagisti akademiniais ir profesiniais reikalavimais, voseres ir darbo rinkos poreikiais,
atitinka Valstybirgs Svietimo strategijos (2012 - 2022ké<ius, universitetin studiy ragj,
antrosios pakopos studlijkvalifikacijos lyg (Europos aukstojo mokslo ergy kvalifikacijy
sarangy) ir 7-3 kvalifikacijos lyg (LKL ir EKS) .

SS toliau teigiama, kad programos poreikis gringi&ia nedideliu mokytgj turinéiy magistro
laipsn, Salies praditse mokyklose ska&iumi. Pateikiami palyginimai su kitomis Salimis,jga
pat pateikiama Lietuvos informacija apie moksliniysimus, kuriuose nurodoma, kad (17
punktas) ,daugiau nei pésnokytoy Lietuvoje iSreiSk bitinybe tobulintis visose su mokymu
susijusiose srityse: mokomo dalyko turinys, makipiasiekinyg vertinimas, tinkam metod;
pasirinkimas ir taikymas, IKT taikymas, su mokindrausme ir elgesiu susijusiprobleny
sprendimas” ir t. t. Taidra tinkamas magistro studiprogramos poreikio pagrindimas, veikiau
tai signalas apie bakalauro kvalifikacijas SalWerios akivaizdziai nesugeba uZztikrinti tinkamo
mokytojy parengimo. Daugidaugiausia Sios SS nurodytos sritystiybati numatytosprastose
mokytojy kvalifikacijos tobulinimo programose,diau netuéty bati keleto studeny, kurie siekia
jgyti magistro laipspp prerogatyva. Tai neatitiotinas klausimas, kurturi spesti vietos ir
nacionalirt valdzia. Gebjimas dirbti su vaikais ir juos drausminti, beidtimaujausj zZiniy savo
dalyko srityje ir apie pedagoginveikla, yra pirminio mokytaj rengimo ir ¢stinio profesinio
tobukjimo dalykai.

Pateikiamos ir kitos neaiSkios priezastyd grogramos poreikio, kurios teigia, kad vyresnio
amziaus mokytojai ,gali“ pageidauti studijuota $rogram (18/19 punktai). Tai éra jtikinama
priezastis, kurios nesustiprina ir jau proggastudijuojartiy studeng pohidis. Déstytojai gali
kelti aukStus idealus apie mokygojeputacijos gerinimy bet ekspett grupei reikia konkré&y
skatiy, pagrindZiagiy vietos ir nacionalipporeil, jskaitant konkurencijos klausgrmiestuose
ir Salyje. SS teigiama, kad Si kvalifikacija yraikadi ir joks kitas universitetas nesuteikia
laipsnio, kuris apimt tokia pafia medziag. Kiti universitetai silo magistro programas, dau
akivaizdziai nesutelkia visoéthesioj pradiny klasy mokytop. Tafiau ekspext grupe gali

teigti, kad iS pateikijrodymy nesusidargspadis, kad irSioje programoje tai daroma.

2.1.3 Programa yra sukurta taip, kad atitiktgj; EKS lyg, t. y. magistro laipgn Tatiau SS
komanda pripasta, kad kai kuriais atvejais studentams sujvieikti programos dalyk turin;.
Tai yra arba é prasto paruoSimo toleéms studijoms pirmosios studipakopos metu, arba gali
buti, kad ir patys studentai, kaip néta ankgiau, turi per mazai darbo pradja mokykloje
patirties, taigiy praktire patirtis yra ribota, kuria jie géty remtis savo studjj metu. Studijoms
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skirtas laikas kelia rimtsusifipinimg EG, nes Sie studentai daugeliu aivejrba visu etatu ir
tuo pa&iu metu bando baigti magistrands studijas per 2 metus. Be to, jiems taip pat gal
prireikti baigti iSlyginanyjy studiy modulius, kad jie gaty studijuoti pradinio ugdymo syit
(studeny ir darbuotoy susitikimai). Darbai, kuriuos matEG, neatitinka magistrairos
standanj, visy pirma baigiamieji darbai (nepaisant ankstgegratarimy dél pagerinimo, kuriuos
teiké ankstesa tarptautit ekspen grupe) turi rimty trikumy, kurie aprasyti Siose iSvadose. Be
to, EG mano, kad programos triSatruktira apsunkina studentus siekti topkkirtingy tiksly per

tokj trumpm laika, ir be abejojsigilinant tokiu lygiu, kokio reikalauja magistroddifikacija.

2.1.4 EG susiipinima kelia ir programos pavadinimas, kuris iS gjkr teisingai neatspindi jos
turinio, kadangi programaéra visiSkai sutelkta gily mokymgsi ir mokyny pradirese klagse.
Zinoma, tokia sutelkta programa tujiraukti mokslinius tyrimus, téau tai negali Dti
pateikiama kaip pagrindinis programos tikslas. Miok&s tyrimai turéty bati jtraukti per
pradinio ugdymo prizeaprogramoje, siekiant nustatyti problemas, galisp®ndimus ir pozr]

i dabartihn mokymgsi ir mokymy pradireje mokykloje. Sios programos tikslai parengticjyr
pradinio ugdymo konsultamtir aukStosios mokyklos édtytoja, yra per daug skirtingi ir éma
sutelkti j studiy pavadinim - pradin ugdymy. Todl studijy rezultatai, dalylf turinys ir
programos pavadinimas, nesudaro stutglistinio paketo. EG susipinusi, kad stojantieji Sia
program, iS kuriy visi, kuriuos sutiko ekspertai, pasirodo, noriksii&arjeros pradinio ugdymo
srityje, bus suklaidinti pavadinimo, kadangi prageaturi skirting tiksly ir i$ tikryjy néra
sutelktaj mokymgsi ir mokyny pradiréje mokykloje.

Sio skyriaus stipryli, silpnybiy ir veiksmy dalyje (lented Nr. 3) keista matyti, kad vienintel
pastebta silpnyk, atsizvelgiantj programos tikslus ir SR, yra informacijos sklaida.
Atsizvelgiant] pirmiau pateikd vertinimg, déstytojai tuéty platiau susipazinti su gamis, kaip
formuluoti sutelktus SR, kad jie tapprogramos planavimo Serdimi ir uztiknintog yra aisks,
paprasti ir y laikomasi studijuojant atskirus dalykus ir vertihguos, susiejanfvertinimo
praktika su programos ir dalyk studiy rezultatais. Pernelyg daugérdesio skiriama
kompetencijoms, kurios téty bati jtrauktosj aiSkiai aprasytus SR. Dauguma SR jokiaiddis
neatitinka programos pavadinimo ir taidtyrbati nedelsiant per#réta.

2.2 Programos sandara

2.2.1 Programa atitinka tés aktuose nustatytus reikalavimus, sukurta taigd,dtaikty Salies ir

ES 7-o0 studij lygio reikalavimus, turint omenyje veiklreikalaujadia ekspertinio vertinimo ir
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naujausy Ziniy taikymo profesigje ir panaSioje arba su ja susijusioje veiklojeujpafakiy
atliekant taikomuosius profesis veiklos tyrimus atradimir kiirybin; teoriniy ziniy ir moksliniy
tyrimy rezultaty pritaikymg. SS teigiama, kad Sie reikalavimai yjgyvendinami, skatinant
studentus dirbti savarankiSkai, ir apima ykitdarbuotoy prieziorg. SS yra nemazai
pasikartojatios informacijos, kuria siekiama iSvardinti t&ssaktus ir ES normas, bet jos ne
visuomet susietos su programa ir tuo, kaip praétigls yra taikomos.

Programa trunka dvejus metus, yra nustatytas 120SEkredity skatius (po 30 kiekviea

semesty). Taiau iS SS ir susitikimp aiSku, kad studentai daznai uztrunka ilgiau pal@iki savo

baigianyjj darky.

2.2.2 Study dalyko sritis yra labai plati ir neturi holistinipobidzio &l trijy skirtingy
programos séiy. Néra aiSku, ar kai kuriose srityseesfomi dalykai yra pagsti studeni
ankstesamis studijomis. Studentprofilis rodo, kad bazis Zinios labaijvairios, o kai kuriais
atvejais y praktire patirtis yra lygi nuliui. Studentamsagdmi iSlyginamieji dalykai, tose srityse,
kuriose jiems fiksta zing, tatiau daugeliu atvej jie studijuojami tuo p&u metu kaip ir
pagrindires studijos siekiangyti magistro kvalifikacij ir be to dar dirbama visu etatu. Pasirodo
Sie moduliai didzjja dalimi yra paremti individuali uzdu@iy skyrimu, o tai EG kelia
susipinimg, kad tokia tvarka neleidzia magistramts studiy dalyky pagisti bakalauro studij
metu jgytomis Zziniomis ir ankstesne praktine patirtimiG Ehegali suprasti, kaigmanoma
studijuoti magistranirg, kompensuoti bazigiziniy apie pradipugdymy stokg ir dirbti visu etatu
tuo paiu metu. Sioje studij programoje yra labai mazai faktinkontaktiny valand; (84 proc.
savarankiskos studijos).¢Btytojai yra lanksts ir naudoja VMA priemones darbui su studentais.
Taciau atsizvelgus dabarting studeng polidj EG kyla klausimas, kaipnanoma pasiekti visus
Siuos tikslus, jei daugugndarhy studentai turi atlikti savarankisSkai. Studentasgijo, kad jie
praleidzia vidutiniSkai dien per savai studijuodami Siai programai, o tai nepakanka Ibaigt
magistro pakopos studijas. Taesakant, Sie studentai daugeliu atv&} ties; yra iStstiniy
studijy studentai, nes dirba visu etatu. Kitose Europdgs€aiststinés studijos yrajprastos,
taciau studentai uztrunka tris ar daugiau yrjas baigti.

Absolventai ir darbdaviai mano, kad ilgesnis stydigikas ity pageidautinas, nesity

galimyke palaikyti rySius su uZsienio Salimisjgyti platesg patirf uzsienyje.

2.2.3 Programos turinys sukurtas siekiant atiffkdi lygio reikalavimus pagal Bolonijos lygius ir
nacionalines nuostatas. ¢fau EG turi tam tiky abejony dél placiy Sios programos ketinii
kurie, atrodo, turi apimti tokiplatia sritj, kad studijuojant magistraiy nebus pasiektas stuglij
gylis. SS nuolat tvirtina Sio studijaipsnio poreik kuris yra grindziamas tyrimaigodartiais,
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kad mokytojai turi ti geriau pasireng mokyti Siandienos klgse. Dauguma iS minig) pvz.
yra IKT ir Siuolaikines mokymo priemoés (19 punktas), tgau tai, kaip migta anksiau, yra
pagrindire medziaga, kuri téty bati naudojama pirminiame mokyipyengimo lygmenyje, o ne

magistro studijose.

Kai kuriais atvejais turiiiti perziaréti dalyky pavadinimai, pvzUgdymo proceso konsultantas
siekiant glaudziau susieti su tais, kurie juos igod, ir daugeliu atvejtai yra tik pradedantys
dirbti, 0 ne paty mokytojai. Tg pai galima pasakyti apie dalykNejgaliyjuy socioedukacir
erdveé, kurio esm yra jtraukimas, tod jj atitinkamai reikty pavadinti ir Siuos studentus susieti
su pradine mokykla.

Idomu matyti dalyk, kuris skirtas rengti studentus pradetigiy mokytoyy mentoriais, kadangi
Siuo metu nacionaliniu lygiu tokimokymy néra, t&iau jis tugéty bati jtrauktasj visy dirbartiy
mokytojy profesinio tobudjimo mokymus. Td&au studentai,jgije § laipsn, gali atlikti §
vaidmen mokyklose, nors jiemsitksta asmeniis darbo klage patirties. EG kelia nerigntai,
kad Sy funkcijg atliks tie, kurie turi labai mazai prakéim mokymo patirties ir jie pataga Sios
profesijos naujokams. Takra jprasta praktika Europoje, bet programa bent jaudarpildyti

sprag, kuri Siuo metuipi daugeliui, kurie dirba su naujais mokytojais.

2.2.4 Dalyky turinys yra aiSkiai nukreiptas siekti iSvardytumatony studiy rezultat;. Dél to
didelis mesys SS skiriamas poreikiui rengtidws, kurie turi iting moksliniy Ziniy ir gali
atlikti kritines analizes. Spoziarj ekspem grupei iSsak studentai, absolventai ir jam i$ dalies
pritare darbdaviai. T&@au iS baigiamjy darhy matyti, kad taip é&a, nes darbai yra prastos
kokybés, beveik nenaudojama uzsienio litarat jokiy teoriniy diskusiy ir (arba) pagrindimo
naudojant mokslim tyrimy teorija, nepateikiama moksligityrimy metodologijos pasirinkimo
priezasiy, nerimyg keliantis prielaid, susijusi su tiriamais Zmaoémis/dalyku, lygis, dl ko
keliami netinkami klausimai, iiksta miSrg metod; taikymo, jokio moksling tyrimy etikos
aptarimo ar tyrimo rezultat siejant juos su literatoje nurodyt tyrimy rezultatais, kurie
pateikiami baigiamojo darbo pirmoje dalyje, aptarin®$S teiginio, kad Sios stugliprogramos
pirmasis tikslas - rengti mokslo &us, pateikti jrodymai nepagrindzia. Baigiagy darhy
pavadinimai yra pernelyg pi#, tiiksta realaus gilaus paiio ir plataus teorinio pagrindimo,
ypa triksta tarptautinj tyrimy rezultatj. Juos lengva rasti duomerbazje, prieinamose
bibliotekoje. Akivaizdus uZsienio kalbosgudziy traikumas uzkerta keji kai kuriems
darbuotojams ir studentams i$ tjky naudotis gera medziaga, kuri prieinama bibliotekdsai
kelia susitipinimg EG, kad visi migti respondentai nuosSirdziai tiki, kad Si progranemgia
kompetentingus tyjus, t&iau palyginus su tarptautiniais standartais, tai kivaizdi netiesa.
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Jei tai dstytojy darbo standartas, tada suprantama,élkatek mazai IS § skelbiasi
tarptautiniuose zurnaluose.

EG reiSkia susiipinima, kad didet programos daliséna orientuotg pradinuk. IS tieg dalis
studentams 8lomy dalyky yra susi su j rengimu dirbti aukStosiose mokyklose, pvz.,
Aukstosios mokyklos didaktika Tam tikru mastu Sios studijos, atrodo, siekiardappernelyg
daug, atsizvelgianttai, ks bando pasiekti; ar siekiama sustiprinti pradigdymy, ar rengiamas
tyréjas, ar absolventas, kuris siekia darbo univeesttePati SS (24 punktas) pripsta, kad
didek ECTS kredig dalis, skiriama pasirengimui moksliniams tyrimamgokiu badu rengti
studentus doktoraitos studijoms, bet tai nettiy biti pagrindinis magistro programos
akcentas. Atrodo, kadéra tiesiogigs gsajos su programos pagrindiniu akcentu arba su
nurodytais tikslais ir SS diskusijomis, kad reikpagerinti mokymo pradiése mokyklose
kokybe. VisiSkai neaiSku, kam magistranbs programoje, kurioje pagrindinis akcentastiur
buti nukreiptasj pradirg mokykla, studentai studijuoja andragogik atlieka susijusi praktika
(SS 30 punktas). EG suabejojo Sios programos fjilkriikslu, taip pat kilo klausinp ar kai kurie
dalykai yraijtraukti tik toctl, nes jie naudojami ir kitose srityse, kadangirpamy studeng
skatius yra maZzas, t@tljie sialomi visiems studentams, o gatljie tiesiog atspindi ¢btytojy,
turimus interesus ir Zinias toje srityje.

24 punkte teigiama, kad 29 proc. programos apinské@sama tyéjo kompetencijoms, 50 proc.
bendros apimties skiriama pradinio ugdymo profesimitkonsultanto) kompetencijai ir 21 proc.
- pedagoginj discipling mokytojo kompetencijoms ugdyti, dau Sis teiginys éra paremtas
realiu studiy dalyky turiniu. EG yra susiipinusi, kad tiiksta praktinio pritaikymo pradése
klasse, kuris pagal studijpavadinim turéty bati tikrasis ddmesys ir rezultatai. Tai,akteigia
SS, jog yra svarbiausia naugorijg taikyti praktikoje pradidse mokyklose, atrodcéra tik labai
teorinis dalykas.Cia, atrodo, kyla problem kaip suderinti studij rezultatus su slomais
dalykais. Todl EG susidarojspadis, kad fakultete jau yra parengtas daglyknkinys, kuriuo
galima naudotis, o ne konkiai kuriamas programos tikslams ir SR pasiekti.odt, kad
programos tikslas - rengti §jus, kurie ity pasireng toliau studijuoti, 0 ne rengti geresnius
mokytojus, kurie pagal giprogram turi galimyle pagerinti moksleiwj mokymsi ..

Atrodo, kad programoje yra stiprus sociologinisd&mcingumas, o neéohesys sutelkiamag
pradinio ugdymo turipir mokymo metodus, kaiptly galima tikétis iS pavadinimo.

Studijy programos organizavimas reiskia, kad studental@ilproc. savo studijjlaiko tiesiogiali
bendrauja su &tytojais ir dirba mazose grége, nors kai kuriuose moduliuose yra sudaromos
bendros grugs. Ta&iau Zemas pémimo lygis kelia klausimus ird programos finansits biklés
(8-10 student nehity vertinama kaip tinkama grépmagistro lygio studijoms organizuoti

daugelyje ES Sal). SavarankiSkas darbas sudaro 84 proc. prograkas, suteikia studentams
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laiko studijuoti savarankiSkai besimokant¢stytojai ir studentai bendrauja naudodamiesi
Moodle ir daug kity bendravimo bdy. SS pripajsta, kad toks studjj poladis ir ypa& VMA
priemoni; naudojimas vig pirma reikalauja tolesnio tobulinimo, nes studentaa prat prie
savarankisko studijavimo kultos ir kartais sunkiai ,susitvarko” su programalaykais (SS 33

punktas).

2.2.5 Kaip jau buvo aptarta Siose iSvadose, EGrinonty abejony, kad programos apimtis yra
nepakankama uZztikrinti, jog stuglijezultatai faty pasiekti 7-u lygiu . Apimtis yra pernelyg plati,
todkl programai tiiksta gylio, kurio ity galima tikétis iS magistro programos. Studijuojamos
sritys yra labai skirtingos ir tikrai éna susietos su pagrindiniu tikslu, kwskelbia laipsnio
pavadinimas. SS teigiama, kad stydgjrogramos organizavimas, kuris apima privalomuosiu
studijy dalykus
uztikrina 7-o0 lygio kvalifikacijos teorimi Ziniy jgijimag ir sudaro slygas gilinti
profesines kompetencijas, suteikia studentamsy zpedagogikos teorijos, Svietimo
filosofijos naujoviy, naujausi edukologijos tyring, Svietimo politikos ir strategijos,
edukologijos tyrimm metodologijos ir aukStojo mokslo didaktikos smtyjaukstesnio
kokybinio lygio kompetencij, kurios leidzia studentams teikti konsultacijasdinio
ugdymo klausimais. Studij dalykai Edukologini; tyrimy metodologijair Ugdymo
problemy kontekstag(istorinis ir lyginamasis) taip pat yra priskiriamrie privalony
dalyky, kurie uztikrina tyéjo kompetencij jgijima, t. y. mokslini tyrimy metodologijos
supratimas, gefimas savo ggomis planuoti ir atlikti tinkarp edukologin tyrima,
pasirengti tréiosios pakopos studijoms. DalykalukStosios mokyklos didaktike
Suaugusjjy mokymo praktikakurie uztikrina gefjimy mokyti pedagogines disciplinas
jgijima, taip pat yra privalomi. (26 punkjas

Pasirenkamieji dalykai yra labiau orientugtpradinio ugdymo studijas, kurios, kaip mnab
keista, pagal studjj pavadinima turéty bati pagrindinis programos akcentas (27 punktas). SS
pazymima, kad Sios sritiegmesio centras daznai kinta, o taip pat ir pradmokykly poreikiai.
Tai yra neabejotina programos stiprioji putxiau visi Sie dalykai tuty bati privalomi, o ne
pasirenkamieji, jei palikti laipsnio pavadinamokj, koks yra, ir laikyti, kad jis yra teisingas.
Akivaizdu, kad tikslas rengti kompetentinguséjus yrajtrauktasj daugel dalyky, susijusy su
moksliniy tyrimy metodais, @&au Si programadra tik mokslinis tyéjo laipsnis, ji daugiau skirta
pagerinti pradinj klasiy mokytojy Zinias ir pedagoginpraktiks. Siuo metu atrodo, kad laipsnio
apimtis yra pernelyg linkugi mokslinius tyrimus ir rengimtolesrems studijoms nepaisant SS
teiginio, kad Siuo laipsniu siekiama pagerinti pnéol ugdymo praktik.
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EG susitipinima kelia tai, kad skyriuje ,silpnyds® SS rengusi gruppripazsta, kad studentams
kai kuriy dalyky turinys yra suétingas: ,studentams nepakanka pagrindinio iSsilawin
aukstesnio lygio studijoms”. Teu EG malonu matyti, kad atkreiptagntesysj iSlyginamyjy
studijy teikima, kurios padty sprsti S problem, nors atrodo, kadjtikrasis tikslas - pateikti
informacip, kuri nebuvogyta ankstesnistudiy, nesusijusj su su pradiniu ugdymu, metu.

2.2.6 SS net neuzsimenama apie Sios progragsagas su nhaujausiais pasiekimais mokslo ar
technologij srityje, iSskyrus labai iSsamnaujausy tyrimy, kuriuos studentai studijuoja kai
kuriuose dalykuose, naudogmTaiau vizito universitete metu buvo aisSku, kad skireadaug
démesio Siai stiiai. 27 ir 28 punktuose aptariamas pasiryzimas atuatnaujinti programos
dalykus siekiant reaguatinaujus pokyius edukologijos mokslo srityje rodo ggr praktiks. SS
(30 punktas) isesto programos &@tymo metodus ir parodo, kadstiytojai jais naudojasi ir
modeliuoja Siuolaikin genja praktiky naudodami, pvz., ,problemiméstym, diskusijas, atvej
analiz, veiklos/rezultai vertinimg, sprending, kaip spesti praktines Svietimo problemas,
modeliaving, analiz ir refleksig”. Studentai informavo EG, kadtstytojai nhaudoja naujausius
metodus ir, kiekmanoma, daugiau darbo pateikia per VMA priemonestyojai ir studentai
naudojasi iSmaniosiomis lentomis darbams rengtaizdo konferencijomis. Akivaizdu, kad Siuo
atzvilgiu cestytojai atitinkamai sureagavo2005 m. atliki vertinimg ir tose iSvadose nurodiyt
poreik gerinti technologiy naudojing (tatiau kiti Sio Saltinio patarimai nebuvo taip gerai
jgyvendinti). Studentai téty naudotis duomenbazmis, kaip informacijos Saltiniu, rengdami
savo darbus ir susipazinti su esamomis naciotrais ir tarptautiémis problemomis Svietimo
srityje ir naujausiais moksliniais tyrimais bei ktiga, tafiau baigianajy darhy turinys to

nerodo.

Skyriuje stiprylés, silpnylés ir veiksmai gera matyti, kadéstytojai pripazsta, jos studentai
keiciasi ir yra susiiping, kad studentams reikia duoti daugiau, kad jie ggsimagistro lyg.
Taciau pasgiilytas sprendimas - pagerinti iSlyginamuosius dasykneiSspys paios problemos is
pagrindy, t. y. bakalauro kvalifikacija irg¢stinio profesinio ugdymo (TPU) stoka mokykl
darbuotojams. EG sutinka, kad reikia imtis veilgsrtarp , apsvarstyti galimyp nepriimti j
program studeng be realios mokymo patirties, kuria jie ¢gal remtis ir tobulinti studi lygj.
EG sutinka su paglymu, kad tina toliau pétoti VMA, bet taip pat nedelsiant reikia svarstyti
studiyy turinio balang ir jo trukstany ry§ su pavadinimu, ygaatsizvelgiantj absolveni

jsidarbinimy, ir tai yra pradidse mokyklose. Programoje taip pat yra stigrytradinio ugdymo
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dalykai daznai keiami ir atnaujinami atsizvelgiaritesamas mokymo ir mokymosi pracse

mokyklose problemas.

3. Personalas

2.3.1 Program déstantys dstytojai atitinka teisinius programos 7-am lygiuaikbmus
reikalavimus ir turi daug @tymo auksStojoje mokykloje patirtiesy kvalifikacija atitinka
reikalavimus, nustatytus Lietuvos Respublikos &wiet ir mokslo ministro jsakymu
patvirtintame Magistramntos studiy prograny bendgjy reikalavimy aprase (2010 m. birzelio 3
d. Nr.V - 826). Studij programos savianalig metu dst 16 dstytojy: 5 profesoriai (31 proc.
déstytojy), 8 mokslo daktarai ir docentai (50 pro@ésgtojy), 2 mokslo daktarai lektoriai (13
proc. éstytojy), 1 lektorius (6 proc. @&tytojy). Pagal dstytojy moksliniy tyrimy sritis 69 proc.
déstytojy yra tyejai socialinip moksly srityje (edukologija) (07 S), 19 procésiytoyy yra
psichologijos srities tyjai (06 S), 6 proc. étytojy atlieka mokslinius tyrimus humanitanni
moksly, filosofijos srityse. SS teigiama, kaekertintos studiy programos 31 proc.édtytojy yra
profesoriai edukologijos srityje (pagal t&ssaktus turi bti ne maziau 20 proc.), tédSS grug
mano, jog galima teigti, kad pedagoginio persoraialifikacija yra pakankama numatomiems
studijy rezultatams pasiekti.

Tactiau daugumos d&btytoy pagrindire patirtis rera prading ugdymo srityje, kas kelia
susitpinimg EG. Tai akivaizdu iS glomy dalyky, kurie savo strukiroje neakcentuoja pradinio
ugdymo. Akivaizdu, studentai gali pritaikyti tujipagal savo poreikius ir pagerinti praktinius
jgudzius ir mokslinius tyrimus, kurie susijsu pradigmis mokyklomis, t&iau praktinio
mokymo/kvalifikacijos ir su tuo susijusioéstymo tiikumas tarp éstytojy yra problema, nes

patiems studentams ir taifuikista patirties Sioje srityje.

2.3.2 destytoy kvalifikacija yra pakankam studijezultatams pasiekti

Kai kuriems studij rezultaty pasiekti @stytojy patirtis ir kvalifikacija yra gera, t. y. mokslipni
tyrimy, sociologijos, psichologijos ir t. t. Tau jau iS pradiés gautos medziagos atégdkad
jiems tiiksta pradini klasiy mokytojy faktinés kvalifikacijos ar praktinio darbo kigg patirties.
Tai paaiSkina programos sanglakurioje tiiksta aiSkaus akcentopradines klases, nepaisant
daugelio SR, susijusisu darbo gerinimu pradije mokykloje. T&iau gyvenimo aprasSymai
rodo, kad pus programos éstytojy turi tam tikros mokymo pradéfe mokykloje patirties, nors
tai nepaaiskina, kad dalykuose tiiksta pradini klasiy akcento. Bstytojai iS kiy universiteto
sriciy taip pat dsto programoje, priklausomai nuo to, kokia patistia reikalinga. Téau vis
tiek EG turi abejony, ar jie supranta pradinio ugdymo kontekstspecialylje.
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2.3.3 pedagoginio personalo s&ais yra pakankamas stuglifezultatams pasiekti;

2.3.3 Darbuotaj yra daugiau nei pakanka siekiant uztikrinti, katylpasiekti SR, nors faktinis
darbuotoy ir student santykis gra pateiktas SS. Sie santykiai yr@ibi EG jvertinti program
teisingai. Darbuotej kaita rera dideé, neskaitant priimam nauj darbuotoj, nes keliasi
dalyky turinys. Atrodo, kad yra painiava, kaip skeabti personalo ir studeqt santykius
nacionaliniu mastu, nes atrodo, atsizvelgiamiereditus, o tuity bati atsizvelgta; déstomy

valand; skatiy programoije ir studijuojafiy studeni skatiy.

2.3.4 SS #&ra pateikti faktini skaiai dél personalo kaitos, nors jie tig bati. Taciau EG
pazymi, kad SS aptarjsairiy déstytojy jtraukima, jskaitant ir tuos, kurie yra ne is fakulteto ir iS
Kity sriciy.

Déstytojy kaita vyksta pagal pordikkur lemia daugiausia edukologijos ir pradinio

ugdymo tem pokyiai.

Savianalizs suvestigje pateikiama pavyzdzj kaip jvedami nauji dalykai irjtraukiami
déstytojai, siekiant iSlaikyti programos aktualginkvieciami destyti specialistai iS kitur, nes jie
turi su dstomais dalykais susijusios patirties, pvz., 2011 studiy dalyko ,Siuolaikiniai
asmenybs ugdymo matmenys* (vaiko socialimtegracija) dst lekt. R. SalaSeviaté, buvusi
Vaiko teisiy apsaugos kontroliér

SS taip pat apraSoma, kaip sujungiamos magist@tstudent grupss, siekiant optimizuoti
déstymy grupsse. Daugeliu atvejtai daroma @ finansiny priezasiy, nes grups yra tokios
mazos ir gra finansisSkai perspektyvios, arba siekiama u#itki$R jtraukimg j program. Nors
tai yra suprantama, d&u tokiy skirtingy grupiy kaip Pradinio ugdymo, Taikomosios etikos ir
Specialiosios pedagogikos magistro stugesujungimag vierng gruge kelia nerimy EG, nesy
bazires zinios ir interesai yra labai skirtingi. Nesitikad visi labai skirtingiy poreikiai gali luti
patenkinti, kai y specialyjy ziniy sritys tokios skirtingos. Kaip Siose gtige atsizvelgiama
individualius poreikius, SS neaptaria, norségabiati taikomas individualaus ir darbo grige
metodas, kai dirbama su skirtingomis temomis. ERaliabejonj, kai tokie skirtingi & grupiy
poreikiai gali liti patenkinti per toktrump kontaktirj laika, taip pat abejomikelia kai kury Siy
moduliy vieta studij dalyky strukiiroje. Ar tokiu lidu yra iShaudojamasestytoyy laikas ir jau
sukurti dalykai naudojami studijprogramai kurti, o ne siekiama patenkinti Pradingdymo

programos studij poreikius?
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EG pazymi ir pritaria programojesstartiy déstytojy skatiui dabar ir ank&au, kuriems buvo

suteikti apdovanojimai uz bendruongsijtraukimg ir mokslinius tyrimus.

2.3.5 Universitete suteikiamosestinio profesinio tobujimo galimykes, tai uZztikrinama
katedros, studij komiteto ir fakulteto lygiu. Skatinamos trumpakskstudijos, mokslimj tyrimy
vizitai ir dalyvavimas tarptautiniuose stugdijrenginiuose; programojeé¢stantys dstytojali
aktyviai dalyvauja tokioje veikloje. Tau laty gerai matyti daugiau édtytojy, tiesiogiali
dalyvaujartiy pradinio ugdymo pedagogikos, o ne sociologijosiragogikos ar psichologijos

tyrimuose, kuriais ity siekiama pagerinti darbo pradse klagse praktilg.

Déstytojai taip pat tobulinti savo kvalifikagijr vykdo po doktoraniros studijas. SS pateikiamas
iSsamus bendradarbiavimo su uzsienio¢j@ys ir projekty srasas, kas leidzia pagerinti

programos vadayprofesin supratina.

2.3.6 LEU aktyviai skatina akadenmipersonal dalyvauti moksliniuose tyrimuose ir projektuose
Su uzsienio universitetais. SS paba poreil tobulinti personalo kompetencijas moksjini
tyrimy srityje ir Siuo tikslu planuojama rengti seminanaujai fakultetgsteigtame Edukacini
tyrimy institute. Bity gerai matyti daugiau édtytojy publikaciy tarptautiniuose zurnaluose.
Personalo dalyvavimo moksliniuose tyrimuogeasas yra iSsamus ir kintantisedbytojai rengia
vadowlius ir mokymo priemones mokykloms, taip pat dalyjgamoksliniuose tyrimuose ir
finansuojamuose projektuose.¢iau iS pokalhby su studentais ir absolventai&a aisku, kiek is

ju buvo aktyviaijtrauktij personalo vykdomus mokslinius tyrimus.

SS pazymima, kad niadami aktyviau dalyvauti tarptautiniuose mokslinieosyrimuose,

darbuotojai turi tobulinti savo kalbinius ggimus.

EG neramino tai, kad vizito universitete metu karii déstytojy nebuvo. Tai nepriimtina.
Akivaizdu, kad kai kurie éstytojai § dierp dalyvavo kituose susitikimuose, thdnegatjo
dalyvauti susitikime su personalu¢i@u Siame susitikime dalyvavo tik 5 Zmign Pateiktas toks
pateisinimas, kad jie arba&sk, arba buvo kazkur kitur. Ne tokio pasiteisinimosbuikétasi. EG
tik¢josi, kad tokiame svarbiame susirinkime vigstytojai, dstantys Sioje programoje, &

dalyvauti.

Stiprybiy, silpnyby ir veiksmy dalyje EG sutiki, kad dstytojai yra aukstos kvalifikacijos.
Taciau per mazai iyjturi realp darbo pradigje mokykloje patirt arba kvalifikaciy Sioje srityje,
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ir Sig problemy reikia skubiai spysti. Siekis pagerinti mokslinius tyrimus yra pgt@s ir tuéty
buti susietas tiek su personalo, tiek su stuglémtimy kokybés gerinimu. EG taip pat pritaria
sialymui imtis veiksny dél personalo uzsienio kalbvartojimo.

4. Materialieji iStekliai

2.4.1 LEU patalpos yra erdvios, specializuotos Ipata geraijrengtos ir tinkamo dydzio.
Biblioteka vis dar laukia rekonstrukcijos, daug gaylaikoma fonduose, vietoj to, kadity
sucttos atvirai. Tdiau pasikei studeng studijavimo jprociai sumazino skaitykl ir atviros
prieigos kompiuterizuat viety poreilj, nes daugelis studentturi savo neSiojamuosius
kompiuterius. Yra patalpos skirtos savarankiSkambwiair specializuotos laboratorijos, o
universiteto reorganizavimo metu fakultetui buvartsis papildomos 7 patalpos darbui su
studentais.

2.4.2 Vertinamuoju laikotarpiu Edukologijos fakutie prioritetas buvo technologis
investicijos, kaip rekomendavo tarptautiniai eksgieapsilank 2005 m. Kabinetai dabar gerai
aprmipinti multimedijosjranga. Nuo $ 2013 mej studentai turi galimypnaudotis patalpomis,
skirtomis savarankiSkoms studijoms, visos jos ypa@ntos kompiuteriais, turi interneto
prieiga, kopijavimo jrangi, sukauptos mokslés ir metodigs literatiros, student kursiniy
darhy, bakalauro ir magistro darb Kabinetuosejrengtos interaktyvios lentos,éstytojai
apmokyti jomis naudotis, taip paigyta nauy kompiuteriy studentams ir darbuotojams.
Studentai gali naudotis skaityklomis, specializaalaboratorijomis ir studij patalpomis. Yra
specializuota programénranga, skirta moksliniams tyrimams ir analizei.dgtotai gali naudotis
medziaga internetu iS nuotolindarbo viet ir visame universitete.

Yra plany jsigyti jrangy studeng darhy jraSymui, pvz., vaizdo kameir duomem apdorojimo

jrengini.

2.4.3 Sios programos studentai praktikos neatliekdabartiniai studentai, bet kuriuo atveju,
dirba. T&iau EG kelia susiipinima, kad reikia spysti kai kury dabarting studeng praktines
patirties toikumg pradirese mokyklose, dalis sprendimo yrailemi iSlyginamieji moduliai.
Daugumai student reikia daugiau tiesioginio darbo praése klagse patirties, jei jie nori
pasirengti darbui projektuose, atlikti problertyrimus, ar kvestionuoti politd ar net kuruoti
kitus.
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Kai kurie studentai atlieka tam tikrdéstymo kolegoms dagh t. y. veda paskaitas pagal
programos srjf kuri skirta parengti @éstyti aukstojoje mokykloje, tgau Si praktika labai ribota ir

IS tikryjy jos nereikty vertinti kaip ,praktikos®.

2.4.4 Biblioteka yra gerai afpinta, turi prieig prie jvairiy duomem bazy, Zurnal ir Salies
periodiny leidiniy. Knygos perkamos kasmet ir SS teigiama, kadi@pimas iStekliais yra
tinkamas programai, kad uztikrinti jo&ksninga igyvendinimy. Studentai gali naudotis medziaga
pagal programos sjitDéstytojai taip pat rengia medzipgtudentams popierje formoje ir per
VMA. Apmaudu girctti, kad planuojamas naujos bibliotekos pastatas ndguradtas, t&iau

dabartinis aprpinimas nekelia kii¢iy studentams studijuoti, nes iStekliai yra geri.

Stiprybiy, silpnyby ir veiksmy dalyje iSreikStas norgsigyti jrangy studeng darbamgrasyti gali
buti naudingas, taip pat kaip ir siekisigyti daugiau iStekij, kuriais studentai gétly naudotis.
Taciau studentai jau turi prieagprie labaijvairios tyrimy medziagos per interrgetr duomen
bazes, kurios yra bibliotekojefity daug protingiau reikalauti jomis naudotis rengistutdend

darbus ir dalyy literatiros grasus, kuriuos rengiastytojai.

5. Studiy procesas ir studegtvertinimas

2.5.1 SS pateikiama informacija apie stojimo rekahus, remiantis studeptbakalauro
vertinimu; premimo procesas yra iSsamiai aprasytas SS. ,Konkutsat sudaro diplomo
priede pateiki baly vidurkiai: svertiniai koeficientai §i dalyky: Pedagoginiai tyrimai B
(Pedagoging tyrimy metodologijos pagrindair pedagogikos kursinis darbas) ir pedagoginiai
tyrimai C (Pedagoginio proceso ir edukaciniyrimy pagrindaj ir pradinio ugdymo didaktikos
kursinis darbasir svertinis uzsienio kalbos vidurkis ir aritmasirbaigiamyjy egzamim vidurkis.
Nuolaida taikoma vyresnio amziaus studentams, kgaie biti nereng bakalauro baigiamojo
darbo. Akivaizdu, kad stojényjy bal lygis iSliko stabilus vertinamuoju laikotarpiu,ctau
valstylkes finansuojam viety skatius buvo sumazintas, téldkonkurencija dl Siy viety tapo
nuozmesa. SS nurodyta, kad ,pinmimas vykdomas remiantis nuostatomis, numatytor@02
m. birzelio 3 d. Lietuvos Respublikos Svietimo iokslo ministrojsakyme Nr. V-826 Bl
magistraniros studijj programy bendgjy reikalavimy apraso patvirtinimo ir remiantis tvarka,
kuri numatyta Lietuvos edukologijos universiteto iéprimo nuostatuose

(http://www.vpu.lt/priemimo komisija/Page.aspx?p&de3s512).
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Istojusijjy j pradinio ugdymo magistranmbs studij programa konkursiniai prgmimo balai
laikotarpiu 2007 - 2012 pateikiami SS legjelNr. 9. Pasikeitugstatymams, dabar galima stpti
program ir neturint Pradinio ugdymo bakalauro kvalifikaxgj SS reiSkiamas sugpinimas al

to ir EG pritaria, tai é&ra pageidautina praktika, nes uzkraunamas didelizvik tiems
studentams, kurie neturiu pradjriiniy ir patirties, kuria bty galima pagsti studiy 7-4 lyg.
Nepaisant to, priimfjy skatius yra labai mazas (SS lerité\lr.10) ir tai yra toks skaius, ctl
kurio kitose Europos Salyse tokia progranigjluzdaryta. Studentai, neturintys pradinio ugdymo
kvalifikacijos, gali studijuoti ir gauti 60 kredit jei studentas pasirinko magistramts studiy
program, o baigta bakalauro studiprograma priklauso tai piai studiy krypciy grupei, ir 90
kredity, jei studento pasirinkta magistrardgs studij programa ir jo baigta bakalauro studij
programa priklauso skirtingoms studikrypties grupms, kad gatty siekti 3io laipsnio. i
papildomy kredity valstyle nefinansuoja. Siuos papildomus kreditus studentaisusirinkti tuo
paiu metu, kaip ir magistraftos studijos, toéd studentams trunka ilgiau uzbaigti progeam
SS grups nuomone, gali Wi viena iS studemt nubygjimo priezagiy. Pirmos pakopos
kvalifikacijy pradinio ugdymo srityje stoka taip pat galitibpriezastis, kod baigiamyjy
magistro darlp balai yra Zzemesni.

Dauguma §j studeng dirba visu etatu, @ ko kartais ¥luojama ginti magistro darbus. Tuo tarpu
SS teigiama, kad situacija dar paldieg kuomet; studijas priimami ir neturintys pirmosios
pakopos kvalifikacijos pradinio ugdymo srityje.

2.5.2 EG kelia rimy susiipinima priémimas;j Sig program ir jos finansinis pagstumagstaigai,
nors neabejotinai Salyje yra poreikis tokiai stygifogramai. Siekiant suderinti dgrlprograma
suorganizuota taip, kad studensizsemimai vyksta tinkamu laiku savaitgalio sesijosepo
piety, o program déstantys dstytojai deda dideles pastangas giastudentams ir suteikti jiems
galimybe aticeti darbus. Téiau EG turi rimt; abejony, ar bet kurios magistro lygio programos
SR galima pasiekti per 2 metus, kai kontadginalandos sudaro minimaldalj (16 proc.), taip
pat esant nepatyrusiems studentams, kurie tuo pat nig dierg dirba ir daznai stengiasi
pasivyti tuos dalykus, kuyinestudijavo ankstegse studijose. Nepaisant personalo paramos,

pasitelkus kitas bendravimo su studentais priemdeie$ mano, kad taiéna tinkamas modelis.

2.5.3 SS teigiama, kad visi magisti@otls studentai atlieka mokslinius tyrimus, ir tasigpindi
ju baigiamuosiuose darbuose. Studentai, kaip teigiapsdeda ébtytojams vykdyti
mokslinius tyrimus, taip pat yra galimypiprisijungti prie socialinj partnery vykdomy

moksliniy tyrimy projekyy. SS pateikti bendro studentr déstytojy darbo pavyzdziai, taau
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susitikimuose su studentais, nebuvoureno studento, kuris kartu sustytojais ity vykdes
bendg mokslin tyrima.

Studentai raginami rasyti ir pristatyti praneSinkosferencijose nuo pat stuglipradzios.

2.5.4 Dl darbo jsipareigojimy daugumai §j studeng dalyvavimas maip programose yra
ngmanomas, bet programos personalas bandétipgel finansai leidzia, finansuoti student
vizitus j uzsienio universitetus, o tai yra geras bandyieaskti Sig probleny. Batent student
darbo jsipareigojimai trukdo jiems dalyvauti mainuose G EBusitiko su keliomis gruémis,

kurios teig, kad ilgesnis studijlaikotarpis suteiki daugiau galimyhyj studijoms uZsienyje.

2.5.5 Si program studijuojantys studentai turi teipasinaudotivairia akademine ir socialine
parama ir tai labai aiSkia nurodyta SSal&nos individualios konsultacijos ir konsultacijos
grupése, taip pat galima susisiekti sésti/tojais telefonu arba per VMA. Profesinis orie/taas
siiflomas paskaitose ir Karjeros centre, studijos @ati individualizuotos. Magistro dagb
galima ginti \¢liau. Teikiamos psichologés konsultacijos, sporto ir laisvalaikio uasiimai yra
prieinami visiems studentams. lau, kadangi Sie studentai dirbag/darbo dien, vargu, ar jie

gakty visapusiSkai pasinaudoti Siais pdgnais.

2.3.6 SS teigiama, kad yra problersu baigiamaisiais darbaispiksta aukst baly, ir tai lemia
priimti studentai, i$ kug daugelis visiSkai neturi bazipipradinio ugdymo Zinj arba patirties
pradinio ugdymo srityje. Nors baigiajn darhy jvertinimo vidurkis yra Zemesnis, palyginus su
tais, matytais kitur, jie vis tiek yra pernelyg &tikjei palyginti su pateiktdarhy kokybe. Daug
pastaly apie Sy darhy trakumus buvo pateikta 2005 m. vertinime ir EG stelkad tos pé&os
klaidos vis dar yra. Temos yra pernelyggma, o pavadinimai daro tpkspadj, kad teikiami
doktorantiros darbai. Buvo rekomenduojama pereiti prie apdkiatiavimo, 20000 Zodai yra
magistro darbo norma Europoje¢itau vis dar naudojamas puslapkatius. Labai keista, kad
nepaisant tyrim metod; moduly skatiaus, pasilymas naudoti gafa moksliniy tyrimy
praktika néra paisomas, tient:

e Ankstesny tyrimy kritinis vertinimas iS tarptautés perspektyvos - nepaisant dideli
sumy, skirty duomem bazi finansavimui, yra mazajrodymy, kad studentai jomis
naudojasi.

e Aiski diskusija ir pagrindimas &l duomem rinkimui naudojanmp metod; — priimta
perspektyva, naudojanmairis metodai, siekiant uztikrinti trianguliagij pagistuns,
patikimumy ir iSvengti SaliSkumo. Labai svarbu, kadtip naudojami midrs metodai ir
kai kuriais atvejais vien tik kokybiniai metodagiKiriami poziiriai ir jausmai. Pernelyg
daug pasikliaujama klausimynais, daznai klaidingalinamais apklausomis ir kartais jie
naudojami netinkamose situacijose.
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e Tyrimo metod; aptarimas ir kartu pateikiamos nuorodosioksliniy tyrimy praktikos
teorijos tinkamus Saltinius.

e Vienas skyrius skirtas tyrimo etikai aptarti, tpi@t pateikiamos nuorodgseorija.

e Baigiamoji dalis, kurioje aptariama tyrimrezultaty analiz, palyginus su pateikta
medziaga IS pirmigs literatiros apzvalgos. Ar studentas rado naujos ar kitokios
informacijos, arba rezultatai buvo pansSkaip ir ankstesniuose darbuose? Daugeliu
atzvilgiy tai yra svarbiausia darbo dalis ir ji &y apimti atlikto mokslinio tyrimo
proceso kritif vertinima, taip pat tugty biti pateikti stilymai dél tobulinimo. Siuo metu
yra pateikiamas iSvadr rekomendacij ssrasas, daznai maziau nei viename puslapyje.

Stiprybiy, silpnybi ir veiksmy skyriuje EG sutinka, kad dugjmety programa, kai studentai
dirba visu etatu ir gali téti mazai arba jokios darbo pradse klagse patirties, turi {iti skubiai
perziiréta. Sie studentai i$ tikjy yra iStstiniy studiy studentai, toél turéty bati leista nustatyti
ilgesn studiy laikotarp, kad jie gadty subesti ir ugdymo prasme pasigkinagistro lyg. Tatiau
EG noéty, kad hity rimtai aptarti programos tikslai, kurie yra supatnir neatspindi to

pavadinimo, kuris pateikiamas studentams.

6. Programos vadyba

2.6.1 SS aiskiai aprasSo atsakomyly programos kokyds vadyly: pradedant universiteto ir
fakulteto lygmenyje, kur aptariamos kon&ies sritys, pvz., katedr akademinis darbas,
baigiamyjy darhy pavadinimai. Studentai atstovauja Fakulteto tajybkuri aptaria programos
kokybe ir studijy programy pakeitimus. Si taryba savo ivadas teikia Sentatdijs komitetui.
Uz studiy prograny organizavimg atsako dekanas ir prodekanas, o dekanas bendakioatiz
studiy proces prieziirag. Katedros veglas atsako uz kokybiSkos programosgstgim,
uzsemimy prieziira, déstytojy darbo kiivio strukfirg ir teikia pastabasétl programos kokyés.
Atskiri déstytojai atsako uzyj destomy dalyky kokybe, studeni elge$ ir savarankiSko darbo
organizavim.

Studijy programos komiteto vaidmuo - sétibprogramas ir teikti pasiymus ctl jy tobulinimo
remiantis student déstytojy ir darbdaviy griztamojo rySio informacija, kuri renkanmjgairiais
budais, klausimynais taip pat atsizvelgiantstudeng ir socialiny partnery diskusijas su
déstytojais.

Nors Si strukira yra sukurta, EG neriinkelia program kokyké ir tai, kad SS rengim

nepakankamai priiri vyresnieji vadovai.

2.6.2 SS, studentr absolveni pasakojimai ir diskusijos su personalu ir admmaigja uztikrino

EG, kad yra aiski strukita duomenims apie programinkti ir analizuoti.
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2.6.3 Studentai mums papasakojo, kaip tam tikipsrus klausimus spreagersonalas ir iS SS
aiSku, kad buvo atsizvelgta kai kurias iSorinio vertinimo metu pateiktas relemdacijas.
Taciau, tai buvo Siek tiek atsirinkta iigyvendintos rekomendacijos daugiau susijusios
apmpinimu jranga, o ne su studgnweiklos gerinimu. Yp& neatsizvelgtaj patarimus &

baigiamyjy darhy.

2.6.4 Socialiniai dalininkai, kurie kartajdarbina programos studentus, palaiko gerus sargtykiu
su institucija. 1S tikgjy daugelis iSy baigge LEU. Socialinyj dalininky nuomor renkama du

kartus per metus, bet neoficialiomis prieramis.

2.6.5 Apskritai, vidigs kokylkes uztikrinimo procesas yra veiksmingas teoriSkei,du programa
susijusiy problemy administracija, atrodo, nesprendadministracija gaty daugiau remti §i
sritj, pvz., vykdyti SS kokyks kontrot, kuri uztikrinty SS nuoseklum prie$ p pateikiant, ir
stengtis iSvengti pasikartojunBe to, EG nerimp sukélé¢ tai, kad dvi tos p&os srities programos:
Pradinio ugdymo magistras ir Ikimokykés edukologijos magistras g sureaguoti iSorinio
vertinimo giztamyjj ry§ taip skirtingai. Lidna, kad pradinio ugdymo gréigeige, kad ji
vadovavosi patarimais, kurie, pasirodo, kritikavograny, nes ji pernelyg orientuotapradin
ugdynmy, nors tai yra tiksliai tai, kaip ji téty bati orientuota; o rezultatas - programa yra
pernelyg plati ir tiksta konkretumo. Pasirodo egzistuoja ngrikelianti nuoseklumo ir gait

orientavimo bei paramos IS fakulteto ir institusijetoka, ir tai turi @ti iSnagrireta aukstesniu

lygiu.

Stiprybiy, silpnyby ir veiksmy skyriuje akcentuojama programos administravimaeirtinimo
technika. Bity geriau, jei kritiSkiau bty jvertinta, kokie red@s programos rezultatai tug bati,

siejant su tuo, kokie studentai renkasi programisidarbinimo galimybmis.

[ll. REKOMENDACIJOS

1.
Tikslai ir SR tutty bati aiSkiai orientuotij absolvento parengim kuris tapt pradinio
ugdymo srities lyderiu, téty giliy Ziniy ir suprasi praktiks pradirese mokyklose bei
identifikuoty stiprigsias ir silpasias puses. &tytojai ir administracija tuity aptarti tikslus,
programos studij rezultatus ir y gilumg. Turi bati priimtas sprendimas, koks tiy bti
parengtas specialistas, bgigsh program. Siuo metu yra painiava ir per diigjney; trump
laikotarpg, taip pat atsizvelgusstudentus, kurie renkasi prograno pasiekti ngnanoma.
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2.
Tikslai ir SR tugty bati aiSkiai orientuotij absolvento parengim kuris tapt pradinio
ugdymo srities lyderiu, taéty giliy Ziniy ir suprasi praktiks pradirese mokyklose ir
identifikuoty stiprigsias ir silpmsias puses. Pastangos parengti universitestytwj negali

buti realizuotos Sioje programoje, nebentypakeistas pavadinimas.

3.

I mokymus, kaip atlikti tyrimus, turi @i jtraukti ir baigiamieji darbai, kuriemsuhy
nustatytas zodgiskatius ir kurie hity tiesiogiai susieti su pradinio ugdymo praktikabiity
paisoma magistro baigiamojo darbo pateikimo taigylatina tikrinti pavadinimus, kad jie
IS tikryjy apibezty nedide] tyrima, kuris buvo atliktas. Turi i atlikta iSsami literatros
paieSka. Nuorodos literatiirg turi bati kritiSkai pateikiamos ir apimti prieSingas nuones,
kurios yra cituojamos. #ina naudoti daug literatos iS uzsienio Saltigi Tyrimo metodai
turéty bati jvairts, turi uti pagistas y naudojimas, pateiktos nuorodpsnoksliniy tyrimy
teorijg. Reikety aptarti tyrimy etika, kad jie ity patikimi, teisingi, iSvengta SaliSkumo ir
nepakenki dalyvaujantiesiems. Formuluojant klausimus arbamity sritis netuéty bati
daromos prielaidos, nebent pateikiama aiski higotezateikti argumentai. Paskutiniame
skyriuje tugty bati pateikiama tyrimo apzvalga, atsizvelgianeorirg baigiamojo darbo dgal
kuri pateikta pradzioje. Ar iSvados yra vienodos skirtingos, kokios gaty bati to
priezastys? Tai turiii labai kritiSkai aptartajskaitant paties studento savo atlikto tyrimo

vertinimg.

4.
Reikéty apsvarstyti reikalavig) kadj programa bity priimami tik tiek studentai, kurie téjo
keleriy mey mokymo patirt toje p&ioje srityje, arba bent prgti programos trukigy kad
studentai gaky jgyti iSsilavinimg, atitinkani magistro lyg.

5.
Déti daugiau bendy pastang ir paditi tokiems studentams aplankyti kitas Salis ir gaginti
su y praktika, kad geriau suprasttudijavimy ir déstymg pradinio ugdymo srityje.

6.
Stengtisjdarbinti arba pritraukti daugiauéstytojy, kurie turi kvalifikacip, ankgiau arba

dabar dirba pradipe mokykloje.
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7.
Visi programoje dstantys dstytojai turi dalyvauti susitikimuose su tarptatidia ekspertais.

8.
AiSkus stytojy ir studenty santykis yra labai svarbus, taip pat kaip ir duoyseapie

absolveni poreil vietos lygiu.

9.
Imtis bendy pastang sujungti personal kad jis veikty kartu kaip komanda. EG nemano, kad
déstytojai turi tas péas perspektyvas ar krifisuvokimy, kuriuo ity grindziamas programos
tobulinimas. Daugiau pastanturi rodyti vadovyl ir remti destytojus ir programos vystym

IV. SANTRAUKA

LEU yra daug magistramtos program, kuriose dstoma daug bendrdalyky. EG mano, kad
buty geriau jas sujungtji grupes ir tokiu bdu geriau iSnaudoti édtytojy laika ir uztikrinti
déstymo ekonomiskum Tatiau, kaip atrodo, Siuo metwldfinansavimo problenmp to negalima
jgyvendinti, todl EG supranta, kadl universitetas silo tokj platy programy spekty. Kai kurios
SS dalys yra nenuoseklios ir reikia geriau tikrikid iSvengti pasikartojigir neatitikimy, pries
pateikiant, ir aiSkiai paaiskinti institucijos kdis procedry vaidmen rengiant SS. Bl
aiSkumo Ity geriau, jei SS ity naudojami numeriai, kuriuos naudoja ekspertai deng
galutines iSvadas.

Programos tikslai ir numatomi stuglirezultatai yra labai iSsam ir baty geriau iSvengti ilgo
ugdomy kompetencij saraso, kadangi jos galiib jtrauktos; NSR. Tikslai yra suskirstyii tris
atskiras dalis, t. y. parengti mokglityréja, pradinio ugdymo ekspearfkonsultang ir parengti
studentus doktorammtos studijoms. Pavadinimas ySitiksly neatspindi ir, EG nuomone,
nepatenkina dabartupistudeng ar absolvent poreikiy, kadangi mokslinj tyrimy kompetencijos
lygis yra prastas, progranstudijuojantys studentai neturi pakankamai pasrpradinio ugdymo
srityje, kad galty teikti patarimus kitiems, o magistro laipsnio vawb netuéty bati
pasirengimas doktorairbs studijoms. Tikslai turiddi iS naujo perd4iréti ir sutelktij programos
pavadinima, o taip pati studens, priimamy j program, tipa ir jy patiri. Si programa nettiy
buti skirta pirmosios pakopos stuglijrikumy Salinimui, pvz., elgesio vadyba ir IKT naudojimas.

Tai yra tstinio profesinio mokymo vaidmuo.

49



Numatomi studij rezultatai turi lati paprastesni ir iSreiksti tikslesniais terminaisusieti su
visais studiy dalykais ir vertinimais.
Programos turinys turi @i aiSkiau orientuotag pradinn ugdyny ir nepatyrusi studeng
poreikius. Atsizvelgiani tai, programoje éstomy dalyky ir savarankisko studijavimo element
balansas kelia suspinimg, nes studentai turi tiek mazai ankstesipraktires patirties, kuria
gakty remtis naujose studijose. Malonu matyti, kad nguda VMA ir Siuolaikiniai ¢stymo
metodai ir suteikiama galimgbrinktis iSlyginamuosius modulius studentams, riatiems
kvalifikacijos. Ta&iau, cstytojai turi daugiau prisidi prie Sy dalyky ir studentai juos iSklausyti
prieS pradedant magistro studijas. jlNenoma studijuoti iSlyginagy dalyky, magistro
programos ir tuo pau metu dirbti visu etatu. Darbo koklr gilumas turi laiti iSlaikyti.
Désto labai aukstos kvalifikacijoséstytojai, kurie aktyviai dalyvauja moksliniuose itguose,
rengia medzZiaqgy susijusa su poreikiais mokykloje ir projektais, betith gerai, kad daugiau
darhy buty teikiama tarptautiniams zZurnalams ir daugiastytojy turéty su Sios programos
pavadinimu susijusios patirties ir kvalifikacijdsy. pradinio ugdymo.
Materialieji iStekliai yra geri, auditorijos, duomebazs, IKT technii ir programiré jranga ir
spausdinta medziaggskaitant ir medZiagpateikiama VMA, atitinka standartus. éfau beveik
visiSkai rera jrodymy, kad uzsienio literata hity naudojama studemtdarbuose rastu ar
dalykams skirtuose literatos grasuose. Atrodo, kadéstytojai ir studentai turi problegnsu
uzsienio kallp vartojimu ir tai reikia spsti, kam pritaria ir pati SS gréapVisuose dalykuose
IKT turéty bati naudojamos pedagoginiais tikslais, §gaose, kurie susijsu pradiniu ugdymu.
Yra keletas ir gey pavyzdzy, pvz., matematika, bet tai nedaznai pasitaikojeipoogramoje.
I program priimamy studeng patirtis pasikedt, nors j priemimo balai liko panass
pastaruosius kelgtmet;. Nors komanda iSretksusitpinimag dél su Siais studentais susijysi
problemy, t. y. jy patirties stoka, programa Sios problemos nespran#ontaktiniy valand;
skatius yra labai mazas, visi studentai iS ijkr yra iStstiniy studiy studentai, jie gauna
valstylkes finansavim ir tuo p&iu gauna atlyginimp uz darly visu etatu. Tai éra priimtina ir
norint pagerinti darbo kokygb aiSkiai hitina pailginti studiy trukme. SS, absolventai ir
socialiniai partneriai visi isg&ktokia nuomor, kuriai pritaria ir EG. Sios programos student
yra mazai, todl studentams @tomi bendri dalykai ir ésto destytojai, kurie turi mazai Zigiapie
pradin ugdymy. Moksliniy tyrimy, kuriais paremti baigiamieji darbai, kokylyra zema, o
jvertinimas pernelyg auksStas (atkreipkitémes j informacip, pateiky 2.3.6 punkte apie tali,
kaip pagerinti § sritj) .
Déstytojai akivaizdziai dirba daug stengdamiesi platan studenty poreikius, bet jiems trukdo
programos paidzio jvairow, dabarj programa stoja naujo tipo studentai ir atrodaiksta
vadovyles palaikymo instituciniu lygiu. Dedamos visos pagts iSsiaiskinti absolvent
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studeng ir darbdavii nuomones, tdau triksta gilaus supratimo,gkreikia daryti, siekiant
pagerinti program Saliai reikia gey pradinio ugdymo specialigt kurie tuéty iSsami; Ziniy,
praktines patirties ir gejimo vadovauti kitiems. Siuo metu $i programa rtedta Sio poreikio.
SS bandoma iti savikritiSkais. Taiau veiksny skyriai turi kiti aktyvesni, pasinaudoti
ankstesnj vertinimy metu iSsakytais patarimais; Siuo metu atrodo,3tagbrocesas yra Siek tiek
selektyvus. Bstytojy komandai reikia paramos ir pagalbos dirbti kakaip visuma, o ne
atskirai. Reikia iSnagrisi, kokie tugty bati tikrieji Pradinio ugdymo programos magistro sjud
tikslai, nenaudoti jau esamdalyky, o pagal SR sukurti daugiau holistinr koncentruoj

program, kurios Saliai reikia neatétiotinai.
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V. APIBENDRINAMASIS IVERTINIMAS

Lietuvos edukologijos universiteto stugiprogramaPradinis ugdymagvalstybinis kodas —

621X20015) vertinama neigiamai.

Eil. Vertinimo sritis Srities
jvertinimas,
Nr. balais*
1. Programos tikslai ir numatomi studiezultatai 1
2. Programos sandara 1
3. Personalas 2
4. Materialieji iStekliai 3
5. Studij eiga ir jos vertinimas 2
6. Programos vadyba 2
IS viso: 11

*1 - Nepatenkinamai (yra esmipirikumy, kuriuos litina pasalinti)
2 - Patenkinamai (tenkina minimalius reikalavinueskia tobulinti)
3 - Gerai (sistemiSkai giojama sritis, turi savit bruoy)

4 - Labai gerai (sritis yra iSskirgéh
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