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conducted an Evaluation of the Fine Arts and Teldgy Pedagogy (Professional BA
programme) at Zemaitija College (hereinafter Z@).conducting their evaluation of the Study
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[. INTRODUCTION

The SER (Paragraph 1) records that Zemaitija Celleas established by the government of the
Republic of Lithuania on the 30th of August, 2001 also (Paragraph 2) that in 2003 Telsiali
Vocational School of Applied Arts, an institutiontiva long tradition of preparing specialists of

art studios, was incorporated as part of ZC.

Paragraph 5 of the SER notes that

e There are three departments in the faculty of &eldbepartment of Social
Sciences, Department of Social Work and DepartroeAtt.

e There are eight departments in the faculty of Reda Department of
Accounting and Finance, Department of General HitutaDepartment of
Economics and Management, Department of GeodesPkamehing, Department
of Information Technologies, Department of Enginggr Department of
Afforestation Design and Agro Business and Depantro€Energetics.

e There is one department of Business Organizatidhdri-aculty of Mazeikiai

Paragraph 6 details the structures and roles ofdheus bodies, academic and managerial, in
the College. The roles of the Director, the Deamd the Heads of Department and functions of
the Faculty Council and Students’ Union are set out

Paragraph 7 of the SER notester alia, that this study programme is implemented in the
Faculty of Telsiai, where it is offered by the Depzent of Art.

ZC is now (Paragraph 4) organised into three fasiltthe Faculty of Rietavas, Faculty of
Mazeikiai and Faculty of Telsiai with 12 separatepBrtments. It is noteworthy that the
Faculties of the College are designated by thengogphical location rather than according to
the academic focus of each Faculty whereas eaclaridegnt is identified by its disciplinary

focus. It is also noteworthy that when filling imeir Curriculum Vitae (Annex 3), four members
of the Faculty gave the name of the Faculty offgrihe study programme in Fine Arts and
Technology as the “Telsiai Arts and Pedagogicalfgt

Paragraph 8 of the SER records that the self-etratuéeam of the study programme of Fine
Arts and Technology Pedagogy was established apdoegd by order of the Dean of the
Faculty on December 2, 2011, noting that “admiaistn employees” and “students and
representatives of social partners” have been dieclun the work group. In fact, each of these
categories was represented by a single membeeaé#pective group (which means that the use
of the plural in each case is misleading).

The SER (Paragraph 9) goes on to outline the wbtke individual members of the team as
well as the timeline followed by the group in itenk. It is clear that the work was conducted in
a relatively short amount of time (December 201Apail 2012).

Paragraph 10 of the SER notes that there has beguravious external evaluation of this
programme.
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II. PROGRAMME ANALYSIS

2.1. Programme aims and learning outcomes

This is a new programme offering a non-universitgf@ssional qualification, the delivery of
which began only on 1 September 2010. Conseqyenilgtudents have as yet graduated from
the programme (Paragraph 11). SER (Paragraph 1@3 tlwat, in accordance with Article No.
95, part 2 of the Law of Science and Studies ofRBpublic of Lithuania (State News No. 54-
2140) a new system of credit transfer has beeseénruLithuania since 1 September 2011, under
which not only the work load of students and thedgtcontent but also the learning outcomes
which have to be achieved are set down. This papdignotes that this study programme is
compliant with the order of the Director of the &gk (No. V-1-100 (1.4). on August 31, 2011)
on these matters.

Paragraph 13 of the SER draws attention to thetffeatf in addition to the Study Programme in
Fine Arts and Technology Pedagogy, two other pegiagbprogrammes (Dance Pedagogy and
Music Pedagogy) are offered by the Faculty at &elén the course of the meeting with Faculty
Administration Staff during the institutional viSEET learned that there used to be two separate
schools: one of Culture and one of Art. The celtschool prepared workers in culture but
artists/painters were prepared in this college.hBsthools joined in 1991 and new study
programmes commenced at that time. Since 1993, DBedagogy and Music Pedagogy have
been offered. In 1995, Fine Art and Technology Beds was offered as a higher education
programme but not as a university programme. SR@@3, all three were reconstituted as
College programmes. Initially Fine Art and Teclogyt was registered in the direction of Art
but, since 2009, it has been reconstituted as acatidnal programme.

2.1.1In relation to thedefinition, clarity and accessibility of the aimsand learning outcomes

of the study programme, Paragraphs 16 to 24 oSt discuss in some detail the “Aims and
Learning Outcomes of the Programme. It is remdekainm the context of a pedagogical
programme such as this is, that while the word dgedy” is used no less than ten times in the
course of the aims of this programme being se{Patagraphs 16 to 24, inclusive) nine of those
references relate to the title of the programme amlgl a single reference relates to the focal
concept of this programme (although other word$ wimilar meanings are used here). There is
no explicitdefinition of what “pedagogy” means in relation to this peogme, nor is there an
explicit identification of the key pedagogical $&ibn which it focuses or on how students are to
practise their pedagogical skills and understarglinghat said, there is a focus (Paragraph 16)
on “the most important knowledge and abilities vithibe person has to achieve in formal and
informal education”. We learn (Paragraph 16) tinat “aim of the study programme of Fine
Arts and Technology Pedagogy is to prepare a campspecialist of fine arts and technology
who is able to manage the educational processtiv@Baand purposefully shape fine arts and
technology competences, to communicate and co@pevih the participants of educational
process, to develop professional competences aqt smltechnological changes”.

In regard to thelarity of this aim, it is clear that there is an inher@mision between developing
the “specialist of fine arts and technology” andreleping the teacher with the pedagogical
competencies to “manage the educational proceBkls tension is inherent in the qualification
awarded, that of “Teacher, professional bacheladlification degree in pedagogy, fine arts and
technology”. Clearly, teaching is more than simpignaging the educational process. Yet, the
overall aim does not give any insight into the tig&a balance between these elements of the
gualification. (It could equally well be arguedaththere are not two but three discreet
components to the programme: “Specialist of Finds’Ar“Specialist in Technology” and
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“Teacher” and that the overall aim does not reftaid). Interestingly, when EET discussed this
issue with the students in the course of the utgtibal visit, the students indicated that they fel
that the three components they saw (Fine Arts, i@ogy and Pedagogy) receive similar
emphasis on the programme.

There is no great difficulty in having a programthat seeks to develop competences across two
or three different areas, but this should be ¢jeadicated in the overall aim and all of the areas
involved should be fully acknowledged. The curreverall aim does not succeed in doing this.

Table 2 of the SER sets out what are termed “paaitias”. These more specific aims are:

1. to plan and organise the educational process lgctss suitable forms, ways and
methods of education/training;

2. [to] creatively and purposefully shape the pugaliilities of fine arts and technology;
and
3. to develop professional teacher competences inaagihg multicultural professional
environment.

Each of these aims is accompanied by two learnitgomes. Aims 1 and 3 both focus on
teaching. Aim 2 (and this may be a translatione3snay be an aim for the students of the study
programme but in its reference to pupils, it miglsto be referring to the pupils of these students
on their educational practicum. Because of thek laf clarity, this aim should be redrafted. The
learning outcomes attached to Aim 2 suggest tleataiget audience for this aim is the students
of the study programme. With regard to Aim 3sisbmewhat surprising that the multicultural
environment is specifically mentioned when there mwany other cross-cutting issues (such as
gender, intellectual and physical challenges ettich the professional teacher will need to
address in their changing professional contexteandronment but which are not acknowledged
in this aim.

The learning outcomes associated with Aim 1 (“tanphnd organise the educational process by
selecting suitable forms, ways and methods of édudéaining”) are:

e To plan and organise educational process orieot@dpils’ ability, favourable and safe
work conditions and the right choice and applicatxd education/self-education forms
and methods

e To creatively apply education /training strategisle shaping pupils’ moral attitudes
and creating parity relations between the partidipaf educational process

It will be noted that the first of these learning@mes is almost entirely a restatement of Aim 1
while the second learning outcome brings in sonteety new elements not indicated in the

corresponding aim (for example: moral attitudesitpaf relations). This indicates a weakness
in Aim 1.

The learning outcomes associated with Aim 2 (“[togatively and purposefully shape the
pupils’ abilities of fine arts and technology”) are

e To purposefully shape the skills of academic amzhtgneous creativity by applying the
means of artistic expression, choosing the artistbniques and ways of performance.

e To shape and develop technological literacy, comsuculture while coordinating
creative and technological processes in ergonoamasthetic and informative educational
environment.

Studijy kokyhkes vertinimo centras



Assuming that the pupils referred to are studehthe programme, there is a reasonably good
coherence between the Aim, as stated, and thehattdearning outcomes although there is a
strong case for a broader and deeper understandlisigecialisation in technology than simple

“technological literacy” and the coordination okethnological processes” and for broadening
the concept to include .a greater focus on the gmgleal use of technology. Such an approach
would help to prepare students for the use of teldgy in teaching in arts as well as studying

technology in all its varying aspects.

The learning outcomes associated with Aim 3 (“Teallep professional teacher competences in
a changing multicultural professional environmerairg:

e To reflect practical activity, to develop thougttildies while applying the models of
internal and external communication.

e To apply science achievements, cultural experieand modern technologies into
educational/training process.

The first of these learning outcomes seems to hawequite separate components, combining a
focus on practical activity and on the developnwrithought abilities”. As learning outcomes
are intended to be capable of being validly assesdearly this learning outcome is overloaded,
setting goals in two quite distinct realms. Clgavlery different assessment instruments would
be required in the assessment of these very sepaams. The second learning outcome brings
in quite new material, especially that relating ‘szience achievements’. It switches the
preparation from one with a focus on working in altaultural setting to applying cultural
experience to the educational/training processe fiitus on multiculturalism seems to have
been lost. Finally, it makes a reference to thdiegion of modern technologies in a manner
which is not indicated in Aim 3.

In relation to theaccessibility of the aims and learning outcomesf the study programme,
SER (Paragraph 17) points out that these are ableess the website of ZC atww.zemko.ltas
well as being available at the Faculty.

2.1.21n relation to the extent that tlpgogramme aims and learning outcomes are based on
the academic and/or professional requirement®aragraph 19 of the SER gives an impressive
and comprehensive overview of the many differentudeents, together with their goals and
aspirations which have informed the framing of thiens and learning outcomes of this
programme. Paragraph 20 goes on to summarise tipog®iof Fine Arts and Technology
Pedagogy study programme as being

to allow students to gain modern college educatod teacher’s qualification by
developing a publicly active and competitive spkstiain the labour world,

corresponding to European standards and able tmouephe acquired expertise in the
field of pedagogy in the future matching institui@, state and international directives”.

Paragraph 21 of the SER notes that the aims ottidy programme directly correlate with the
vision and mission of Zemaitija College, part ofig¢his to provide people in the Zemaitija
region with the opportunity “to gain higher non-wmisity education and professional
qualification in the field of artistic, social, bieedical and technological science”. Later, in the
same paragraph, this is restated as “to allow sopeto acquire cultural, scientific and newest
technological level, corresponding to college etiobaand high professional qualification”. It
iIs also pointed out that these objectives corredptm the requirements of international
documents (Dublin Descriptors, Tuning Methodologgd Bologna Process) and this point is
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further developed in Paragraph 22 where the SERssthat “the level of complexity of the
study programme outcomes is appropriate” and thatcomplexity level also corresponds to
gualifying requirements for college education oé thst cycle, described in the European and
national qualifications framework”. The commentded in Section 2.1 above are relevant here.

In relation to the extent that tipgogramme aims and learning outcomes are based omubplic
needs Paragraph 14 of the SER notes that Zemaitijae@elis the only institution which trains
the specialists of fine arts and technology pedggogKlaipeda and Telsiai counties. More
broadly, in the rest of Lithuania similar progranmemare offered in Panevezys College and
Marijampole College, whereas Kaunas College prep#re specialists of fine arts pedagogy.
(For comments on the collaboration with these tastins, please see Sectidrb.1below). In
the course of a meeting with Employers and Socaatrers, EET was told that they had been
consulted in relation to the Learning Outcomes.eyltvere also satisfied that the pedagogical
component of the programme had been improving gaah

Paragraph 14 of the SER notes that “the gradudt@emaitija College can be employed not
only in formal education institutions but also midrmal education institutions (in schools of art
and fine arts, private studios, creative workshopsjreative specialist having obtained relevant
skills in fine arts and technologies can succebsfrdalise oneself in various branches of
descriptive and fine arts”.

It is arguable that this may be a weakness of tbgramme. In its attempt to attract students
interested in teaching and/or fine arts and/or rietdgy and in attempting to provide some
training in all three of these areas so that thetbe widest range of employment possibilities,
there is a risk that a graduate could be a “jackliofrades and master of none”. Certainly, this
indicates that a sharp focus on the preparatideawhers is not involved.

Paragraph 15 of the SER considers the changing merf@ teachers in Lithuania, most
especially in relation to Fine Arts and Technolagythe context of changing demographic
trends. Table 1 presents the data of the DepartofeBtatistics in relation to the percentage of
pupils who are interested in fine arts in the cenhtd total number of pupils in general education
schools (but only in relation to “informal educati® It concludes that “the need for teachers of
fine arts and technology will remain in the futureioting that “teachers of technologies in
general education schools made up 13 %; a bit Ipesrentage was made up by teachers of fine
arts app. 7 %".

Table 1.Number of pupils who take part in informal education (%)

Area of informal 2004 | 2005| 2006 2007 2008 2009 2010
education
Pupils interested in fir

arts, percentage
Pupils interested
technologies, percentage

837 | 11.89 | 14.32| 15.38 15.28 1544 1591

3.15 | 3.28 3.46 3.21 2.88 3.04 2.38

It is not clear why this analysis and Table 1 refely to “informal education”, when

Paragraph 23 of the SER notes that after graduétimg this study programme, “students can
successfully integrate in both formal educationtesys(comprehensive schools) and informal
education system (art schools, children and adtitadios, clubs, etc.)”. What Paragraph 15
and the accompanying Table dot present is data in relation to the predicted rfeetieachers

in these settings in the coming years. It wouldrbgortant to have such data. This issue was
raised in the course of the institutional visit WheET was informed by members of the Self-
Evaluation Group that data on the formal sectoesdchfor teachers was not available. EET

9
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considers such data on both the supply and futemeadd for teachers to be essential to effective
planning in Lithuania as well as being essentiahtbvidual programme providers such as ZC.
Subsequently, the Ministry of Education informed EET that this data on teacher requirements
in the formal sector is available. However, it eprs to EET that many HEIs do not appear to
know this or do seek out the relevant data.

2.1.3 In regard to the extent to which thpgogramme aims and learning outcomes are
consistent with the type and level of studies andé level of qualifications offeredthe EET
has some concerns arising from the fact that shiew programme offers only a non-university
professional qualification, particularly as theseuncertainty about the level at which is offered
(see Section 2.1 above). At a time when the tracass Europe is to see teaching as a
profession where virtually all teachers will poss@sbasic University degree (and with some
countries qualifying their teachers at Masters llet¢he outset of their careers), it seems strange
that a new programme should be introduced onlyaepsional level and of indeterminate level
without a clear pathway to obtaining a Universiydl award. EET is especially concerned at
this issue from a European perspective, espediaiy the perspective of matching Lithuanian
professional Qualifications to those of other E@ap Union member states.

2.1.41n relation to the requirement thtte name of the programme, its learning outcomes,
content and the qualifications offered are compatile with each other,EET notes that the
Title Page and Page 2 of the SER give the naméisfpgrogramme as the “Fine Arts and
Technology Pedagogy”. However, the actual qualifon is identified (on Page 2) as “Teacher,
professional bachelor qualification degree in pedggfine arts and technology”. The English-
language website of ZC (last updated on 18 Jun@ 20 accessed on 25 August 2012 at
http://www.zemko.lt/index.php?-1841932858ives the name of this programme as “Art and
Crafts Pedagogy”. Elsewhere (http://www.zemkiodiéx.php?-2080878933his website gives
the name as the “Fine Arts and Technology Pedagwmggramme (65302M111)” but an
English-language booklet about ZC at the same weelggves the name of the programme as
“Fine Art Education” (as well as giving the namek itz “sister” programmes as “Dance
Education” and “Music Education”) while a brochureabout the College
(http://www.zemko.lt/index.php?1304347868ives the names of these programmes as the
“Pedagogy of Arts”, the “ Pedagogy of Music” ane tiPedagogy of Dance”. While some of
this linguistic confusion might be attributable dafficulties in translation, this does beg a
question about the emphasis on “pedagogy”, bothealevel of a Departmental strength and as a
focus of study as well as a question about theeplaic “Technology” which seems to be
something of an afterthought in the programme. nFits observations of the environment and
the work being done by students, EET considereddiwasiderably greater emphasis should be
placed on the use of new technologies in teachmyl@arning. This might require a vision for
the future rather than an undue emphasis on thenodémgy of the past. In particular, it was
considered that more emphasis on acquainting stsisath computer-assisted design, drawing
and teaching would be good.

The EET noted a statement contained in Paragrapi 82 SER which states that

Since only a modest amount of students have chthseririne Arts and Technology
Pedagogy study programme, they have the possildlistudy the optional subjects in
the same faculty, together with the study programmé the same field: Music
Pedagogy and Dance Pedagogy.

During the institutional visit, the Faculty Admitiative Staff explained that, in fact, all three
programmes are taught conjointly as a suite. Tiagchtaff reported that when they teach, they
normally take art music and dance students togethilr some reporting having groups of 20 to
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22 while others reported having groups of 15 sttelenThe students of the programme stated
that as much as 40% of their time was spent int joiasses with the two other pedagogical
programmes.

The level of module sharing was such as to sudgdsET that, if the legal situation in Lithuania
allowed it, it would be better to brand all threktbese Pedagogy programmes as a single
programme with three branches offering somewhdérdint qualifications. Issues of viability
and sustainability could be viewed differently lifet numbers on these separate programmes
could be taken together. Data presented duringndtéutional visit indicated that 68 students
(including both full-time and part-time studentsg &llowing these studies.

In relation to the fact that all 3 programmes havicus on Pedagogy, it may also be worth
noting that there is no Department of Pedagogyetdidi where the three Departments are those
of Social Sciences, Social Work and Art.

2.1.5The strengths identified in Table 4 of the SER can scarcely b#ed “strengths”. It is
quite proper that learning outcomes should be tedterio practical activities. Equally, it is
scarcely a strength to have a programme on theamdbinformation about it available in the
Faculty!

In relation to thewveaknessesdentified in the SER, it is accurate to note Weak emphasis on
students’ personal development and on internatiomability in the learning outcomes of the
programme. However, as illustrated above, theeenaany other elements missing from the
learning outcomes, including references to genaedticultural education, special needs, etc.
Areas involved in the learning outcomes should fg@@priately acknowledged in the main aim.
As set out above, there are levels of disconnedieween the aims and the learning outcomes.
These need to be addressed.

There is much scope for improving the intendednlie@r outcomes in how they are expressed.
Learning outcomes should be drafted in a mannechwfacilitates their assessment. Students
should be able to clearly demonstrate their capagiengage in the behaviour described in the
learning outcome. The complexity of the learnimgicomes presented in Table 2 is such, both in
relation to the range of content included and tramexity of behaviour to be learned, that it is
difficult to see how an appropriate assessmentumsint could be constructed. To give an
example, one of the learning goals of this progranmii‘to creatively apply education /training
strategies while shaping pupils’ moral attitudesd areating parity relations between the
participants of educational process”. It must bually impossible to validly assess the extent
to which this outcome has been achieved at theoetige study programme.

Overall, EET felt that Programme Aims and Learn{dgtcomes met the necessary minimum
requirements in most regards, although there isiderable scope for greater clarity and focus,
especially when the level of the programme has btsgiiied.

2.2 Curriculum design

2.2.11In relation to theextent to which the curriculum design meets legalaquirements the
SER, in Paragraph 19, gives a comprehensive oweraiethe many different documents,
together with their goals and aspirations whichehaformed the framing of the programme.
Paragraph 25 of the SER goes into further detalhmm the programme meets the requirements
of the following laws: Regulation of Pedagogue Rrefion (approved by the order of the
Minister of Education and Science of the Repubfitithuania No. V-54, issued on January 8,
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2010) and General Requirements of First Cycle amiggtal Degree Study Programme
(approved by the order of the Minister of Educataord Science of the Republic of Lithuania
No. V-501, issued on April 9, 2010), the Descriptaf Full-time and Part-time Kinds of Studies
(approved by the order of the Minister of Educataord Science of the Republic of Lithuania
No. ISAK-1026, issued on May 15, 2009).

In the context of legal requirements, the College implemented the European Credit Transfer
System (ECTS). A full-time academic year of stumly the programme in Fine Arts and
Technology Pedagogy equates to a rating of 60 tstegienerating 180 ECTS credits across the
three years of the full-time programme. ECTS dsedéflect the workload a typical student
needs to complete in order to achieve the expdeteding outcomes in a programme, subject or
module. This workload includes lectures, seminausrkshops, laboratory sessions, fieldwork,
private study, examinations and other assessments.

Paragraph 26 of the SER presents an overview optbgramme elements and of their ECTS
weightings, stating that:

The programme consists of several course uniigpgrdhe volume of general
education course units is 21 ECTS credits (6 coumn#s); the volume of study
area is 105 ECTS credits (24 course units). Prafieabactivity training shares 30
ECTS credits (4 professional activity trainings).

The total in this summary accounts for only 156 BCFedits. What is not included here are the
“Elective course units” of which there are six (Annex 1 does not give their credit weighting,
simply stating that students are required to acdataunine (9) credits from these elective course
units. The lack of a credit weighting makes it oapible to say whether a student must take one
or more of these elective units. It should alscsiel that no clear explanation is offered as to
how “elective course units” differ from “optionabarse units’ in the SER. There are six of the
latter. Where a credit weighting is given for thytional course units, it is always three (3)
credits. When Annex 1 (Study Plan for 2011/2012de@mic Year) is examined, it is clear that a
further six (6) credits arise from course papeith&ifurther nine (9) credits coming from a final
graduation thesis. Paragraph 28 of the SER sthéés'the course units of the area of artistic
expression are devoted 24 ECTS credits (4 courgs)uwhereas technological area covers 33
ECTS credits (4 course units)”. Together, these aneas generate 57 ECTS credits. It is not
clear from SER how many credits attach to pedagogic

Four course units, carrying a total of thirty (36)edits, are listed under the heading
“Professional activity training”. These four arease Cognitive Training; Pedagogical
Training I; Pedagogical Training Il and IndividuAfork Training.

The SER, in Paragraph 29, makes it clear that tbgramme had already been planned when it
was decided to apply ECTS and this necessitatéditegorogramme be restructured to meet the
requirements of ECTS:

The study programme of Fine Arts and Technologyagegy was launched on
September 1, 2010. It was developed and rearrdmgfede the commencement to
meet the requirements of Fine Arts and Technolaoggcher Training Standard
(2008). Some changes have been done in generaltemucourse unit block:
Language Culture and Document Managentexrs been replaced Pyofessional
Language Philosophyhas been replaced Philosophyof Education.Having
adopted the credit transfer system the programnser@aranged according to the
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requirements of legal acts mentioned in subse&idnof the given self-evaluation
report.

Whereas the SER in both Paragraphs 28 and 29 stiaéésthe programme meets the
requirements of the Fine Arts and Technology Tea€h&ining Standard (2008), it is difficult to
match the weighting of ECTS granted to the varistugly programme elements to the official
standard as set out below:

The pedagogical studies in initial teacher tragntonsist of 60 ECTS: 30 ECTS for
theoretical studies (the priority subjects: philaisp of education; psychology;
pedagogy; subject methodology; professional foréagiguage) and 30 ECTS for

pedagogical practicgSource; lithuania/structure-and-content-ofiatiteacher-education-
courses http://www.european-agency.org/agency-projects/ea&ducation-for-
Inclusion/country-info/

While this guideline shows Philosophy of Educatamna priority subject in Lithuania, in ZC it
has the status of an optional course only. Likewisis not clear that 30 ECTS have been
dedicated to pedagogical practice, if we understhatiphrase to mean the practice of teaching
in a classroom. As will be seen later, at ZC mahthese credits are dedicated to seminars and
other non-teaching activities.

2.2.21In regard to thespread of modules whereas the SER, in Paragraph 27, states that the
course units in the study plan are arranged inrsexutive order, it is difficult, in Annex 1 to
identify the pattern or the levels of student l&@agnthrough which students progress on this
programme. This is also true in the case of courss on practical fine arts and technological
skills and creative abilities which are distributettoss several semesters. There is considerable
“lumpiness” in the programme with some study congrds generating 1.5 credits while others
generate ten times that amounEor example, no explanation is offered as to whsirgle
module (Textile Technology) should require 400 Isoof teaching, generating 15 credits,
according to Annex 1. This is way beyond the tane credit-weighting dedicated to any other
study field component.

The SER claims that “each new course unit requresious knowledge from earlier subjects”.
This issue is also addressed in Paragraph 30 wieege told that

The course units of the programme are validatehteydisciplinary connections which

provide possibilities for students to acquire vasiknowledge and skills as well as to
envisage the connections and inter dependence &ettlie course units by observing
and examining related phenomenon. This method efptbgramme design stimulates
teachers to communicate, arrange and develop caurgeprogrammes which are

discussed and approved at the beginning of eacestem

In the course of the Visit to the institution, tissue of whether thetudy subjects and/or
modules are spread evenlhand whether their themes are not repetitive wasedawith the
students of the institute. The students acknovdddtpat there is considerable overlap and
repetition but the felt that this was helpful angbigortive of their learning process.

2.2.3 As to whether theontent of the subjects and/or modules is consistewith the type
and level of the studiesEET has concerns arising from the lack of claaibput the level on the
National Qualifications Framework at which this gr@amme sits. Without such clarity, it is
impossible either to write or to assess the appatgress of content, modules and level of the
studies.
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When asked at what level on the Lithuanian Qualifans Framework, the programme is being
offered, those present at the meeting seemed ancdrtit thought it may be at Level 5.
According to the levels approved by the Governnoétihe Republic of Lithuania on thd'May
2010, this is a level between vocational and higigucation qualifications but no existing
programmes seem to fit in this level (for further isadission, cf.
http://www.kpmpc.It/LTKS EKS/LKA-research.pdf Any lack of clarity in relation to the level
of the programme generates insurmountable diffycidt those drafting Learning Outcomes as
Learning Outcomes are expected to match the progeaiavel.

EET has concerns in relation to the extent to whhih programme is compliant with legal
requirements, how the level, content and intendsaining outcomes of the study match
European Standards, where the qualification fitsellation to European standards of teacher
gualification and where it fits within the Lithuam National Qualifications Framework.

2.2.4As to whethethe content and methods of the subjects/modules aappropriate for the
achievement of the intended learning outcomesntendedlearning outcomes (ILOs) are
statements of what students are expected to be@ble as a result of engaging in the learning
process. They should be expressed from the stsdeetspective (e.g. “You should be able
to...). They should be expressed using action vérbding to observable and measurable
behaviours. Finally, the outcomes should generhte driteria that are later used in the
assessment of student learning.

Paragraph 33 highlights the manner in which theriag Outcomes of this programme are
linked with the expertise and qualification reqdifer the preparation of specialists pedagogues.
However, from a review of the entire SER, it becernkear that there is some disconnectivity
between the aims as set out in official requirememd the learning outcomes as drafted. For
example, the aim set down in tRegulation of Pedagogue Preparatitoertified by the order of
the Minister of Education and Science of the Rejputdl Lithuania No. V-54, issued on January
8, 2010) requires that the graduate has to haudf@ient amount of professional knowledge
and abilities, must have acquired appropriate vhhged attitudes, must understand pedagogic
phenomenon and educational practice, be able tly #pp acquired knowledge and abilities in
professional practice. Likewise, Paragraph 19 stdet “After graduating from the study
programme of Fine Arts and Technology Pedagogyugi@s will demonstrate educational and
psychological knowledge and understanding of fins and technology education, apply the
acquired practical skills for solving problems imetfield of study, interpret creative projects
according to social, scientific and ethical aspeeii have skills of independent and reflexive
learning”. However, Paragraph 19 of the SER staes “In Fine Arts and Technology
Pedagogy study programme, learning outcomes arevach by learning in the context of
interaction and learning paradigms. Points thatralevant and meaningful to the students are
emphasized”. The assumption that Learning Outcoh@a® been achieved by learning, as
described, should be assessed in ways that réflechanner in which those outcomes were set
out in the first instance.

Paragraph 34 of the SAR highlights the extent taclwkhe “aims and content of course units and
study methods are justified by the aims of the sprdgramme”, arguing that both of these areas
are linked to the programme learning outcomes. €ounit descriptions Annex 2 present, for

each unit, “a table with programme learning outcenweurse unit outcomes, study methods and
methods of assessing students’ achievement”.

It is the opinion of the EET that the Learning Quies presented in Table 5 (Correlation of
competences, learning outcomes, methods of studmesse units and number of credits) and
elaborated in Annex 2, do not link sufficiently séby with the overarching aims of the
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programme and, in particular, that the models séssment do not seem to be structured so as to
take adequate account of these goals in the asses@wen though it is acknowledged that
Annex 2 offers evidence that a very considerableriefhas been made to structure the
programme around Learning Outcomes.

2.2.5As to whethethe scope of the programme is sufficient to ensuttearning outcomesor,

at least, to ensure that the learning outcomeshwnise are actually those which were intended,
the EET is of the view that, while the manner inichhthe learning outcomes are set down
could, in many instances, be improved, there igjaae focus on learning outcomes. However,
the language in which Learning Outcomes have btdadsneeds to be clarified so as to place
emphasis on what the student will be able to detnaies at the end of the learning
programme(s). This will also have implications fbe instruments of assessment. A greater
problem relates to the scope of the programme. "mmex 1 is analysed, it becomes clear that
this study programme contains an extraordinary rermobprogramme components (forty-two in
all, of which thirty are compulsory). To compoutids situation further, some of the course
components contain more than a single subjecteffample, “Professional Language. Basics of
Law”) which means that actually there is an evesatgr number of programme components.
The effort to cover such a broad scope leads tat gnessure on the students, both in relation to
formal classes but also in relation to the expertatin regard to their individual work.

Furthermore, we are told in Paragraph 37 that ‘favdompleted the course units of the study
programme, having performed professional trainimayving received positive evaluations, the
student may prepare and defend his/her final thesihe importance attaching to the Final
Thesis is made clear in Paragraphs 35 to 42 indusil of which detail the process and the care
taken in the assessment of the Final Thesis. Whattriguing about the discussion in these
Paragraphs is the very high value that, in a pragra of Pedagogy, is placed on the written
thesis which carries just nine credits and, contpealg, how little emphasis seems to be placed
on the teaching practicum and the student’s exuadler otherwise as a teacher. This seeming
imbalance is best captured in a single sentenclaragraph 42, where we are told that
“Students, who have defended their final theses, awarded teacher’s qualification and
provided a diploma of the defined form” as thougk tmportant connection was between the
thesis and the teacher’s qualification. Theredssimilar sentence in regard to students who
have or have not been successful in their practinomis there any similar description of the
apparatus (Stages of Final Thesis preparation; ifigadion Committee; Evaluation on a ten-
point scale etc.) in relation to the assessmettte@ttudent’s practice in a pedagogical setting. It
seems extraordinary that employers should compneé of the Qualification Committee
(including its Chair) and should be prepared taufoso much on a written dissertation when, as
employers, they will presumably seek the best telacfor their classrooms rather than the best
thesis authors. This discussion highlights a misue in regard to this programme to which
we will return later (in Section 2.4.3).

2.2.6 In relation to the issue othe content of the programme reflecting the latest
achievements in science, art and technologjed is extraordinary that the programme does
not appear to include a special education componenin their meeting with students of the
programme, the students reported that, while asaels as special needs might be mentioned in
Psychology lectures, there are no courses in dealith diversity, including children with
special needs, with different languages or of d#ifeé cultural and ethnic backgrounds. When
meeting employers and social partners, this groas wlear that this was a real need as,
increasingly, problems were manifesting in classrecand in other educational settings that
would require students to have competence in tla@eas so that children could be better
integrated in their classrooms. One of the empbyedicated that her centre was organising
courses to fill in the gaps in the knowledge antissi&f the students.
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Since 1995, “according to the requirements of thaidtry of Education and Science every
student who attempts to become a primary gradelgest teacher ought to study a compulsory
course in special needs educationThis is a serious omission from the programme.

2.2.7 Paragraph 43 (and Table 6) of the SER sets outsttengths and weaknesses of
programme design,as understood by the Self Evaluation Team, alorly eertain actions that

it is intended to take as a way of improving thegpamme. One of the claimed strengths is that
the programme structure is oriented to studentsfegsional practice and formation of practical
skills. It has been clearly argued above thatldbk of emphasis on classroom teaching and the
development of pedagogical skills shows that, ot,féar from this being a strength, this is an
area where the programme is unusually weak. Tier @laimed strengths do not seem to merit
any particular comment as they represent what nigggonably be expected in a programme of
this nature rather than constituting a “streng8ignificantly the self-evaluation reviewers have
found no weakness in the programme, arguing th& tbo early for inadequacies to have
emerged.

In summary, EET is of the view that this is a pegme requiring very considerable
improvement. While there has been inter-institudiocollaboration with the providers of
similar programmes and that, indeed there is alg@a-institutional linkage with two other
pedagogical programmes, it is clear that thispsagramme that seeks to do too much, that
faces in different directions and that does notglan adequate premium on the practice of
teaching which ought to lie at the heart of anygpamnme of teacher education. Despite the
great many modules which it contains, there araifsignt omissions even in mandatory
areas (such as special education) which are absentthe programme content. The small
student numbers on the programme are a difficutipnfthe perspective of generating ideas
and excitement, most especially when all of thakatis drawn from one region, thereby
minimising the opportunities for diversity and mcudturality which the programme
suggests is important. In particular in relattoncurriculum design, EET is concerned
about the lack of focus on a substantive teachiragtgum where students have the
opportunity to teach very many lessons in a vargdtgchools located in varying settings.
Finally, EET has concerns in relation to the extentvhich this programme is compliant
with legal requirements, how the level, content artended learning outcomes of the study
match European Standards, where the qualificattenrf relation to European standards of
teacher qualification and where it fits within tHathuanian National Qualifications
Framework.

2.3. Staff

2.3.1The extent to which staff qualifications meet tugrent Lithuanian legal requirements
is addressed in Paragraph 48 where it states that

The academic staff of the study programme was fdramcording to Education and
Study Law of the Republic of Lithuania (April 300@ No. XI-242), which states that
more than half of the college lecturers must hasdeass than 3 years’ work experience
in the field to the subject taught and, accordingthe regulation of pedagogue
preparation (certified by the order of the Ministdr Education and Science of the
Republic of Lithuania No. V-54, issued on Januarg@®L0), stating that not less than 80
per cent of the theoretical part must be taughteloyurers, who have not lower than

1

http://www.european-agency.org/agency-projects/Teachetdfidn-for-Inclusion/country-info/lithuania/structure-and-contefitadial-teacher-education-

courses/?searchterm=requirements%20for%20teaching%20practic
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Master’s degree of the subject taught or its edentaor the subject of their scientific
practice must correspond to the subject taughtnandess than 10 per cent of lecturers
must have practical experience (not shorter thegetlyears and acquired not less than
five years ago); not less than 10 per cent ofhikerietical part of study subjects must be
taught by lecturers, having scientific degree.

EET found no evidence to suggest that ZC was noiptant on this matter. However, the EET
is deeply concerned about the institution’s depeod®n part-time staff.

2.3.21n regard to theyualifications of the staff, Paragraph 49 of the SER emphasises that all
lecturers, working in the study programme, have astér’'s degree or its equivalent
qualification, subject-related and pedagogic gicaifon and experience of practical work
experience in the field of the taught subject. ldeer, this paragraph also acknowledges the
extent to which the programme is dependant on geesirers from Siauliai University (3),
Klaipeda University (1) and from Vilnius Academy #fits (1). (On the occasion of the
institutional visit, it emerged that one of thesesgf lecturers, from Klaipeda University, was no
longer working with the programme).

Whereas Paragraph 48 states that the total nunfilieachers working in the faculty is 45, the
study programme Subject Pedagogy is taught by 28baes of staff in total, according to

Paragraph 44 of the SER. On the other hand, ABneixthe SER sets out Curriculum Vitae for
only 21 of these staff members, giving a descriptb their scientific and academic activities.
This gap was explained on the occasion of thetutginal visit as arising from the fact that staff
in general higher education do not have to presesit curriculum vitae. However, a great deal
of the teaching is in the hands of part-time staff.

In regard to thejualifications of staff, Annex 3 gives their educational backgrounds, idetd

the manner in which they have improved their praifasal skills during the past five years,
details of their artistic and methodological worknd their personal skills and abilities.
However, it does not present in a coherent martheracademic qualifications of staff and while
some staff members indicate that they have a MaBtegree, others do not. Consequently, it is
impossible for the reader of Annex 3 to validate thaim made in Paragraph 49 of the SER
which was noted above. Paragraph 45 details th&bau of lecturers of the study programme
who have recently participated in projects direatyated to the Fine Arts and Technology
Pedagogy study programme while Paragraph 47 nloé¢teachers of the programme have done
traineeships in Germany, Turkey, and the NethedandSER (Annex 3) gives additional
information on the staff, including details of thdevel of foreign language competence.
Paragraph 44 of the SER summarises this as follows

Their pedagogic expertise is the following: 6 assec professors, 12 lecturers, 10
assistant lecturers. 4 staff members possess dbdegree. Main areas of interest are
educology, education management, hodegetics, amglyacart and history of art,
Lithuanian ecclesiastical art and applied art.

Although there is a reference here to the “pedag@ypertise” of staff what follows is a
statement of their academic status (whether theyaasociate professors, lecturers or assistant
lecturers). It is interesting that no summary iseg about their pedagogic expertise, whether
that is understood as meaning their experienceeathing or their teaching qualifications.
Likewise it is interesting to note that the maieas of interest listed above seem to be skewed
towards the art areas and do not include technolddys impression is reinforced when Annex
3 is analysed. Of the 21 members of faculty wh@sericulum Vitae are presented there,
whereas many have or have had teaching dutiewifigld of pedagogy, very few (possibly as
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few as three) have engaged in scientific, artistiother relevant activities which specifically
name the field of pedagogy and, in fact, none & three (Felicija Ivanauskién Ausrine
Gumuliauskies, and Laimondas Taroza) who have published in peglagire on the staff
of ZC.

When EET had the opportunity to meet the staff lo& dccasion of the institutional visit, it
became clear that ZC is very dependant on part-tita for the delivery of this programme,
with most of those staff delivering a very smalhrher of lecture hours. There were 15 teaching
staff present at the meeting of whom 2 were FuaiktiStaff (who were not asked how many
hours per week they teach). One of the lecturfeosn(Siauliai University) teaches a full day
occasionally, normally on a Friday. For the othttis number of hours which they teach in a
typical week are: 3, 3, 3, 5, 8, 3, 3, 3, 7, 33 Bours. Clearly, the programme can only survive
because of this part-time input but such a deperel®em part-time staff places limits on the
support that such personnel can offer to full-tistedents. It gives rise to a question as to
whether the staff collectively have the acadenrengith and pedagogical expertise to sustain a
programme of this complexity. On a positive nateshould be recorded that half of the part-
time staff have been or are teachers in schoolshimas the benefit of bringing current or recent
pedagogical experience to the classroom.

2.3.3 The ratio of lecturers and studentsis one lecturer per seven students according to
Paragraph 46 of the SER. This is an extraordit@myratio and it must give rise to questions
about the sustainability and financial viability thle programme. In fact, the surprise is that a
programme for which there is so little demand aiitti such a high staffing requirement ever got
approval.

2.3.4The issue ofeaching staff turnoveris addressed in SER (Paragraph 50) which staats th
during the two years in which the study programras been running, the turnover of lecturers
has not been significant: one lecturer of the gansubjects block and one teacher of
professional study field left due to personal reaso

2.3.5 Paragraphs 50 to 55 of SER relate to thanner in which the higher education
institution creates conditions for the professionaldevelopment of the teaching staff
necessary for the provision of the programme Paragraph 55 notes thall“achers have
possibilities and conditions to improve their qualification: participation fee in the
conferences and seminars is covered, transportation costs are also paid”. It does not
say what incentives are in place for encouraging faculty members to improve their
qualifications through doctoral study, etc. Neither is any evidence presented to show
how the teaching staff meet the requirement of the Ministry [Teacher Training Regulation
approved by Order No. V-54 of the Minister of Eduma and Science of the Republic of
Lithuania of 8 January 2010 (Official Gazette, 20M®. 9-425) Section V, Paragraph 16]
engage “at regular intervals, in practical teaching activities at school according to
procedures set by the higher education institution”. In fact, there is no reference to any
such procedure being in place and consequently it is not possible to make a favourable
judgement on this matter.

2.3.6 In relation tothe teaching staff of the programme being involvedn research (art)
directly related to the study programme being revieved, Paragraph 51 notes that, during the
past five years, lalecturers working in the study programme had taken some steps to
improve their expertise. It goes on to give examples of how this was done, citing
participation in seminars and conferences, performing research, participating in expert
practice, internships, visits to foreign scientific and practice institutions, etc. (The detail
is presented in Table 7 while Table 8 gives details of how faculty members have
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improved their practical qualifications). EET formed the view that little of the work done
by the full-time staff of ZC represented a contribution to research in Lithuania or beyond.

2.3.7In relation to thestrengths and weaknesseset out in Table 9 and in Paragraph 57, EET
finds little to comment upon. It is hoped that teemments above will enable the staff to draw
up a more comprehensive listing of their strengitnd weaknesses.

The EET notes the commitment of the very small neimiif full-time staff working on the
programme and is satisfied that the staff have beerking to improve their levels of
professional competence and experience. However, @ies not think it desirable that this
programme should be so dependant on such a lamgéeruof part-time staff, most of whom
work for only three hours per week at ZC. The alldiack of academic strength militates
against the delivery of a quality programme in mamys. The institution can do little to keep
part-time staff up to date. The dependence ondmiexpertise is an obstacle to the delivery of a
guality programme and, most especially, to the gnosi in-house expertise and support to the
learning community. In particular, it hinders effoto give the programme a strong research
orientation, most especially in the field of Pedpgo While acknowledging the difficulties
arising from the very small numbers taking the paogme, EET considers the weakness in
staffing to be a very significant shortcoming of fhorogramme.

2.4. Facilities and Learning resources

2.4.1.In regard tothe adequacy of premises and lecture hallgoth in relation to their size
and quality, Paragraph 58 of the SER claims that the fagliied learning resources available
are suitable and sufficient for the successful engntation of the programme. Paragraph 59
goes on to give detail noting that the total arethe faculty premises is 2204.35 sq.m. of which
910.55 sg.m. are designated for teaching purpo3é®re is no specific quantification of any
space dedicated exclusively to this study programmaragraph 59 notes that lectures for the
students of the Fine Arts and Technology Pedagaglysprogramme take place in auditoriums
of the first and second campus and in the inforomatechnologies classroom as well as in
practical teaching classrooms which include fuljuipped rooms for painting and drawing,
textile processing, food preparation, metal anddvomcessing (detailed in Table 10). ZC has a
partnership agreement with Vilnius Academy of Ahisough which resources and facilities are
mutually shared. This clearly helps to cultivatmare artistically-oriented environment on the
campus.

Paragraph 60 states that sufficient premises amdable and that the working conditions for
both staff and students are adequate. It detaiisesof the facilities and equipment available.
Paragraph 61 acknowledges that there are no sepaading rooms, designed especially for
students, but there are 6 work stations in thathbfor those who want to work individually, and
4 computerized work stations and that, in genesaldents seem satisfied with the Library
opening hours and with the materials available.

2.4.2 In relation to the issue ofhe teaching and learning equipment (laboratory ad
computer equipment, consumables) being adequate lboin size and quality, Table 10 of the
SER gives a comprehensive listing of the matergadgilable in the various classrooms and
laboratories. In the course of the institution@ity this issue was raised with the students who
seemed generally happy with the availability oforegses (partly because many of them have
their own computers). They were less than happly thie amount of materials that they had to
purchase at their own expense. In its tour offtiedities, EET noted the efforts that are being
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made to upgrade and to improve the quality of gsring environment. EET was concerned
about the lack of access for students with physlisabilities in various areas of the campus.

2.4.30n the question of wheth#re higher education institution has adequate arragements
for students’ practice, the comment made earlier in Section 2.2.5 inticeldo the comparative
importance of the Final Thesis and the Student AiagcPractice is relevant here. As noted
earlier, in this study programme, four course yrotarying a total of thirty (30) credits, are
listed under the heading “Professional Activity ifirag”. These four areas are Cognitive
Training; Pedagogical Training I; Pedagogical Tirzgnll and Individual Work Training. It is
assumed that, taken together, these four areasitotaghe “professional activity training” or
what would more generally be called the “teachirarpcum”.

An analysis of these four modules, as set out @epd50 to 155 of Annex 2 shows that both
“Cognitive Training” and “Pedagogical Training Ihélude 72 seminar hours, 18 Individual
Work Hours and 70 hours of Consulting and Assessifgiaving a total of 160 hours in each of
these modules). “Pedagogical Training II” and findual Work Training” include 109 seminar
hours, 26 Individual Work Hours and 105 hours oh€ldting and Assessment (giving a total of
240 hours in each of these modules). What the teadiescriptors do not show is how many
hours of actual teaching the student engages mv;rhany of those hours are supervised; how
diverse the classroom settings or locations ateowar many different people are involved in the
assessment of a single student. This issue is rtaqgobecause of the statement in the
Regulations (Order No. V-54 of 8 January 2010) tiaaching practice shall be based on the
student’s direct participation in the professiotedching activities” and it is arguable that time
spent in non-teaching activities, such as semimass not meet this requirement.

Paragraph 75 of the SER notes that during the @wgniraining students are practically
familiarised with the structure, aims and taskshef education system. Neither here nor in the
module descriptor (Annex 2, Page 150) does it dtae the student actually engages in any
teaching in the course of this element of the “©ssional Activity Training”. Elsewhere,
Paragraph 88 notes that “Cognitive Training is arged for students without withdrawing from
their studies”, whereas it states that “Pedagodicaining | and Il as well as Individual Work
Training puts student into real life situations”.

In “Pedagogical Training I” (described in Paragrajthand detailed in Annex 2, Page 151), the
practical element comes to the fore:

students directly communicate with the school comityu apply acquired theoretical
and practical knowledge when teaching fine arts tewhnology lessons. Students
prepare brief lesson plans of average duratior-ffear), teach fine arts and technology
lessons tutored by a mentor and (or) practice memtesess achievements of their
students, describe the observed fine arts and odmiylesson activity, assess education
process, pedagogue and student activity in therdam. At the end of training students
design an extended fine arts and technology lepomsummary and teach a thematic
demonstrative fine arts and technology lesson.hAtdnd of training they prepare and
present the training report and reflect on thenirg period.

The amount of teaching done by the student is leair @and it is not clear who the “mentor and
(or) practice mentor” mentioned above might bee Todule descriptor refers only to “a tutor —
a college teacher” as the individual who assedsesvbrk of the student on this module. The
Learning Outcomes relating to “Pedagogical TrainingAnnex 2, Page 152) state that “Under
mentor supervision and/or training tutor studenils lve able to conduct the lessons of fine arts
and technology, to assess progress and assisttetta The SER (Paragraph 71) states that the
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training is conducted within the principles estsiiiid in “Practice organization and assessment
methods” (confirmed by the order of the DirectoZeimaitija College No. V-01-60 (1.7), issued
on September 20, 2005). On the occasion of the, the EET was given a copy of these
guidelines. An examination of these guidelineswshthat, whereas the student is required to
write a reflective diary in which the student ret®the tasks done each day during the practice,
there is no explicit guidance on how much teachimgstudent is required to do nor are there
guidelines on the amount of teaching practice tast be observed and graded. The guidelines
require the tutor to grade the student’s journa #re tutor adds comments to the student’s
reflections. 1is a significant problem that the Director's guicelines on Teaching Practice

do not offer any guidance on actual teaching timermn its assessment.

Paragraph 74 of the SER states that “the respengibtlagogue assesses the training in the
education institution”. However, no indicationgs’en in the SER as to who the “responsible
pedagogue” might be, for example, whether this meamber of staff of ZC or of the school,
Neither are we told how this person has been tdafoe this task or how grades presented by
various “responsible pedagogues” are moderatedgore consistency. We are not told how this
function relates to those of the “tutor — a Collégacher” or the “mentor” both of whom play a
role in the assessment of “Pedagogical Traininghd of “Individual Work Training” (Annex 1,
pp. 152 to 155 inclusive).

The Teacher Training Regulations approved by OxaterVV-54 of the Minister of Education and
Science of the Republic of Lithuania of 8 Januady @ (Official Gazette, 2010, No. 9-425)
define the “mentor” as “an experienced educator Wwas completed training according to the
procedure approved by the Minister for Educatiod &tience and whose duty is to provide
methodological support to students undertakinghiegcpractice”. The same document defines
a “teaching practice supervisor’ as “a member @& tbaching staff of a higher education
institution who participates periodically in thetiaties of the education provider and supervises
students’ teaching practice”.

The meeting with Employers and other Social Pastirethe course of the institutional visit was
informative on these issues. Employers noted shadents come to the school in the second
semester but they do not teach as part of theinifieg Training. They only begin to teach in
their second year. One of the schools represeattatlis meeting had three mentors while
another had four, all of whom were qualified in fiedd of art pedagogy. They acknowledged
that is possible for a student to have a mentor thwm not been trained. The EET was very
concerned to learn from this group that it is paolesfor a student of this programme to qualify
having had experience in only a single school.

Equally informative was the meeting with the studesf the programme who reported that in all
they had only had to teach four lessons in “Pedagbdraining I”. The lessons involved

teaching two forty-five minutes periods in Art aslivas two ninety-minute lessons in

Technology. In other words, by the end of theaosel year on the programme, they will have
taught for just four and a half hours. With regand“Pedagogical Training 1I”, they were

uncertain how much teaching might be involved it that it would be in the region of eight

lessons!

All three of the Paragraphs relating to “Pedagdgigaining I’ (Paragraph 76), “Pedagogical
Training II” (Paragraph 77) and “Individual Work dining” (Paragraph 78) contain the
statement that “At the end of training they prepand present the training report and reflect on
the training period”. This emphasis on a Repo jorogramme, which contains so little actual
teaching, is extraordinary. In all three case, 3@%he final award is given for “meeting the
requirements of report structure” (20%) and for &tieg the requirements of general
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requirements of written work”.  This statementeagvrise to some concern that, ultimately,
students are being assessed on their capacityite reports rather than on their professional
capabilities in the classroom. However, this maybwtrue. Paragraph 74 notes the balance of
the elements in assessment:

The responsible pedagogue assesses the trainthg Education institution, according
to the level of achievement of training aims ansk$a When assessing professional
training outcomes, a ten-point criterion evaluatsystem is used, which is calculated
according to the following formula: Final assessmiencomposed of the following:
GV=40% X + 20% X +10% X + 30% X, Hereinafter: GV- final assessment; X
the level of achievement of training aims (a tuta college teacher);,%x meeting the
requirements of the report structurez X meeting the requirements of general
requirements of written works; ¢ training tutor assessment.

Paragraph 71 of the SER states that a “public defehprofessional training is organized by the
head of the department, involving representativeghe faculty administration, mentor of

practice and lecturers of the department”. Theuneabf this public defence of professional
training is not made explicit in the documentafwavided. However, as noted in Section 2.2.5,
it seems extraordinary that, unlike the defenc¢hefFinal Thesis, carrying only 9 credits but
where employers comprise half of the Qualificati@@mmittee, including its Chair, that

Professional Activity Training, carrying 30 credlits an internal matter for the faculty. As noted
previously, this raises a question about the raddtnportance of these programme components.

As regards thadequacyof the locations in which the teaching practicakes place, Paragraph
72 of the SER identifies the following locationskasng those where the students’ professional
training occurs:

Telsiai Vincentas Borisevicius Catholic gymnasium,
Telsiai “Ateitis” secondary school

Telsiai “Germantas” secondary school

Telsiai “Atzalynas” secondary school

Telsiai “Krantas” secondary school

Telsiai “Dziugas” secondary school

Telsiai Zemaite gymnasium.

However, Paragraph 73 indicates that “due to ingminteasons” students are allowed to perform
training in their residence place or in a choseganization and this paragraph goes on to note
that training has been performed in the followiities and regions: Telsiai, Mazeikiai, Plunge,
Taurage, Siauliai, Joniskis, Silute, Kretinga. idtnot clear from the SER whether similar
agreements between ZC and the practice schoolsesetlocations are in place nor is it clear
what training, if any, has been given to the “resible pedagogues” in these locations. Neither
is it clear that trained mentors are availablelliofthese locations.

2.4.41n relation to the adequacy and accessibilitytezEching materials (textbooks, books,
periodical publications, databasesParagraph 62 states that students and teacheabesss to
collected documents, books and scientific jourreadsl that the number of methodological
resources is sufficient to achieve the learningomes. Paragraphs 63 to 65 (inclusive) give
details of the publications to which students hageess while Paragraph 66 details the
electronic databases to which students have aceoedsding those which are available in the
public library. According to Paragraph 67, studerds use internet services in the library and
can print necessary materials. Paragraph 68 ribéédecture notes are for each course unit
delivered in the study programme of Fine Arts amthhology Pedagogy and that in order to
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consolidate practical skills of students teacharsuse a range of visual materials. Page 70 (and
the accompanying Table 11) gives details of the mder facilities to which students have
access. There are 34 computers in all (19 forestudaching; 4 in the Library reading room and
11 for lecturers and administration needs).

In the course of the institutional visit, EET had @pportunity to raise these matters with the
students. Students seemed generally happy witavihigability of materials. However, they did
not know that any databases had been made avditatileeir use. EET had some concerns that
students were not sufficiently well versed in these of English to ensure that they could profit
from the availability of databases. There did s&@m to be an appropriate collection of school
textbooks available to students in the library.

2.4.5 The strengths and weaknesses of facilities and learningesourcesas well as one
proposed action for improvement are set out ingddl. The strengths identified do not appear
to merit being identified as “strengths” as thegmaeto be necessary conditions for delivery of
any such programme. The single weakness whicldastified (“Information resources in
foreign languages are not sufficiently used in shely process”) is verified by the visit. The
Library seems to contain relatively little materialEnglish which, as noted above, students may
not have the level of linguistic competence to bk do make the best use of the databases
which are now available. In particular, an exarmoraof the student course work produced little
evidence that source materials in other languages teing used.

In summary, from its field visit and the other exide provided, the EET formed the impression
that the facilities available to enable the effetilelivery of this programme meet the minimum
requirements but are capable of very considerafvipravement. However, the EET is
concerned that, even where resources have beenawatigble, there is little evidence to show
that the students are exploring or maximising @pbtential of these resources.

EET has very considerable concerns in relatioh&adequacy of arrangements for students’
practice. In particular, it is concerned that @éimeount of time devoted to teaching practice is less
than it ought to be and that the assessment oprgtice is not as rigorous as it needs to be.
Clearly, in a professional programme, the studpragessional capability should be subjected to
an assessment as thorough and as comprehensivat ggven to written work. The systems in
place for teaching practice assessment and moaolerati this programme need considerable
improvement.

5. Study process and student assessment

2.5.1As to whethethe admission requirements are well-foundedthe first point to be made
about this programme is that it commenced only y@ars ago and so there have only been two
admission contests i.e. those of 2010/2011 and/2012. Paragraph 86 and Table 14 highlights
the fact that only 6 students gained admissioménfirst year and only five in the flowing year.
As noted previously, this raises fundamental qoastiabout the viability and sustainability of
this programme.

In the course of the institutional visit, the EEJuhd that, whereas only 6 students had gained
admission in the first year (as noted in the abpaeagraph), it seemed that there were 13
students in the Third year! EET also learned thlatreas the entry to the programme in its

second year, as presented in the SER, had jusstiickents, there appeared to be a total of eight
in the second year. When these inconsistencies gquegried, the following data was presented

to the EET.
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Table 1: Numbers of Students on the Study Programmia Fine Arts and Technology
at ZC

Study Form
Full-time Part-time Drop
Year/Study Programme State Self State Self Outs
Funded | Funded | Funded | Funded
Year I. Fine Art and?7 4
Technology Pedagogy
Year 1. Fine Art and5 3 1
Technology Pedagogy
Year lll: Fine Art and 8 1 3 1
Technology Pedagogy
Totals 20 5 6 1 1
25 7 1
Total 32 1

Paragraph 80 of the SER notes that student admigeidZC is organised according to the
approved order of the Ministry of Education andefice on admission to College studies and
that admission to the Fine Arts and Technology Begg study programme is conducted in
accordance with the order of the Minister of Ediscaaind Science of the Republic of Lithuania
(No. V-673, issued on May 5, 2010). The eleme&riteh make up the scores for entry are

e Entrance exam evaluation (weight coefficient ig 0.7
e Lithuanian language exam evaluation (weight cokfficis 0.2)
e Average foreign language evaluation (weight cogdfitis 0.1)

Furthermore, as with other programmes of teachecatn elsewhere, all entrants who apply
for state funding must take a motivation test tm gecess to the programme.

According to Paragraph 82, there are two sepaatersttees to consider entrance issues, one
dealing with administrative items and the otherdmarting an evaluation. The committees are
made up of personnel drawn from those colleges wimplement fine arts pedagogy and fine

arts and technology pedagogy study programmess [drimgs together one representative from
Kaunas College, Marijampole College, Panevezyse@elaind Zemaitija College.

All applications seem to be evaluated at Kaunade@elon the basis of a test involving the
painting of a three object still-life (using gouactr water colours) on an A3 paper size format
rendering the ratio of sizes and colours. Threel@oéc hours are allowed for this task which is
then assessed on the basis of the following schema:

e composition of a still-life on a paper and conveyanf object size (40 points);
e perception and conveyance of linear perspectivep(3ots);
e perception and conveyance of still-life colours (&onts);

Paragraph 84 gives details of the number of apptiécéor the programme in each of the years
when it has been running while Paragraph 85 (aleitly Table 13) of the SER gives details of
the competitive scores in the competitions in ezfdhese two years. Paragraph 87 notes that, as
yet, none of the students on the study programnve kerminated their studies, arguing that
“This proves a correct decision of students to seothe study programme of Fine Arts and
Technology Pedagogy” The data presented to EEThenoccasion of the institutional visit
shows, however, that there had been one drop aut thhe second year of the programme.
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Whereas EET had been satisfied with the entry pha®s governing initial entry to the
programme for the reported 6 full-time student2010 and the further 5 full-time students
reported in 2011, during the institutional visiE Ehad a meeting with some of the students (20
in all) across all three years of the programmest dne of those present was a teacher, and it
was indicated that many of those who were not pteaee currently involved in teaching.
Interestingly, eight third-year students attended they advised EET that they haai have
been on the programme since year one and all eighte on state funded placesontrary to
the data presented in Table 14 of the SER whichvetioonly 6 full-time students entering in
2010/2011. (Table 20 gives the data for part-tishedents showing that 4 had entered in
2010/2011 and just 3 in 2011/2012). EET is vergceoned that data presented in the Self-
Evaluation Report appears not to be entirely aceura

It appears that entrants are accepted on to theyear of the programme and awarded the same
qualification at the end of a single year of stadyothers who have studied for three years, EET
is entirely dissatisfied with these arrangemeiitise explanation offered by ZC for the additional
students was that these were teachers who needddaio a teaching qualification. There was
no description of this entry route in the SER n@swhere a description of any system for the
recognition of previous applied learning among ttobort of students. In fact, the existence of
such students was not noted in the SER. It appleatshe College is delivering a version of the
non-degree programmes currently offered to qualifirained teachers in Lithuania but without
following the specific regulations for that prognae

In the EET’s meeting with Faculty Administrationa8t it became clear that there had been a
very significant drop in admission rates over thstplecade or so. It was made clear that, up to
2008, there were more students on all programr&a@sce 2009, many students have been going
to bigger towns to study at University level. TRector pointed out that, from 2002 to 2009, the
number of students had been increasing (from 20@100) but that it had now gone down to
an intake of 900. This year, just 11 students tgteSfunded and 4 paying individually) had
come on to the programme in Fine Arts and Technogdagogy. The State now pays 5,850
Lita per student. It is difficult for EET to acdeat this programme is financially viable in its
own right. Without running the three programmesjomtly, it is clear that it would be
impossible to continue.

2.5.2The assessment guidelines ask whetherorganisation of the study process ensures an
adequate provision of the programme and the achiemeent of the learning outcomes.
Paragraph 88 notes that in all study programmé&euaitija College 24 weekly academic hours
are given for lectures and practice and 16 wee&damic hours for independent study and that
the study process organization is reflected in gshely schedule and timetable. However, in
Paragraph 26 of the SER, we are told that

Students have 2704 classroom hours, 576 of whiehdavoted to theoretical
classes, 1441 for practical classes and 687 aretetbvto consulting and
assessment. 2096 hours are allocated to individod of students.

Again, the summary above draws attention that tienmngo fixed number of hours shown for
teaching practice (that is to say, the number afrbidhat the student spends practising as a
professional in front of the pupils in a classroofihis is an important omission.

On the basis of this evidence, students seem te haxery heavy workload. When EET met
with the student group (20 students) they repothair view that only Mondays had a heavy
teaching load. Yet, they stated that for Yeartdidents the norm was 6-8 hours of classes per
day with 7-8 hours per day for Year Ill. The stnt$ealso reported that Friday is always free. (It
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will be recalled that a guest lecturer had fromuf& University, had indicated that she
occasionally takes day-long workshops on a Friday).

The SER, in Paragraph 89 notes that “by studeatpiest, individual class attendance schedule
is designed according to the order of College (Istar working students)”. No further data is
provided here as to how this impacts on the ovéraktable of the programme or as to how
many such individual attendance arrangements hage made. While this is a full-time study
programme and while it is also available in partdimode, it appears from Paragraph 73 that
some students work in schools while studying. @ah 73 states that “after lectures some
students work in comprehensive schools, art schaolsonduct informal education sessions”.
EET is concerned that this effectively means thiall-time students’ are attending a full-time
programme on a part-time basis and that the Coikedgcilitating this rather than having them
transfer to the part-time mode. It also has sooreerns that students are being funded by the
State on the basis that they are full-time student$ that the State is also in the position of
funding their work in school as teachers, whethat might be on a full-time or part-time basis.
In either event, it represents double-funding wileere are other students unable to access
financial support for their studies.

Paragraph 90 of the SER relates to the generalgenaents at ZC for transferring course units
but seems to have nothing to do with the studyramogne under evaluation.

2.5.3Paragraph 98 to 100 (and Table 15) of the SER ggwese evidence thatudents are
encouraged to participate in research, artistic andapplied research activitiesby detailing
the conferences, exhibitions and various eventsiwch students of this particular study
programme have taken part while Paragraph 101 gimesccount of the engagement with the
wider community through the presentation of studeotks in a number of centres, including
libraries, a museum and in the Exhibition hall ollnWis Academy of Art. The creative
involvement of these students in some of the Ghastfestivities is noted in paragraph 102.

2.5.4Whereas Paragraph 96 of the SER states that studémhe Fine Arts and Technology
Pedagogyhave opportunities to participate in student mobilty programmes, it is clear that,
while this may be true in principle, the fact ttla¢ programme is only in its second year at this
stage, makes this question somewhat theoreticalisledtlingly (or perhaps “2001” is a
typographical error), Paragraph 96 goes on to stae “In 2001-2012 four students of the
programme participated in Erasmus exchange progen®me student studied in Portugal
(Piaget Institute) and three students went to Twifk@aradeniz Technical University).” The
absence of four students from such a small cohodtrhave had a very big impact on the
programme. However, accordingwovw.zemko.lt a studentamefrom Portugal to ZC. In
the meeting with the students, it was indicated éhRortuguese student had come to ZC while
three of the current third year students had spdotl semester (four months) in Turkey on the
Erasmus programme. However, the College websitieates that the Portuguese student who
came to ZC, came to study Culture Management ahdrine Arts and Technology. In such a
small College and with such a small cohort of stisl®n this programme, it should have been
easy for the SER to register the correct facts.

2.5.5 The guidelines ask ithe higher education institution ensures an adequat level of
academic and social support? Paragraph 94 of the SER notes that “lecturervigeoall
students with subject-related, methodological ctiasans, which are needed when preparing
course papers, final theses or other independerikisivo

In relation to targeted support services, ParagrapB8 of the SER details the kind of
psychological support that is given to studentgluiding support in adapting to college,

26
Studijy kokyhkes vertinimo centras



coordinating the allocation of grants, etc. Initimeeeting with the EET, students expressed their
concern for the expense involved in certain moduwiéere they are required to purchase
materials.

It is also noted that students who live in dormé@smay receive some financial support from the
dormitory manager. Paragraph 106 notes that theadd for student accommodation is
completely satisfactory for students of this prognae. It should be borne in mind that the
numbers on the programme are very small and atss&Ea discovered in its meeting with the
students, that while 9 of the students live in shidaccommodation, a further nine of those
interviewed are living at home while two other stk are travelling more than 30 kms. to
attend the study programme.

Paragraph 104 details some of the “extra-curricaletivities that are available to students
including the use of sports facilities, choreograghalls, computer class, methodological
equipment, specialized auditoriums and participatio various events (dances, singing, audio-
visual art) as well as discussions, exhibitions exclrsions.

Paragraph 105 of the SER notes the availabilitsnofivational scholarships, which are granted
according to the regulations of scholarship assignao those who do well in their studies.
This Paragraph also notes that “if a student hggebifinancial problems, it is advised to avoid
interrupting the studies and take an opportunitsetteive loans for paying the study deposit. All
college students can participate in a competitmmrdceiving loans, designed for covering living
expenses and study fees and receiving social sshigda, provided by education and study
funds of the Republic of Lithuania”.

2.5.6In regard to whethahe assessment system of students’ performance Isar, adequate

and publicly available, Paragraph 91 of the SER details the ten-poitérasn evaluation scale
that is applied in the College, as well as accutivdaevaluation system, comprised of
evaluation of practical works, control works andliuidual works, noting that the evaluation
criteria are presented to students at the beginaingach semester. Paragraph 92 notes that
students conduct their professional activity in @l setting, being “exposed publicly in
classrooms, [where] they can be viewed by otheatesits, teachers, etc. this allows to warrant a
more objective evaluation”. However, it is notarlérom the SER what percentage of the grades
are allocated to such activities.

Paragraph 93 notes that “students, having faileim@xations during the examination session,
are given a chance to eliminate their academicsditnting the “Consolation week”, which takes
place after the examination session, thus it doésierfere with the studies. During the week, a
student is allowed to retake the academic debt ¢océee, except the case when the student
was not acting honestly during the examinationth régard to the issue of honesty, Paragraph
95 notes that “there is an approved lecturers’ analents’ code of ethics, where ethical
provisions and academic ethical norms are provided! that students are introduced to ways of
studying honestly in their first half-year of stQdy

2.5.7In relation to the issue of whether thfessional activities of the majority of graduaes
meet the programme providers' expectationsthis question is premature as no students have,
as yet graduated from the study programme in Fing #&nd Technology Pedagogy.

2.5.8 Paragraph 107 of the SER sets outdtrengths and weaknesses of th&udy process
and its evaluationand one proposed action for improvement (Table X8) the four claimed
strengths, the EET found evidence in support of onk (the success of student mobility). Two
of the “strengths” (the presentation of coursédsuand cooperation with social partners) would
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be normal expectations on a programme such asnthile the final “strength” may well be a
weakness of the programme (that which assists Igsdc&ull-time” students in taking up
employment), especially when it is considered thatprogramme is also available in part-time
mode!

In summary, EET sees merit in the admissions sysgarticularly in the collaboration with
other institutions offering similar programmes aisb in the use of students’ practical art works
as a criteria for assessment. EET acknowledgesuteess in student mobility. However, EET
finds serious shortcomings in this programme. EEd@xtremely concerned to find that some of
the data in the SER does not stand up to scrutimgt especially in relation to the number of
students accepted in the first year of the progranamd also the number who were state-
funded). EET is also concerned to find that uni§jedl teachers may enter in the final year and
are to be awarded the same qualification as thésehave studied for three years. The small
numbers entering the programme, allied to the trafalsic drop in the overall entry to ZC add to
other items previously highlighted to cause EETwtnder for how long this programme can
continue to be viable, especially as a stand-atbndy programme. Finally, EET considers the
failure to specify any required number of hourstiaching practice as a serous omission from
the College’s Teaching Practice Guidelines.

6. Programme management

2.6.1As to whether theesponsibilities for decisions and monitoring of he implementation

of the programme are clearly allocated Paragraph 108 indicates that the course of Hudie
regulated by the college study regulations (20hi1ljrie with the Statute of Zemaitija College
(2010). Paragraph 109 indicates that the compast@idhe Programme Committee has changed
(arising from the movement of academic staff). rageaph 110 details its membership, noting
that

All members-lecturers of the programme committegehacquired a degree, not less
than Master’'s or its equivalent, in the field ofbpcts taught. Direction of their
scientific (artistic) activity corresponds to theiaught subjects. Four committee
members have pedagogue qualification. L. Taroza d®ctoral student of educology.
M. Krajinskiere is the chairperson of technology teachers assogiaf Telsiai region.
R. Balsewiené possesses administrative work experience. The waperience in
pedagogical area is from 6 to 30 years. All conemittmembers have practical
experience. More exhaustive information is providadAnnex 3 Descriptions of
Scientific and Academic Activity of the Teacher&mployers’ representative in the
composition of the study programme committee is plesent who constantly provides
suggestions regarding programme quality improveménal work preparation and
evaluation. The second year student is currentipded in the programme committee.

2.6.2 The European Standards and Guidelines (ESG) fotitQusssurance in the European
Higher Education Area sets down the following stamdd

Institutions should ensure that they collect, asalgnd use relevant information for
the effective management of their programmes afystund other activities. (ESG:
Part 1: 1.6 Information systems)

The Lithuanian guidelines require verification thaformation and data on the
implementation of the programme are regularly colleted and analysed However, in the
case of a programme such as this which is stilhiroductory mode, clearly only a beginning
will have been made on this kind of data collectaord analysis. The material presented in
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Paragraph 111 seems to give the general pictun@wfprogramme development takes place at
ZC. Likewise, Paragraphs 112 and 113 seems totha/general principles underlying quality
assurance and research at the College. From th#sdaresented here, the model appears to be
generally sound. A much earlier paragraph ofSER (Paragraph 18) had set out the normal
procedures for annual review and renewal.

The study programme is renewed every year by disogighe changes in meetings,

organized by the department. Every year profeskifield research is performed and

“round table” discussions with employers are h&8dggestions and recommendations
are discussed in department meetings.

In EET’s meeting with the Employers and Social Rens, it was confirmed that there is regular
discussion and that the partners do indeed havenpact on the content and delivery of
programmes at ZC.

2.6.3In relation to the issue of whethtre outcomes of internal and external evaluationsf

the programme are used for the improvement of the yfwgramme, as noted above this
question is premature in the case of a programitleirstits introductory phase. Whereas
Paragraphs 112 and 113 give general principleslation to quality assurance at ZC, Paragraph
114 (and Table 17) detail the manner in which tlbé#ege’s “Quality Manual” (and the various
Regulations governing quality assurance) is folldwBaragraph 115 notes the key role that self-
evaluation plays in this process. Paragraph 1%6ridees the role of the Programme Committee
in this process and Paragraph 117 notes how thigygimprovement process is built into the
institution’s annual calendar.

In the meeting with the Faculty Administrative $taf was confirmed that the person who is
ultimately responsible for Quality Assurance is fQeality Assurance Group Leader. The
procedure begins from the students, with each studing a written questionnaire at the end of
the course (an oral interview may sometimes be @ddés well as being discussed by the
Programme Committee, Faculties discuss the outcoofiethis process and decisions on
necessary changes are made. According to theateangd, individual lecturers can change up to
20% of a study programme while the Study Program@oenmittee has to be involved to make
any greater changes. Changes are implemented imetl school year and then the cycle repeats
itself.

2.6.4As to whethethe evaluation and improvement processes involveateholders this too

can only be answered in a limited way in the cdse grogramme which is still in introductory
mode. The evidence provided in Paragraphs 11219 inclusive, again points to the general
approach to these topics at ZC but, as might bea®d gives no evidence that the process has
yet been applied in relation to the study progranmmigine Arts and Technology Pedagogy. As
noted above in Section 2.6.1 and 2.6.2, the Empdogad Social Partners, in their discussion
with the EET, confirmed that they have been invdlire designing the Learning Outcomes and
in consultations in relation to Pedagogy. For epl@mnone member of this group noted that in
the first year of the study programme, they sawgaglap between Art and Pedagogy and had
commented on this. The College took their commantsaccount and they can already see an
improvement. Another example related to the gapvéen those students who had prior
classroom experience and those who had not. THegédas acted to close this gap by giving
greater support to the inexperienced students ab rtbw they appear to be more equal.
Likewise, at their meeting with EET, the studentsfemed that they are normally involved in
such processes. Yet, in relation to the SER itsdfiough there was student representation on
the Self Evaluation Group, none of the studentthis group that met EET had seen the Self
Evaluation Report.
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2.6.5The Guidelines invite comment on whether ithternal quality assurance measures are
effective and efficient. As noted above, it is premature to pose this goiesti respect of the
study programme on Fine Art and Technology Pedagag\this programme is still in its
introductory phase and consequently, the exterwhmh any quality improvement measures
might have been adopted is limited. However, Rafay 122 notes that documents and data,
related with the programme implementation, are t@omnly saved. While the list which follows
appears to be a generic one, it is clear that msys in place to make the most of this kind of
data:

study programmes, corrected study plans, extemsdéfect programmes, annual
activity programmes and reports of the departnagpartment activity regulations,
lecturers’ annual activity programmes and repossientific and consultative
activity proofs (conference material, articles, rjmal of consultative activity),
methodological indications of final theses, liststapics of final theses, data of
graduate student employment and contact informagmeiti be collected after
graduation). Other documents: protocols of meetimigthe Department of Arts,
registration journal of final theses, professiorniining reports, independent
student works, course works are kept for one yedrfimal theses — for three years.
Some documents are given for storing in the archhliecollected information is
used for efficient programme management and seekirgssure high quality of
programme management.

As the programme is only know moving into its finadar, the storing of items such as Final
Theses etc. can not have taken place as yet andlgar that the systems described above are
institutional rather than related to this particuktudy programme. That said, (as noted
previously) the system seems to be sound.

2.6.6The SER, in Paragraph 123 (and in Table 18) idestdinestrength and one weaknesses

of programme managementas well as a proposal for improvement. The cldirfsrength”
(“periodically collected and analysed data abowigpgmme implementation”) is nothing more
than what is required by the institutions own oyadissurance procedures. On the other hand,
the weakness identified (“need for updated docuatemts, specifically in relation to the activity
of the Programme Committee”) seems to be a gemuiagness.

In summary, the EET considers that ZC’s Quality ésssnent system shows evidence of being
robust and well structured and that it takes irtcoant both the needs and opinions of students
as well as those of the employers and social partrieeedback loops seem to be complete. The
guality improvement process is built into the ington’s annual calendar.

There is evidence that gaps are being addressethanomprovements in regard to the activity
of the Programme Committee are currently being estard.
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[ll. RECOMMENDATIONS

1. It is essential that Zemaitija College clasfitie position of the study programme in Fine
Arts and Technology Pedagogy on the Lithuanian dwali Qualifications Framework.
When this has been done, the External Evaluati@mTiecommends that the programme be
restructured and that the programme aims and legroutcomes be recast so as to bring
them into line with the appropriate learning levafsl outcomes.

2. In selecting staff to teach on this pedagogicafjramme, Zemaitija College should take
account of the number and proportion of staff wawenqualified as school teachers and of
the extent and diversity of their teaching experéen It should support staff in regularly

ensuring recent exposure to the reality of thesctasm so that this can be reflected in the
programme as delivered to the students.

3. It is recommended that the institutional guides on Teaching Practice be revised and
redrafted so that they include specific guidelinesthe number of lessons to be taught by
student-teachers, the duration of the Teachingtietae as well as detailed information on
the personal and professional attributes of théesttiteacher which are being assessed in the
course of each classroom practicum. There should bkar progression in the level of
competence being assessed at each Teaching Practicgteps should be taken to ensure
that all students have experience of teaching iwrerde classrooms, environments and
situations.

4. The institutional guidelines on Teaching Piateed to clarify and specify the roles to
be undertaken by (a) the College Tutor, (b) the tdieand (c) the Responsible Pedagogue.
Appropriate levels of training should be given toiravolved in the supervision of Teaching
Practice so as to ensure a common understandingeofssessment model and grading
standards.

5. As the programme in Fine Arts and Technologyagegy is available in part-time mode,
it is recommended that the institution should easthat all full-time students, most

especially those whom the State is funding astiimé students, should study on a full-time
basis rather than being facilitated by the Collegg¢ake up State-funded positions in the
schools at a time when these students are cleagyalified to teach.
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V. SUMMARY

This section presents the main positive and negatjuality aspects of each programme
evaluation area.

Programme Aims and Learning Outcomes

This is a new programme which is complex in thaegks to promote learning in three distinct
fields: Fine Arts, Technology and Pedagogy. A vemall full-time staff and a very large part-
time staff are working very hard to deliver thisgramme.

There is some demand for the programme on a relgbases. There is a lack of clarity about the
level on the Lithuanian Qualifications Frameworkvdtich the programme is pitched. As a
result, the level at which the programme aims aaining outcomes ought to be written is
unclear. As currently drafted, there are levelsdfconnection between the aims and the
learning outcomes. There is much scope for impigp¥he intended learning outcomes in how
they are expressed so as to facilitate their assds

Overall, EET felt that Programme Aims and Learn{dgtcomes met the necessary minimum
requirements in most regards, although there isiderable scope for improvement.

Curriculum design

The programme elements are clearly identified agiddown. Students report that the
themes are not unduly repetitive. The scope optbgramme is very broad but a very clear
study plan identifies both the content (optionatl anandatory) and the number of credits
attaching to each element of the programme. Thedean Credit Transfer System has
been adopted for programme credits. There has i¢emninstitutional collaboration with
the providers of similar programmes as well asatmtistitutional linkage with two other
pedagogical programmes.

Despite the great many modules that it contairegetiare some significant omissions, such
as special education. EET is concerned aboutditie df focus on a substantive teaching
practicum where students have the opportunity &chtevery many lessons in a variety of
schools located in varying settings. EET has corscan relation to how the level, content
and intended learning outcomes of the study matahofean Standards, where the
gualification fits in relation to European standaaf teacher qualification and where it fits
within the Lithuanian National Qualifications Frawmrk.

Staff

The EET notes the commitment of the very small neimiif full-time staff working on the
programme and is satisfied that the staff have beerking to improve their levels of
professional competence and experience. HoweMEr, @es not think it desirable that this
programme should be so dependant on such a lamgéeruof part-time staff, most of whom
work for only three hours per week at ZC. Thisit@ies against the delivery of a quality
programme in many ways. The institution can dielito keep part-time staff up to date. The
dependence on outside expertise is an obstactetddlivery of a quality programme and, most
especially, to the growth of in-house expertise ang@port to the learning community. In
particular, it hinders efforts to give the programmstrong research orientation, most especially
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in the field of Pedagogy. While acknowledging whificulties arising from the very small
numbers taking the programme in terms of viabibtyd sustainability, EET considers the
weakness in staffing to be a very significant starting of the programme.

Facilities and Learning Resources

The EET acknowledges that Zemaitija College hagrmes cooperation agreement with Vilnius
Academy of Art which gives it access to materiald aesources that can be used for teaching
purposes. There has been some recent investmira aampus.

The Library has limited resources. To some exstmtents depend on the local public library
for support. The College Library does not haverappate school textbooks to support the
teaching of art and contains relatively little miatein English. The students do not have
sufficient linguistic competence to be able to mtiebest use of the databases, which are now
available. EET has very considerable concernglation to the adequacy of arrangements for
students’ practice.

In summary, from its field visit and the other exide provided, the EET formed the impression
that the facilities available to enable the effeetdelivery of this pedagogical programme meet
the minimum requirements but are capable of vengicerable improvement.

Study Process

EET sees merit in the admissions system, partigularthe collaboration with other institutions
offering similar programmes and also in the usstaflents’ practical art works as a criteria for
assessment. EET acknowledges the success in studbility.

EET is extremely concerned to find that some of dlaga in the SER does not stand up to
scrutiny, most especially in relation to the numbestudents accepted in the first year of the
programme (and also the number who were state-f)reewell as some confusion in relation
to student mobility. EET is concerned to find tbhagualified teachers may enter the programme
in the final year and may be awarded the same fipadion as those who have studied for three
years. Finally, EET considers the failure to sfyeany required number of hours for teaching
during the teaching practice(s) as a serous ommsBimm the College’s Teaching Practice
Guidelines.

Programme Management

EET considers that ZC’s Quality Assessment systeows evidence of being robust and well
structured, taking into account both the needs @mdions of students as well as those of the
employers and social partners. The quality impreemnprocess is built into the institution’s

annual calendar.
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V. GENERAL ASSESSMENT

The study programmieéedagogy of Fine Arts and Technology (state code — 653X13014) at
Zemaitija College is given negative evaluation.

Study programme assessment in points by fieldssafsament

No. Evaluation Area E\'/aluatllon Areq
in Points*
1. | Programme aims and learning outcomes 2
2. | Curriculum design 2
3. | Staff 1
4. | Material resources 2
5 Study process and _assessmestUc(ent admission, study proce 1
student support, achievement assessment)
6 Programme management (programme administraticerniak quality 3
" | assurance)
Total: 11

*1 (unsatisfactory) - there are essential shortogsithat must be eliminated;

2 (satisfactory) - meets the established minimuguirements, needs improvement;
3 (good) - the field develops systematically, hasirtctive features;

4 (very good) - the field is exceptionally good.

Grupes vadovas:

Team Leader: Gillian Lesley Scott Hilton

Grupés nariai:

) Peadar Cremin
Team members:

Rita Spalva
Margarita Teresevien¢
Meda Keleckait
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Vertimas IS angly kalbos

PADEKOS ZODIS

Vadovaujantis 2009 m. balandzio 30 d. Lietuvos Rbikos mokslo ir studij jstatymu  (Nr.
XI1-242), 2009 m. liepos 24 d. Lietuvos Respublilksetimo ir mokslo Ministrojsakymu Nr.
ISAK-1652 D¢l studijy programy iSorinio vertinimo ir akreditavimo tvarkos apraso
patvirtinimo® (,Valstybés zinios", 2009, Nr. 96-4083) ir 2010 m. baland1i® d. Lietuvos
Respublikos Svietimo ir mokslo ministisakymu Nr. V-509 No. V-509), ekspergrup: atliko
Zemaitijos kolegijos (toliau — ZK) dat ir technologij pedagogikos studjj programos
(profesinio bakalauro programa) vertinim Vertindama studij program ekspenj grupe
vadovavosi ,Vykdomn studiy prograny vertinimo metodika" (Studij kokybés vertinimo centro
direktoriaus 2010 m. gruodzio 20 fsakymas Nr. 1-01-162), b&uropos aukstojo mokslo
kokykes uztikrinimo nuostatomis ir gaimis.

Eksperty grupe norety pareiksti paéka Lietuvos studiy kokybés vertinimo centrui, ir ypa
Agnei Tamosdinaitei uz jos ngainojany pagally, suteiky ekspeng grupei pries vizg j Lietuva
ir grupei lankantis Lietuvoje.

ISorinis vertinimas buvo atliktas nuo 2012 m. ragm mén. iki 2012 m. spalio #n., vertinimas
Salyje buvo atliekamas nuo 2012 m. rjgsl6 d. iki 2012 m. ruggo 22 d. ISorinio vertinimo
metu viera dierg —2012 m. ruggo 18 d. — buvo lankomasi Zemaitijos kolegijoje.

Siose isvadoseéra atkartojama Savianadig suvestigje pateiktos informacijos. Siose iSvadose
didziausias émesys skiriamas Savianal& suvestigje iSkeltiems klausimams, taip pat
atkreipiamas émesysj kai kuriuos ekspeytgrupes apsilankymo Lietuvoje ir ygaapsilankymo
paioje Kolegijoje metu nustatytus dalykus.

Eksperty grupe susipazino su Savianali suvestine, taip pat surinko informagifluomenis ir
kitokius jrodymus savo iSvadoms p#gr lankydamasi Kolegijojavairiy susitikimy metu ir
kitais bidais:

e susitikimas su Zemaitijos kolegijos administracijtasbuotojais;

e susitikimas su darbuotojais, atsakingais uz Saligrsasuvestias parengin,

e susitikimas su ébktytojais;

e susitikimas su studentais;

e susitikimas su darbdaviais;

e apsilankymas auditorijose, bibliotekoje, kompiuiekabinete, darbuotgj patalpose,
laboratorijose ir kt.)

e susipazinimas su studardarbais, egzaminmedziaga ir kt.
Vizito Kolegijoje metu ekspeytgrupe supazindino studij programos pedagodipersonal su
savo pirminiaigspidziais.
Mes nogtume iSreiksti pagka Zemaitijos kolegijos vadovybei u# puosird; priemima, taip pat
uz jy pastangas atsakaptmusy klausimus, taip pat uz wjsKolegijos darbuotaj, su kuriais

mums teko susitikti, profesionglr geranorisSk poziirj padedant mums susipazinti sairiais
mus dominadiais klausimais.
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l. JZANGA

Savianalizs suvestigje (1 dalis) teigiama, kad Zemaitijos kolegija bujsieigta 2002 m.
rugpjacio 30 d. Lietuvos Respublikos vyriausggonutarimu, ir kad (2 dalis), 2003 m. TelSi
aukstesnioji taikomosios déd mokykla, turinti ilgametes dag specialisf rengimo tradicijas,
buvo prijungta prie Zemaitijos kolegijos.

Savianalizs suvestias 5 dalyje teigiama, kad

e TelSiy fakultete yra trys katedros: Socialinio darbo Hede Men katedra ir
Socialini moksly katedra.

e Rietavo fakultete yra astuonios katedros: Apskaitdimans; katedra, Bendrojo
lavinimo katedra, Ekonomikos ir vadybos katedrapd&zijos ir Zerdtvarkos
katedra, Informacini technologij; katedra, InZinerijos katedra, Zeldindizaino
ir agroversy katedra ir Energetikos katedra.

e Mazeikiy fakultete yra tik viena Verslo organizavimo kagedr

6 dalyje iSdstyta jvairiy Kolegijos padalinj strukiira ir jy vaidmuo. Taip pat apildintos
Direktoriaus, dekan katedy vedtjy pareigos, Fakulteto tarybos ir Studesijungos funkcijos.

Savianalizs suvestias 7 dalyje teigiama, kad Si stugiprograma yrajgyvendinama Tel8i
fakultete, joggyvendinimui vadovauja Mepkatedra.

Siuo metu (kaip nurodyta 4 dalyje) Zemaitijos kdjlggudaro trys fakultetai: Rietavo fakultetas,
Mazeikiy fakultetas ir Tel3j fakultetas, IS viso joje veikia 12 katgdr Verta pamigti, kad
Kolegijos fakultetai apiliziami pagal y geografig viets, o ne pagal kiekvieno fakulteto
akademigs veiklos charakteristikas, o Katedros agiiamos pagal @étomus dalykus. Taip pat
verta pazyniti, kad pateikdami savo gyvenimo aprasymus (3 psgdketuri Fakulteto nariai
nurock, kad daits ir technolog programa yraéstoma , TelSi meno ir pedagogikos fakultete*.

Savianalizs suvestias 8 dalyje nurodyta, kad dé&sl ir technologij pedagogikos studijj
programos savianalig grug buvo sudaryta ir patvirtinta 2011m. gruodzZio 2 Rakulteto
dekanojsakymu, nurodant, kad darbo grup buvo jtraukti ,administracijos darbuotojai® ir
~Studentai ir socialinj partnery atstovai“. FaktiSkai, kiekviensiy kategorij atstovavo po vien
atitinkamos grugs nar, o tai reiSkia, kad daugiskaitos vartojimas kiekwi atveju yra
klaidinantis.

Savianalizs suvestias 9 dalyje apiidinamas kiekvieno grég nario darbas, bei visos gésp
darbo grafikas. Akivaizdu, kad darbas buvo atikpeer palyginti trumg laika — nuo 2011 m.
gruodzio ngn. iki 2012 m. balandzio ém.

Savianalizs suvestias 10 dalyje nurodyta, kad arkau Sios studij programos iSorinio
vertinimo atlikta nebuvo.

Il. PROGRAMOS ANALIZ E
2.1. Programos tikslai ir numatomi studijy rezultatai

Tai nauja programa, kuribaigus suteikiamas profesinio bakalauro laipspisgrama pragta
jgyvendinti 2010 m. ruggo 1 d. Taigi, kol kas studijas pagah $irogram baigusiy studeng
néra. Savianaligs suvestias 12 dalyje nurodyta, kad pagal LR Svietimo ir mokistatymo
(Valstykes Zinios, Nr. 54-2140) naujoji kredisistema Lietuvoje taikoma nuo 2011 m. ijgsl
d., ir pagal § sistem apibgziamas ne tik studemtdarbo kfvis ir studiy turinys, bet ir
numatomi studij rezultatai. Toje dalyje pazymima, kad stydpgrograma atitinka Kolegijos
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direktoriaus 2011 m. rugpjio 31 d. Jsakymo Nr, V-1-100(1.4) reikalavimus atitinkamais
klausimais.

Savianalizs suvestids 13 dalyje atkreipiamasémhesysj tai, kad be daids ir technologiy
pedagogikos studjj programos Tel§i fakultete yra silomos dar dvi programos (Sokio
pedagogikos ir muzikos pedagogikos). SusitikimoFsailulteto administracijos metu lankantis
p&ioje institucijoje ekspent grupei buvo paaiskinta, kad asksu buvo dvi mokyklos — meno ir
kultiros mokykla. Kuliiros mokykla reng kultiros darbuotojus, o dailininkai/menininkai buvo
rengiami Sioje kolegijoje. 1991 m. mokyklos buvgusigtos ir tuo metu buvo préath cstyti
nauja programa. Sokio pedagogikos ir muzikos pegiige programos pratbs dstyti 1993.
1995 m. praéta daiks ir technologij pedagogikos programa, jestoma kaip aukStojo mokslo,
bet ne universitetinprograma. Nuo 2003 m. visos trys programos buvtvakkytos;j Kolegijos
programas. IS pradgiDailés ir technologiy programa buvo registruota kaip meno krypties
programa, t&iau nuo 2009 m. ji priskirta pedagogikos kkig.

2.1.1 Apibréziant studip programos numatomus rezultatus, juos iSaiSkinanturodant y
prieinamum, Savianalizs suvestids 16-24 dalyse iSsamiai aptariami ,Programos tiksla
numatomi studij rezultatai“. Pastelina, kad kalbant apie pedagogiprogram tokia kaip Si,
apibrziant programos tikslus zodis ,pedagogika“ yra ptotas ne maziau, nei desSimt kart
(16-24 dalysjskaitytinai), devyniais atvejais Zodis yra s¢sisu programos pavadinimu, ir tik
vierg karty Zodis ,pedagogika“ yra pavartotas apibant pagrindin programos koncepaij
(nors tuo pat metu yra vartojami ir kiti panaSioagoes ZodZiai). Nra pateikta jokios iSsamios
termino ,pedagogika“, vartojamo apiinant prograrp apibizties, taip pat ¢éra paaiskinta,
kokius pedagoginiuggadzius tokia programa tey iSugdyti, ir kaip studentai téty tokius
jgudzius ir supratirma pritaikyti. Savianalizs 16 dalyje kalbama apie ,pagrindines zinias ir
gekejimus, kuriuos asmuo téty jgyti formalaus ir neformalaus mokymosi metu®. Helfadal
dailées ir technologij pedagogikos studjj programos tikslas yra ,parengti kompetentingus
specialistus daik ir technologij srityje, gebadius tinkamai valdyti mokymo procgs
karybiskai ir tikslingai ugdyti dads ir technologiy kompetencijas, bendrauti ir bendradarbiauti
su pedagoginio proceso dalyviais, ugdyti profesire@smpetencijas ir prisitaikyti prie
technologing pokyiy“.

Vertinant Sio tikslo aiSkug biatina pasakyti, kad yra tam tikras prieStaravimag tékslo ugdyti
,dailés ir technologij specialistus®, ir ugdyti mokytojus, tutius pedagogini kompetenciy
.valdyti pedagogin proceg”. Toks prieStaravimas yraidingas suteikiamai kvalifikacijai, t.y.,
»,mokytojo, pedagogikos, d&s ir technologiy profesinio bakalauro kvalifikacijos laipsniui“.
Akivaizdu, kad mokymo procesas yra daug daugiawiesi tik pedagoginio proceso valdymas.
Taciau bendra tikslo apibrtis nesudaro galimyis jzvelgti santykigs pusiausvyros tarp isi
atskiry kvalifikacijos elemen}. (Galima ity teigti, kad yra ne du, o trys atskiri programos
komponentai: daés specialisto, technologispecialisto ir mokytojo, ir kad bendrasis programo
tikslas to neatspindi.Jdomu pazynati tai, lankydamiesi institucijoje eksperigrups nariai
aptae § klausimy su studentais, kurie nurédkad j huomoneigyvendinant progragvisiems
trims komponentams (dajltechnologijos ir pedagogika) yra skiriamas viesmadmesys.

Gali bati programa, kuria siekiama ugdyti kompetencijagjdse ar trijose atskirose srityse,
tatiau tai tuety bati aiSkiai nurodyta apiléziant bendy tiksla, ir pripazinta apibdinant tris
atskiras sritis. Siuo metu tikslo apibtis to neatspindi.

Savianalizs suvestias 2 lentedje iSckstyti vadinami ,daliniai tikslai“. Tikslai apiziami taip:

4. planuoti ir organizuoti pedagogiproceg pasirenkant tinkamiausias mokymo / lavinimo
formas, ldus ir metodus;

5. karybiskai ir tikslingai formuoti studentgelejimus daiks ir technologij srityje;
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6. ugdyti profesines mokytojo kompetencijas besikaxioje daugiakulirinéje profesirje
aplinkoje.

Prie kiekvieno tokio tikslo nurodyti du humatomugijy rezultatai. Pagal 1-ir 3-Cig tikslg
daugiausia énesio skiriama mokymo kompetencijai. 2-as tikslas (gali kati ir vertimo
problema) gali bti suprantamas kaip programos studentams taikoikelag, té&iau kalbant apie
mokinius, tikslas gali i#iti suprantamas kaip taikomas tgkstudeny mokiniams student
pedagogias praktikos metu. Tikslaséra pakankamai aiSkiai apgatas, todl jis turi bati
performuluotas iS naujo. Prie 2-ro tikslo nuradyiumatony studiy rezultaty apibgztis leidzia
suprasti, kad $io tikslo auditorija yra studjprogramos studentai. Siek tiek nustebino, kad
apibrziant 3-pjj tikslg ypa minima daugiakuitriné aplinka, tuo metu, kai yra tiek daug bendr
klausimy (tokiy, kaip I\¢iy klausimai, intelektiniai ir fiziniai iS&kiai ir kt.), su kuriais
profesionalus mokytojas susidurs jo besikakioje profesije aplinkoje, kurie vis éto néra
pripazstami apibéziant programos tiksl

Su 1-uoju tikslu (,planuoti ir organizuoti pedagogproceg pasirenkant tinkamiausias mokymo
/ lavinimo formas, bdus ir metodus®) susijnumatomi studij rezultatai yra tokie:

e planuoti ir organizuoti pedagogimproceg atsizvelgianti mokiniy gekgjimus, kuriant
palankg ir sauga darbo aplink, tinkamai pasirenkant ir taikant mokymo ir saveios
formas ir metodus.

e karybisSkai taikyti mokymo / Svietimo strategijas ugtlanokiniy moralines savybes, ir
kuriant lygykes santykius tarp pedagoginio proceso dalyvi

Batina pastedti, kad pirmieji numatomi studjj rezultatai yra beveik tikslus 1-ojo tikslo
pakartojimas, tuo tarpu antrasis numatomas sfuddzultatas numato tam tikrus naujus
elementus, kurie neatsispindi atitinkamame tikslevz(, moraligs savylks, santyki
lygiateisiSkumas). Tai yra 1-0jo tikslaikumas.

Su antruoju tikslu siejami numatomi stugdijezultatai (,KirybiSkai ir tikslingai ugdyti mokinj
gekejimus daiks ir technologiy srityje) yra:

e tikslingai ugdyti akademinio ir spontaniSkairigbiSkumo jgudzius taikant mengs
ISraiSkos priemones, pasirenkant menines priemiopaseikimo dus.

e Formuoti ir pktoti technologim rastingung, santyki; su klientais kuiira, koordinuojant
karybinj ir technologin proceg ergonomigje, estetigje ir informacirgje mokymosi
aplinkoje.

Darant prielaid, kad minimi mokiniai yra programos studentai, agibas tikslas pakankamai
gerai dera su apiéftais numatytais studjjrezultatais, t&au technologijos specializacija taip
pat gali ti suprantama ir daug pi@au, nei ,technologinis rastingumas®, ir ,technalug
proceg koordinavimas®, ir bty tikslinga S§ s3voka suprasti pl&iau daugiau émesio skiriant
technologijp naudojimui mokymo procese. Toks aiSkinimas éagarengti studentus naudoti
technologijas mokant dés, taip pat susipazinti guairiais technologij aspektais.

Su 3¢iuoju  tikslu  (,ugdyti profesines mokytojo kompet@as besikatiarcioje
daugiakul@irinéje profesirje aplinkoje) yra tokie:
e ugdyti praktinius jgadzius, ugdyti mstymo jgudzius taikant vidaus ir iSés
komunikacijos modelius;

e taikyti mokslo pasiekimus, kuiting patiri ir Siuolaikines technologijas mokymo /
pedagoginiame procese.

Susidarojspadis, kad pirmjj siekiamy studiy rezultag sudaro du visiSkai atskiri savarankiski
komponentai, kuriais derinamas siekis vykdyti piraktveiklg ir ugdyti ,mastymo gebjimus”
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Kadangi iS esis tukty bati galimybé studiy rezultatus patikimajvertinti, akivaizdu, kad Sis
numatomas studjj rezultatas yra pernelyg perkrautas, ajilantis tikslus dviejose visiSkai
skirtingose srityse. Tatl vertinant tokias skirtingas sritis reéily taikyti labai skirtingas
vertinimo priemones. ApibZiant antgjj numatom studiyy rezultay minima visiSkai nauja
medziaga, ypasusijusi su ,mokslo pasiekimais®. Tokiuidu paketiamas parengimo tikslas —
nuo darbo kufirinéje aplinkoje prie kulirinés patirties taikymo mokymo/ pedagoginiame
procese.  Susidargspudis, kad akcentas daugiaktBkumui prarandamas. Galiausiai,
Siuolaikiniy technologiy taikymo kidas apib¢Zziamas kitaip, nei nurodyta prie 3-iojo tikslo.

Savianalizs suvestiss 17 dalyje nurodyta, kad su studgprogramos tikslais ir numatomais
studiy rezultatais galima susipazinti Zemaitijos kolegigvetaigjewww.zemko.lf taip pat toki
informacip galima gauti Fakultete.

2.1.2 Aiskinant, kokiu mastu programos tikslai ir nunmatostudiy rezultatai yra grindziami
akademiniais ir (arba) profesiniais reikalavim&syvianalizs suvestias 19 dalyje pateikiama
jspadinga ir iSsamjvairiausyy dokumeng apzvalga, taip pat nurodant tokdokumeni tikslus ir
siekius, kuriais vadovaujantis buvo formuluojamosSiprogramos tikslai ir numatomi studij
rezultatai. 20 dalyje toliau apibendrinamas Ewilir technologiy pedagogikos studij
programos tikslas teigiant, kad tikslas yra

suteikti studentams Siuolaikirkolegin iSsilavinimg ir mokytojo kvalifikacig ugdant
visuomeniskai aktyvius ir kompetentingus specialistdarbo rinkai, atitinkaius
Europos standartus, ir geldars ateityje tobulinti savggudzius pedagogikos srityje
vadovaujantis instituaij, nhacionaliniais ir tarptautiniais tésaktais”.

Savianalizs suvestids 21 dalyje teigiama, studijprogramos tikslai tiesiogiai susijsu
Zemaitijos kolegijos vizija ir misija, pagal kgrinumatyta, kad Kolegija siekia suteikti
Zemaitijos regiono Zzmams galimyle ,jgyti auk3sjj neuniversitetip issilavinimy ir profesire
kvalifikacijg meno, socialinj, biomedicinos ir technologinimoksly srityje”. Toliau toje paioje
dalyje teigiama, kad tikslas yra ,sudaryti asmergalimyle pasiekti kul@irinj, mokslin ir
Siuolaikin technologijos lyg atitinkani kolegijos lygio iSsilavinim ir aukSt profesirg
kvalifikacijg“. Taip pat teigiama, kad Sie tikslai atitinka geutiny dokumeng (Dublino
deskriptoriai, ,Tuning“ metodologija, ir Bolonijoprocesas) reikalavimas, ir Sis teiginys yra
toliau pktojamas 22 dalyje, kurioje teigiama, kad ,stygpyogramos numatoistudiy rezultaty
sucttingumo lygis yra tinkamas*, ir kad ,sétihgumo lygis atitinka | pakopos kolegijos
iSsilavinimo kvalifikacinius reikalavimus, apié#atus Europos ir nacionakise kvalifikaciy
sarangose”. Sio atzvilgiu yra svarbi 2.1 dalyje jkt®pastaba.

Vertinant programos tikgl ir numatony studiy rezultaty atitikti visuomews poreikiams
Savianalizs suvestias 14 dalyje teigiama, kad Zemaitijos kolegija yiamntek institucija,
rengianti dais ir technologij pedagogikos specialistus Klagos ir TelSi apskrityse. Kitur
Lietuvoje panaSios programos \igyvendinamos Pané¥io ir Marijampoks kolegijos, Kauno
kolegija taip pat rengia meno pedagogikos spetislis(Daugiau apie bendradarbiagirau
Siomis institucijomis pateikta 2.5.1 punkte). Sikgiho su darbdaviais ir socialiniais partneriais
metu ekspett grupei buvo paaiskinta, kad apibiant numatomus studij rezultatus su
darbdaviais ir socialiniais partneriais buvo kotsoiasi. Jie taip pat iSreiSlpasitenkining, kad
pedagoginis programos komponentas kiekvienais mgtaitobulinamas.

Savianalizs suvestias 14 punkte teigiama, kad ,Zemaitijos kolegijos aibentai gali Iati

jdarbinami ne tik formaliojo Svietimgstaigose, bet ir neformaliojo Svietinistaigose (meno ir
dailes mokyklose, privéiose studijose, ikybinése dirbtuese). Atitinkamus dats ir

technologiy jgudzius jgaws kirybiSkas specialistas galglsningai save realizuotjvairiose
vaizduojamojo meno srityse*.
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Galima huty teigti, kad tai yra programos silpnybViena vertus stengiantis pritraukti studentus,
besidomiius pedagogine veikla ir (arba) daile ir (arbahtemlogijomis, ir kita vertus bandant
suteikti jgudzius visose trijose srityse, teigiant, kad tokiidib atsiveria pl&os jsidarbinimo
galimykeés, kyla rizika, kad absolventas gali tapti jyigalhy meistras, bet ne specialistas nei
vienoje sréiy”. Akivaizdu, kad tai reiSkia, kad mokyipjrengimui didziausias énesys ara
skiriamas.

Savianalizs suvestias 15 dalyje vertinamo mokytpjporeikio tendencijos, ygadaiks ir
technologijy mokytop, atsizvelgiant] besiketiancias demografines tendencijas. 1 legjtel
pateikti Statistikos departamento duomenys, nurydaprocentig dali mokiniy, besidomigiy
dailes specialybe palyginti su visu bendro lavinimo nmaki skatiumi (tatiau tik apie
.neformaliojo Svietimo“jstaigas). Daroma iSvada, kad ,ateityje ¢milr technologiy mokytoy
poreikis bendrojo lavinimo mokyklose nemaZ ir nurodoma, kad ,technologijmokytojai
sudaro 13 % bendrojo lavinimo mokykimokytoy; dailes mokytoj; yra Siek tiek maziau — 7
%".

1 lentek. Mokini y neformaliojo Svietimo jstaigose iS viso (%).

Neformaliojo Svietimo

sritis 2004 2005 2006 2007 2008 2009 2010

Daile besidominty

mokiniai. % 8,37 11,89 | 14,32 | 15,38 | 15,28| 15,44 15091

Technologijomis

besidomintys mokiniai, % 3,15 [3,28 3,46 3,21 2,88 3,04 2,33

NeaiSku, kodl Sioje analizje ir 1 lentetje kalbama tik apie ,neformglj Svietimg®, kai tuo
tarpu Savianaliss suvestias 23 dalyje nurodyta, kad ,iSklagpiSia studiy program studentai
gali kmingai integruotis tiek formaliojo Svietimo sisteja (bendrojo lavinimo mokyklose) ir
neformaliojo Svietimo sistemoje (meno mokyklosakyar suaugusj dailes studijose, klubuose
ir t.t). Taiau nei 15 dalyje nei pridedamoje lewjel nepateikiama joki duomem apie
numatom mokytop batent Siose srityse porgiker ateinafius metus. Tokius duomenis &tir
baty labai naudinga. Sis klausimas buvo iSkeltas ekspgmupei lankantis institucijoje, kai
savianalizs rengimo grugs nariai informavo ekspertus, kad duomepie atitinkamo profilio
mokytojy poreil§ formaliajame sektoriuje gauti negalima. Ekspeaptupes nuomone duomenys
apie mokytoy poreilf ir jy pasiila ateityje yra labai svafis veiksmingam planavimui Lietuvoje
apskritai, ir ypé& tokias atskiras programadilsinioms institucijoms kaip Zemaitijos kolegija.
Véliau Svietimo ir mokslo ministerija informavo ekspggrupe, kad duomenis apie mokytpj
poreik formaliajame Svietimo sektoriuje galima gauticiba ekspelf grupei susidarjspadis,
kad dauguma aukstojo mokslo institydip nezino ir nebando takiduomenm gauti.

2.1.3 Vertindama programos tikslir numatony studiy rezultaty atitiktj studiy tipui ir lygiui,
bei siilomosjgyti kvalifikacijos lygmeniui, ekspegtgrupei kyla tam tikg abejony dél to, kad
tai yra nauja programa, suteikianti tik neunivetsit profesire kvalifikacija, ypa esant tam
tikram neaiSkumui & lygio, kuriuo tokia kvalifikacija yra silomajgyti (zr. 2.1 punkf). Tuo
metu, kai visoje Europojssivyrauja tendencija traktuoti pedagogireikla kaip profesig, kurios
visi atstovai mokytojai privalo téti bazin universitetin iSsilavinimg (0 kai kuriose valstydse
mokytojai net pradeda savo kageruo magistro laipsnio), atrodo keista, kad nauvggmama yra
sialoma tik profesiniu lygmeniu, arba kitu neagibiu lygmeniu nenulégiant jokiy gairiy dél
universitetinio issilavinimojgijimo. Ypa Si aplinkylé kelia ekspert grupes susitipinima
vertinant paétj iS Europos perspektyvos, ypeaertinant galimybes derinti Lietuvos profesines
kvalifikacijas su kity Europos gjungos valstyhj nariy profesiremis kvalifikacijomis.
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2.1.4 Vertindama atitiktj reikalavimui, kad programos pavadinimas, jos sielami studiju
rezultatai, turinys ir suteikiama kvalifikacija yra tarpusavyje suderinami, ekspen grupe
pastebjo, kad tituliniame puslapyje ir Savianal& suvestias 2 puslapyje programa pavadinta
.Dailés ir technologiy pedagogika“. Té&au suteikiama kvalifikacija (2 psl.) vadinama
~-Mokytojo, dalyko pedagogikos, dég ir technologi profesinio bakalauro laipsnis®.
Zemaitijos kolegijos tinklalapyje angkalba (paskutinkarty atnaujintas 2012 m. birzelio 18 d.
ir ziarétas 2012 m. rugpgio 25 d. http://www.zemko.lt/index.php?-184193285Brogramos
pavadinimas yra ,Meno ir amatpedagogika“. Kitur Http://www.zemko.lt/index.php?-
20808789838 programa vadinama ,D&s ir technologiy pedagogikos programa“(65302M111)
tatiau tame p&iame tinklalapyje paskelbtame buklete apie Zenuatikolegij programa
vadinama ,Daits mokymas* (taip pat pateikiami jos ,seseginprogram; pavadinimai (,Sokio
mokymas* ir .Muzikos mokymas"), o] bragioje apie Kolegy
(http://www.zemko.lt/index.php?1304347963os programos vadinamos , D@l pedagogika®,
,Muzikos pedagogika“ ir ,Sokio pedagogika®. Tarkra prasme tokie kalbiniai netikslumai gali
atsirasti @l vertimo klaidos, vis éto neiSvengiamai kyla klausimasldpedagogikai“ teikiamos
svarbos, tiek Katedros ggumo, tiek susitelkimg Sias studijas prasme, taip pat kyla klausimas
dél ,technologipy” vietos, kuriai atrodo programoje teikiama antnneta. Remiantis aplinkos ir
studeng atliekamo darbo stéfpmu, ekspem grupes nuomone, daug didesnigngesys tuity
buti skirtas nauj technologiy naudojimui mokymo ir mokymosi procese. Tuo tiks&ikéty
kurti vizijg atetiai, o ne teikti per daugéthesio praeities technologijoms. Ygpadaugiau dmesio
turéty bati skirta student supazindinimui su kompiuteémis dizaino, pieSimo ir mokymo
metodais.

Eksperty grupe atkreig démes j Savianalizs suvestias 32 dalies teigin kad ...

Kadangi daits ir technologij pedagogikos progragrpasirinko labai nedidelis studgnt
skatius, jie turi galimyle tame pa&iame fakultete studijuoti pasirenkamuosius dalykus
kartu su kit tos p&ios krypties program studentais: muzikos pedagogikos ir Sokio
pedagogikos.

Apsilankymo institucijoje metu Fakulteto adminigtjas darbuotojai paaiskino, kad visos trys
programos yra &tomos kaip vienas paketas.édbytojai nurod, kad astydami jie dazniausiali
apjungia muzikos ir Sokio studentugieng grupe; kai kurie astytojai teig dirbantys su grupe i$
20-22 student, tuo tarpu kiti teig dirbantys su grupmis iS 15 studengt Programos studentai
teige, kad mazdaug 40% mokymosi laiko jie praleidZiagjimese klagse kartu su kit dviejy
pedagogikos prograystudentais.

Atsizvelgdamg tai, kokiu mastu pagai $noduj mokosi skirting prograny studentai, ekspert
grupé norety pastilyti (jeigu tai leidziama pagal Lietuvos teisiniusikalavimus), bty geriau
Sias tris pedagogikos programas apjungtiieng program, turincig tris atskiras pakraipas,
suteikiargias Siek tiek skirtingas kvalifikacijas. Jeigu &iijy skirtingy prograny duomenys ity
vertinami kartu, programos gyvybingumas ir tvarumgabty baty vertinamas kitaip. Lankymaosi
institucijoje metu buvo nurodyta, kad Sias studpasirink 68 studentaij§kaitant nuolatinj ir
iStestiniy studiy studentus).

Atsizvelgiant; tai, kad svarbus wistrijy prograny aspektas yra pedagogika, verta pa&ymn
tai, kad Tel&y fakultete Bra Pedagogikos katedros (yra Socialimoksly, Socialinio darbo ir
Meny katedros).

2.1.5 Savianalizs suvestids 4 lentelje nurodytos stiprys iS tikmyjy vargiai gali i
pavadintos ,stiprybmis“. Ganajprasta, jog numatomi studijrezultatai tugty bati siejami su
praktine veikla. Lygiai taip pat galimaity pasakyti, kad programos paskelbimas tinklalapyje i
tos p&ios informacijos skelbimas Fakultete vargu ar gali pavadintas stiprybe.

Vertinant Savianaliis suvestigje nustatytus ftkumus litina pamirgti, kad per mazai @nesio
yra skiriama student asmeniniam tobéjimui, taip pat programos numatomuose siudij
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rezultatuose nepakankamai akcentuojamas studergtautinis judumas. Tru, kaip jau buvo
minéta pirmiau, numatomuose stugdijezultatuose fiksta labai daug kit element, tokiy kaip
nuorodosj lyciy lygybés klausimus, daugiakuitng lavinima, specialius poreikius ir kt.
Numatomuose studjj rezultatuose apillintos sritys turi bti tinkamai atspinétos
pagrindiniuose tiksluose. Kaip buvo mdia pirmiau, yra tam tikras atakis tarp tiksl ir
numatony studiy rezultaty. Sis klausimas turitti sprendziamas.

Yra dar daug galimyhi tobulinti numatomus studijj rezultatus, ir kaip jie yra apitiami.
Numatomi studij rezultatai tukty bati apibreZiami taip, kad juosiliy lengvajvertinti. Studentai
turéty sugeldti aiSkiai pademonstruoti savo ggimus elgtis taip, kaip aprasSyta numatomuose
studijy rezultatuose. 2 lentgé pateiktas numatogstudiy rezultat; apraSymas yra pakankamai
sucktingas, tiek turinio apimties prasme, tiek ir pagamatomos iSmokti elgsenos stidgumg;

dél to yra sunku numatyti, kaip galimaity sukurti tinkana vertinimo priemor. Pavyzdziui,
vienas iS programos numatgnrezultaty yra ,karybiSkai taikyti pedagogikos / mokymo
strategijas formuojant mokipi moralinius poZirius ir kuriant lygiateisius santykius tarp
mokymosi proceso dalyyi. Studijy programos pabaigoje galiatp praktiSkai ngmanoma
patikimaijvertinti, kokiu mastu tokie numatomi rezultatai bug tikryjy pasiekti.

Apskritai, ekspert grupss nuomone, daugeliu atzvilgiu programos tikslanumatomi studij
rezultatai atitinka minimalius reikalavimus, norsaug kas g&ly bati pateikta aiSkiau,
akcentuojant svarbiausius aspektus cygakiau apibizus programos lygmen

2.2. Programos sandara

2.2.1 Kalbant apieprogramos sandaros atitikj teisiniams reikalavimams, Savianalizs

suvestigs 19 dalyje pateikiama iSsamvairiy dokumeng apzvalga, pakgiant j tikslus ir

siekius, kuriais remiantis buvo formuluojama progea Savianaliss suvestias 25 dalyje
iSsamiau aiSkinama, kaip programa atitinka toliamodytus teiés aktus: Pedagggrengimo
reglamend (patvirtintas 2010 m. sausio 8 d. Lietuvos Resigobl Svietimo ir mokslo ministro
Jsakymu Nr. V-54), Laipgnsuteikiaiy pirmosios pakopos ir vientjg; studiy prograny

bendugjy reikalavimy aprag (patvirtintas 2010 m. balandZio 9 d. Lietuvos Resixos Svietimo
ir mokslo ministro Jsakymu Nr. V-501), ir Nuolati#s ir iSestines studiy formy aprag

(patvirtintas 2009 m. gegég 15 d. Lietuvos Respublikos Svietimo ir mokslo istio [sakymu
Nr. ISAK-1026).

Vykdydama teisinius reikalavimus Kolegijgyvendino Europos kredit perkélimo sistem
(ECTS). Vieni akademiniai nuolatipistudiy metai pagal Dadk ir technologiy pedagogikos
programy atitinka 60 kredii, tai reiSkia 180 ECTS kreditper tris nuolatinj studiy metus.
ECTS kreditai apilizia studento darbo &vj, reikalingy pasiekti numatytus studijrezultatus,
pagal program dalyky ar moduj. | Sig darbo kfivio apimi jeina paskaitos, seminarai, praktiniai
uzsémimai, laboratoriniai darbai, darbas renkant megiZiatudiy rengimas, egzaminai ir kitos
vertinimo formos.

Savianalizs suvestias 26 dalyje apzvelgiami atskiri programos elementajy vertinimas
ECTS kreditais.

Program sudaro kelios dalykgrups: bendro lavinimo dalykai suteikia 21 kredit
(6 dalykai), studij srities dalykai atitinka 105 ECTS kreditus (24 y#al).
Profesires veiklos dalykai suteikia po 30 kreglif4d profesirs veiklos uzsimimai).

Bendra kredii suma yra 156 ECTS kredit&lia ndtraukti ,pasirenkamieji“ dalykai: tokiyra 6.
1 priede gra pateikta tokj dalyky apimtis kreditais, papréiswusiai nurodzius, kad studentai
privalo iS tokiy pasirenkamjy dalyky surinkti 9 kreditus. Kadangi pasirenkamieji dalykara
jvertinti kreditais, ngnanoma nustatyti, ar studentas privalo pasirinkény ar daugiau
pasirenkamjy dalyky. Taip pat Savianaléz suvestigje réra iSaiskinta, kuo ,pasirenkamasis
dalykas" (angl. -elective course unitskiriasi nuo laisvai pasirenkamo dalyko (angbptional
course unit. Yra SeSi laisvai pasirenkami dalykai. Kai lasypasirenkami dalykai vertinimai
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kreditais, visais atvejais jiems skiriami 3 kreditRagal 1 priede (2011 / 2012 mokslo met
studiy planas) pateiltinformacipg, papildomi 6 kreditai gaunami uz kursinius darbusiar 9
kreditai uz baigiangj darly. Savianalizs suvestias 28 dalyje teigiama, kad ,mermiSraiSkos
srities dalykams skiriami 24 kreditai (4 dalykaio tarpu technologij srities dalykams skiriami
33 kreditai (4 dalykai)“. Kartu gi dviejy sriciy dalykai suteikia 57 ECTS kreditus. Pagal
Savianalizs suvestin néra aiSku, kiek kredit suteikiama pedagogikos dalykams.

Keturi dalykai, kurie kartu suteikia 30 kregliyra sugrupuoti bendru pavadinimu ,Profeésin
veiklos mokymas®. Sios keturios sritys yra Paziatipraktika, Pedagogén praktika |,
Pedagogia praktika Il, ir Individualaus darbo praktika.

Savianalizs suvestias 29 dalyje teigiama, kad programos planas buvargtes ank&au, nei
buvo nuspgsta pradti taikyti ECTS kreditus, to#él program reikéjo pertvarkyti, siekiant atitikti
ECTS sistemos reikalavimus:

Dailés ir technologiy pedagogikos programa peddjgyvendinti 2010 m. ruggo 1
d. Programa buvo parengta ir pertvarkyta prieS guadt taikyti Daids ir
technologijy mokytoyy rengimo standagt (2008 m.). Tam tikri pakeitimai buvo
padaryti bendrojo lavinimo dalykgrupsje: Kalbos kulizros ir dokument valdymo
kurs pakeit Profesires kalbosdalykas; Filosofijos kursa pakeit Svietimo
filosofija. Practjus taikyti kredity perkelimo sistem, programa buvo pertvarkyta
pagal Savianalis suvestias 2.1 skyriuje nurodytus téis aktus.

Nors Savianalizs suvestias 28 ir 29 dalyje teigiama, kad programa atitinkail& ir
technologijy mokytoy rengimo standagt (2008 m.), sunku palygintjvairiems programos
elementams suteikiggECTS kredify skatiy su oficialiu standartu, kaip nurodyta toliau:

Pirminio mokytoj; rengimo pedagogés studijos atitinka 60 ECTS kregtit 30
ECTS krediy uz teorines studijas (pirmenybiniams dalykas: téwie filosofija,
psichologija, pedagogika, dalyko metodologija, penfe uzsienio kalba) ir 30
ECTS krediy uz pedagogin praktiky. (Saltinis:lithuania/structure-and-content-of-initial-

teacher-education-courges http://www.european-agency.org/agency-projects/fiea&ducation-
for-Inclusion/country-info/

Siose gaitse aikiai nurodyta, kad 3vietimo filosofijos dadgk Lietuvoje yra pirmenybinis
dalykas, Zemaitijos kolegijoje Siam dalykui sutaskttik fakultatyvo statusas. PanaSiairan
aisku, ar 30 ECTS kredityra skirta pedagoginei praktikai, jeigu mes tegasinsuprantame, kad
tokia praktika reikia mokymo klése praktils. Kaip bus parodyta toliau, Zemaitijos kolegijoje
dauguma tokj kredity yra skiriama seminarams ir kitai su mokymu nesis&j veiklai.

2.2.2 Nors Savianalis suvestias 27 dalyje apitddinant moduly pasiskirstym teigiama, kad
studijy plane dalykai yra iSgtyti nuosekliai, remiantis 1 priedu yra gana sumiustatyti
struktirg ar lygmenis, norinjvertinti studeni darony pazang Sioje programoje. g pai galima
buty pasakyti apie praktigi dailes ir technologiy jgudziy bei Kirybiniy gelkgjimy ugdymo
dalykus, kurie yra paskirstyti per kelis semestifisagrama yra labai netolygiai iSskaidyta, kai
kurie studijy komponentai suteikia 1,5 kredito, o kiti — deSkatty daugiau. Pavyzdziui, &ra
pateikta jokio paaiskinimo, kétlvienam moduliui (tekstils technologija) reikty skirti 400 val.
déstymo, ir (pagal 1 prieg suteikti 15 kredif. Tai visiSkai neatitinka kitiems studlijsrities
komponentams skirto laiko ir kredit

Savianalizs suvestigje teigiama, kad ,pradedantstyti bet kok dalyks, butinos zinios is
anksiau iSklausyy dalyky“. Sis klausimas taip pat yra aprasSytas 30 dakyeioje teigiama,
kad

Programos dalyk medziaga sustiprinama per rySius su kitais dasykauteikiant
studentams galimybjgyti jvairius jgadzius ir zinias, bet suprasti rySius ir tarpusavio
priklausomyle su kitais dalykais stebint ir nagéant jvairius susijusius reiskinius.
Toks programos struktos sudarymo iimas skatina ébtytojus bendrauti, grupuoti ir
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plétoti kurso dalyly programas, kurios yra aptariamos ir patvirtinankeskvieno
semestro pradzioje.

Lankantis institucijoje su studentais buvo aptaktassimas, ar studjjdalykai ir (arba) moduliai
yra tolygiai paskirstyti, ir ary temos nesikartoja. Studentai pripazino, kad wzai daug iS
dalies sutampainos medziagos, ir pasikartojyntatiau student nuomone, tai yra naudinga, ir
padeday mokymosi procesui.

2.2.3Vertindamadalykuy turinio atitikt i studiju tipui ir lygmeniui , ekspen grupe pastebi, kad
néra visiSkai aiSku, kokiu lygmeniu programa ygyvendinama pagal Nacionajikvalifikacijy

sarangy. Esant tokiam neaiSkumui, yrajm@noma nei aprasyti ngiertinti turinio, moduly ar

studijy lygmens tinkamumo.

Paklausus, kokiu lygmeniu programa yggvendinama pagal Nacionajikvalifikacijy sarang,
susitikimo dalyviai nebuvo tikri @d atsakymo, bety nuomone, programa vertintina kaip 5
lygmens programa. Pagal Lietuvos Respublikos 201@yegués 4 d. patvirtintus program
lygmenis, penktas lygmuo yra tarpinis tarp profesmokymo ir aukstojo mokslo kvalifikacijos,
taciau nei viena iS esamprogramy Siam lygiui negali bti priskirta (pl&iau aptarta
http://www.kpmpc.It/LTKS EKS/LKA-research.pdfKai yra taip neaisku, kokiam lygmeniui
programa tusty bati priskirta, apibézti numatomus studjj rezultatus pasidaro nepaprastai
sunku, kadangi numatomi stuglijezultatai turi atitikti programos lygmgn

Ekspery grupei rera visiSkai aiSku, kokiu mastu programa atitinkesé® reikalavimus, kaip

studiy lygmuo, turinys ir numatomi rezultatai atitinka mBpos standartus, kokiu mastu
numatoma suteikti kvalifikacija atitinka Europos kytojy kvalifikacijos standartus, ir kaip
kvalifikacija turety bati vertinama pagal Nacionabrkvalifikacijy ssrang.

2.2.4Vertinant,ar dalyko / modulio turinys ir j y déstymo metodai yra tinkami numatytiems
studijuy rezultatams pasiekti,atsizvelgiamg tai, kad numatomi studjjrezultatai yra teiginiai
apie tai, lg studentai tuity iSmokti atlikti dalyvaudami mokymosi procese. Tie®kezultatai
turéety bati iSreiSkiami student poziriu (pvz., ,Jis tugtumeéte geléti ....). Tokie rezultatai
turéty bati iSreiSkiami vartojant veiksmo veiksmazodzius, rigis nusakoma stebima ir
iSmatuojama elgsena. Galiausiai, rezultataéttuteisti nustatyti tam tikrus kriterijus, kurie
véliau bity naudojami vertinant studijrezultatus.

33 dalyje apibdinama, kaip numatomi programos stydigzultatai yra susiejami su profesine
patirtimi ir kvalifikacija, reikalinga parengti sprlistus pedagogus. diau vertinant
Savianalizs suvestin apskritai akivaizdu, kad yra tam tikras aiiis tarp oficialiuose
reikalavimuose apibrty tiksly, ir suvestigje apibgzty numatomy studiy rezultat.
Pavyzdziui, kaip nustatyta Pedagogengimo reglamente (patvirtintas 2010 m. sausid. 8
Lietuvos Respublikos Svietimo ir mokslo minisfisakymu Nr. V-54) absolventas privaldtb
sukaugs pakankamai dalykigi Ziniy ir gekejimy, iSsiug@s tinkamas vertybines nuostatas,
iISmanyt; pedagoginius reiskinius ir edukag¢imeikla, geltty jgytas zinias ir gellimus taikyti
profesirtje veikloje. PanaSiai, Savianalg suvestidss 19 dalyje teigiama, kad Dédl ir
technologijy pedagogikos programos absolventaésupedagogikos ir psichologijos zpitaip
pat Ziny dailés ir technologij srityje, gelds taikytijgytus praktiniuggadZius sprendziant studij
srities problemas, aiskintitkybinius projektusy socialiniais, moksliniais ir etikos aspektais,
jgys savarankisko ir refleksyvaus mokymagidzius“. T&iau Savianaligs suvestias 19 dalyje
teigiama, kad ,Dais ir technologiy pedagogikos programoje numatomi studipzultatai
pasiekiami mokantis tarpusavigveikos aplinkoje ir taikant mokymosi paradigmasskai
pabgziamijvairas aspektai, kurie studentams yra swuario prasmingi“. Prielaida, kad numatomi
studijy rezultatai yra pasiekiami mokymosi procese, k#@paprasSytas, taty bati vertinama
atsizvelgiant vig pirmaj tai, kaip numatomi rezultatai yra apibti.

Savianalizs suvestids 34 dalyje pakziama, kokiu mastu ,dalyk tikslus ir turii bei
mokymosi metodus pagrindzia studiprogramos tikslai®, aiSkinant, kad abi Sios sritys
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susijusios su numatomais studiprogramos rezultatais. Dalykapraso 2 priede kiekvieno
dalyko atzvilgiu pateikiama lentel kurioje apraSomi ,numatomi stugijprogramos rezultatai,
dalyko rezultatai, ir studenipasiekiny vertinimo luidai“.

Eksperty grupts nuomone, 5 lentgk iSdestyti numatomi studij rezultatai (Kompetenajj

koreliavimas, studij rezultatai, mokymosi metodai, dalykai ir krediskatius), kurie toliau
iSsamiau aprasyti 2 priede.éra pakankamai susieti su bendraisiais programetaiss ir ypd,

kad vertinimo modeliai éra sukurti taip, kad vertinantity pakankamu mastu atsizvelgta
apibrztus tikslus, nors pripgdtama, kad 2 priedo medziaga akivaizdziai parodal kuvo
dedamos didét pastangos prograrkonstruoti atsizvelgiarjtnumatomus studjjrezultatus.

2.2.5 Vertindama, ar programos apimtis yra pakankama pasiekti humatomusstudijy
rezultatus, ar bent jau gali uztikrinti, kad numatomi rezuidbus tokie, kokie buvo numatomi,
ekspeny grupe laikosi nuomoas, kad nors numatamstudiy rezultaty apibeztys gatty biti
daugeliu atzvilgiu patobulintos, numatomiems progva studiy rezultatams skiriamas
pakankamas d@mnesys. T&au numatormp studiy rezultaty apibgZciy formuluots turi hati
patikslintos daugiau akcentuojant tad, iEklaugs program(as) studentas sugebparodyti. Tai
taip pat tués jtakos vertinimo priemams. Didesa problema iSkyla vertinant programos agimt
Analizuojant 1 priede pateikktmedziag tampa akivaizdu, kad progransudaro ngorastai
didelis programos komponenskatius (iS viso 42, iS kugi 30 yra privalomi). Situacija tampa
dar sudtingesré jvertinus, kad kai kurie komponentai apima daugiauwiery dalyka (pvz.,
.Profesire kalba. Teiés pagrindai®), kas IS tikijy reiSkia, kad programos komponenta dar
daugiau. Bandymas vykdyti tokios pilas apimties programsukuria tik dar didesrspauding
studentams, tiekgjdarbo formalaus mokymosi prasme, tiekjisavarankisko darbo prasme.

Be to, Savianaliss suvestias 37 dalyje teigiama, kad ,iSklagss studijy programos dalyk
atlikes profesig praktiky ir gaws teigiamugvertinimus studentas gali parengti ir apginti savo
baigiamyjj darky”. Baigiamajam darbui teikiama svarba akivaizdzmarodyta 35-42 dalyse,
kuriose iSsamiai apraSomas baigiamojo darbo renginaertinimo procesas. Siek tiek stebina
Siose dalyse baigiamajam darbui skiriaméasesys, atsizvelgiarttai, kad baigiamasis darbas
vertinamas tik 9 kreditais, palyginus swntesiu, skiriamu mokymo praktikai, student
tobukjimui apskritai, arba kaip mokytojui. Sis pusiausyy nebuvimas geriausiai atsispindi
viename 42 dalies sakinyje, kuriuo teigiama, kadps@ynusiems baigiamuosius darbus
studentams suteikiama mokytojo kvalifikacija irusdamas nustatytos formos diplomas®, lyg
tarp baigiamojo darbo ir mokytojo kvalifikacijositly toks svarbus rySys. Nieko panaSaus
neteigiama apie studentus, kurikmingai ar ne&kmingai atliko pedagoginpraktika, taip pat
nepateikiamas toks pat iSsamus stuglemraktikos pedagogée aplinkoje vertinimo
mechanizmo apraSymas (kaip baigiamojo darbo rengetapai, kvalifikacinis komitetas,
vertinimas deSimties bal skakje ir kt.). Atrodo ngprasta, kad darbdaviai sudaro @us
Kvalifikacinio komiteto nan (jskaitant Komiteto pirminind), kurie turi tiek daug émesio skirti
raSytiniam baigiamajam darbui, tuo tarpu kadédmi darbdaviais, jie tikriausiai ieSkos geriausi
mokytojy dirbti jy mokyklose, o ne geriausibaigiamojo darbo autari Sie pastefjimai
pabgzZia dar vieg svarhy su programa susijuslalyks, prie kurio mes géim Siek tiek ¥liau
(2.4.3. punktas).

2.2.6 Vertinant, arprogramos turinys atspindi naujausius mokslo, menar technologijy
pasiekimus, atrodo Kkeista, kad programoje #ra numatytas specialaus mokymo
komponentas. Susitikimy su ekspett grupe metu studentai paaiskino, kad nors tokidgssr
kaip specials poreikiai yra minimos psichologijos paskaitos&ranokiy kursy, kuriuose faty
aptariamas darbas sjvairiomis speciali poreikiy grupemis, jskaitant speciali poreikiy
turincius vaikus, arba kalbdius skirtingomis kalbomis, ar skirtingos Kiuiinés ar etigs kilmés.
Susitikimy metu darbdaviai ir socialiniai partneriai tgiggad yra didelis poreikis ugdyigadZzius
butent Sioje srityje, kadangi problemos vis dazniduyla klagse ir kitokioje mokymosi
aplinkoje, parodatios, kad studentai privalo t&ir atitinkamos kompetencijos, kad ¢l geriau
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pacdtti mokiniams integruotisyj klastse. Viena darbdayipamirgjo, kad jos centras organizuoja
specialius kursus uzpildyti Sias studeniniy ir jgadZiy spragas.

Jau nuo 1995 m. ,pagal Svietimo ir mokslo minigoerireikalavimus, kiekvienas studentas,
norintis tapti pradinj klasiy ar dalyko mokytoju privalo iSklausyti privalenspecialy poreikiy
turintiy mokiniy mokymo kurg“2. Tai vertintina, kaip svarbus programasktrmas.

2.2.7Savianalizs suvestias 43 dalyje (6 lenté) apibgziamos programos strukbs stipryb és

ir silpnyb és taip pat nurodant kai kuriuos numatytus veiksmugy@amai patobulinti. Viena is
nurodony teigiamy stiprybiy yra ta, kad programa orientuojainstudent profesirg praktika, ir
programa siekiama ugdyti praktinius studejgudzius. Kaip buvo aiskinta pirmiaujitent ctl
nepakankamodmnesio mokymui klasse ir pedagogini jgidziy ugdymui, Si sritis yra faktiSkai
visai ne stipryb, o bitent ta sritis, kurioje programa yrajpeastai silpna. Kitos deklaruojamos
stiprybés neatrodo vertos kakinors komentay, kadangi tai yra aspektai, kympagistai galima
tikétis bet kurioje tokio poidzio programoje, o ne jos ,stiprg®’. Svarbu pazysti ir tai, kad
savianalizs suvestias perziirag atlike asmenys jokj programos silpnyli nenustat, teigdami,
kad tokioms problemoms yra per anksti atsirasti.

Apibendrinant galima teigti, kad ekspergrupes nuomone programa turit#d smarkiai
tobulinama. Nors akivaizdu, kad buvo tam tikros dradarbiavimo su kitomis panaSias
programas slanciomis institucijomis, ir p&oje institucijoje jgyvendinama programa
palaiko vidinius rySius su kitomis pedagogims programomis, akivaizdu, kad tai yra
programa, kuria siekiama padaryti per daug, vykdd@igomis skirtingomis kryptimis ir
neskiriama reikiamo @nesio mokymo praktikai, kuri téty bati pagrindiniu bet kurios
mokytojy rengimo programos akcentu. Nepaisant to, kadrpnegsudaro ngorastai didelis
moduliy skatius, akivaizdu, kad kai kurie privalomi aspektaikie kaip specialj poreikiy
grupiy mokymas), nebuvdgrauktij programos turin Nedidelis programos studergkatius
yra Kliatis idéjy generavimo ir entuziazmo prasme, §patsizvelgiant] tai, kad visas
studeng kontingentas surenkamas iS vieno regijono — tageja galimykes jnesti j
program kokios norgvairoves ir daugiakuliriSkumo, kurie, kaip teigia programa, yra labai
svarlis. Ekspert grupei kelia susiipinimg nepakankamasethesys programos struibje
skiriamas mokymo praktikai, kuriatlikdami studentai téty galimyke vesti daug pamak
jvairiose vietogse esatiose mokyklose. Galiausiai, ekspemrgrupei rera visiSkai aiSku,
kokiu mastu programa atitinka téssreikalavimus, kaip studijlygmuo, turinys ir numatomi
rezultatai atitinka Europos standartus, kokiu mastmatoma suteikti kvalifikacija atitinka
Europos mokytaj kvalifikacijos standartus, ir kaip kvalifikacijairtty bati vertinama pagal
Lietuvos nacionalia kvalifikacijy sarang;.

2.3. Darbuotojai

2.3.1 Pedagoginio personalo atitikties Lietuvasisés akty reikalavimams klausimas
nagriregjamas Savianalés suvestias 48 dalyje, kurioje teigiama, kad

Studijy programos pedagoginis personalas buvo suformu@devaujantis Lietuvos
Respublikos mokslo ir Svietimgstatymo (2009 m. balandzio 30 d., Nr. XI-242)
reikalavimais, pagal kuriuos daugiau kaip ¢uslegijos astytojy turi turéti ne
mazesn kaip 3 meq praktinio darbo patijtdéstomojo dalyko srityje, ir vadovaujantis
Pedagog rengimo reglamentu (patvirtintas 2010 m. sausih 8ietuvos Respublikos
Svietimo ir mokslo ministrdsakymu Nr. V-54) ne maziau kaip 80 proegteoriniy
dalyky turi deéstyti déstytojai, jgij¢ déstomojo dalyko studij krypties ne zemesgrkaip
magistro laipsparba jam prilyging kvalifikacija, arba y mokslires veiklos kryptis turi

2

http://www.european-agency.org/agency-projects/Teachetdfidn-for-Inclusion/country-info/lithuania/structure-and-contefitadial-teacher-education-

courses/?searchterm=requirements%20for%20teaching%20practic
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atitikti déstormjj dalyka ir ne maziau kaip 10 procentiestytojy turéti praktinés veiklos
patirties ugdymo institucijose (ne trumpésikaip trey met ir jgytos ar atnaujintos ne
ank<iau kaip pries penkerius metus); ne maziau kaiprb@ent, torinés dalies studij
dalyky turi déstyti destytojai, turintys moksliplaipsrj.

Ekspert; grupe nenustat jokiy neatitikties pirmiau nurodytiems reikalavimamsdymy. T&iau
ekspeny grupei susiipinima kelia pernelyg didel institucijos priklausomyb nuo dstytojy
valandininkg.

2.3.2 Apibadinant pedagoginio personalo kvalifikacip, Savianalizs suvestias 49 dalyje
teigiama, kad visi Sioje studijprogramoje dirbantys édtytojai turi magistro laipsnarba j
atitinkartia kvalifikacija, su dalyku susijugipedagogin kvalifikacija, ir praktires su j déstomu
dalyku susijusios patirties. Tiau toje p&ioje dalyje nurodyta, kokiu mastu programa priklaus
nuo kviestini déstytojy i$ Siauliy universiteto (3), Klaipdos universiteto (1), ir Vilniaus Da#
akademijos (1). (Lankymosi institucijoje metu edwtyp grupei buvo paaiskinta, kad vienas tpki
kviestiniy déstytojy iS Klaipedos universiteto programoje nebedirbo).

Nors Savianaligs suvestias 48 dalyje teigiama, kad iS viso Fakultete dirbakbtytojai, studiy
programos pedagogikos dadykdésto 28 dstytojai (44 dalis). Kita vertus, Savianalz
suvestigs 3 priede yra pateiktas tik 21 tgkdarbuotoj gyvenimo aprasymas, kur iSsamiai
apibadinta jy mokslire ir akademii veikla. Lankymosi institucijoje metu buvo paai#id, kad
taip yra @l to, kad bendyy dalyky déstytojai savo gyvenimo aprasynpateikti neprivalo.
Taciau, didet dalis pedagoginio darbo priklauso nustytojy valandinink;.

3 priede apibdinama pedagoginio personalo kvalifikacija, nuraed¥aip jie klé savo profesia
kvalifikacijg per pastaruosius penkis metus, pateikta informagje y menirg ir metodologir
veikla, apilidinami jy asmeniniai jgidziai ir gelgjimai. Taiau dstytojy akademin
kvalifikacija pateikiama nenuosekliai, ir kai kuraarbuotojai nurogl kad jie turi magistro
laipsn, kiti to nenurodo. Tod#l skaitant 3 priegl yra nemanoma patvirtinti pirmiau miétojo
Savianalizs suvestias 49 dalyje pateikto teiginio. 45 dalyje iSvardydéstytojai, kurie
pastaruoju metu dalyvavagvairiuose su Dadéls ir technologij pedagogikos programa
susijusiuose projektuose, o 47 dalyje teigiama, peEjramos éstytojai yra atlik stazuotes
Vokietijoje, Turkijoje ir Nyderlanduose. Savianalz suvestias 3 priede pateikta papildoma
informacija apie darbuotojus, smulkésimformacija apiey uzsienio kalp mokejimo lygj. Si
informacija apibendrinta 44 dalyje.

Kolegijos darbuotaj pedagogia kvalifikacija yra tokia: 6 docentai, 12 lektoyiir 10
asisteni. 4 darbuotojai turi daktaro laipsnPagrindigs dstytojy interes sritys yra
edukologija, Svietimo vadyba, hodegetika, andrakmgilait ir dailés istorija, Lietuvos
baznytinis menas ir taikomieji menai.

Nors yra pateikta nuorodadarbuotoy ,pedagogir patir§”, toliau nurodomas tiky akademinis
statusas (ar jie yra docentai, lektoriai ar astsignNdomu pazyniti tai, kad nepateikta jokios
informacijos apiey pedagogin patiri, ar tai ity jy pedagoginio darbo stazas, ar mokymo
kvalifikacija. Taip patidomu pamigti, kad svarbiausios pirmiau nurodytosios pedagogin
personalo interessritys yra daugiau susijusios su menu,éransusijusios su technologijomis.
Sis jspadis dar labiau sustigjo iSanalizavus 3 priedo medziagls 21 pateikto gyvenimo
aprasymo, dauguma tjo pedagoginio darbo patirties, vos keli (tikrieiisvos trys) vykd
mokslire, menirg ar kitokig susijusy veikla, kuri bity konkreiai susijusi su pedagoginiu darbu,
ir faktiSkai nei vienasyj (Felicija lvanauskie#y Ausrine Gumuliauskiea ir Laimonas Taroza),
paskelbusj publikaciy pedagogikos srityjedna nuolatiniai Zemaitijos kolegijos darbuotojai.

Eksperty grups susitikimo su Zemaitijos kolegijos darbuotojaigtn p&ioje institucijoje
iSaiskejo, kad programos vykdymas kolegijoje labai didethastu priklauso nuo édtytojy
valandininky, kuriy dauguma dirba vos kelias valandas per sav&usitikime dalyvavo 15
pedagogini darbuotay, ir iS jy tik 2 buvo etatiniai darbuotojai (kurimes nepaklagse, kiek
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valand; per savai jie dirba). Vienas lektorius (i§ Siauluniversiteto) dsto visy viera diers,
daZniausiai penktadieniais. Kitlestytojy darbo valang skatius per savagt iSsictsto taip: 3, 3,
3,5, 8, 3,3, 3,7, 3, 3, 3 valandos. Akivaizdad korograma gali iSsilaikyti tik éka tokio
déstytojy valandininky indélio, tatiau &l tokios dideés priklausomybs nuo dstytoyy
valandinink; tokie darbuotojai gali suteikti tik ribgtpagally nuolatiny studiy studentams.
Todel kyla klausimas, ar tikrai visas darbuafopersonalas turi pakankamai akademini
gebkejimy ir pedagogins patirties tinkamai vykdyti tokio satingumo prograrn Kaip teigiam
dalyka reikia pasteéti, kad pug déstytojy valandinink; yra dirky ank<iau, arba Siuo metu dirba
mokytojais mokyklose, tadl gali pasidalyti savo nesena ar dabartine pedagogdarbo
patirtimi.

2.3.3Kaip nurodyta Savianaks suvestias 46 dalyjedéstytojy ir studenty santykis yra vienas
déstytojas septyniems studentams. Sis rodiklis yra ypaZzas, ir kelia abejomidél programos
tvarumo ir jos finansinio gyvybingumo. FaktiSkagtrsteltina, kad mazai paklausi programa,
kuriai vykdyti reikia tiek daug pedagoginio perstmas viso buvo patvirtinta.

2.3.4 Pedagoginio personalo kaitoklausimas yra aptartas Savianédizsuvestias 50 dalyje.
Toje dalyje teigiama, kad per pastaruosius du megtes kuriuos Si studjj programa buvo
jgyvendinama, ébktytojy kaita nebuvo didél dél asmening priezagiy kolegijs paliko vienas
bendujy dalyky déstytojas, ir vienasatytojas iS profesini studiy srities.

2.3.5 Savianalizs suvestias 50-55 dalyse aiSkinama, ka#uksStojo mokslo jstaiga sukuria
salygas pedagoginiam personalui kelti profesia kvalifikacij a, bating vykdyti program a.

55 dalyje teigiama, kad ,visiédtytojai turi galimybes ir gdygas kelti savo kvalifikaciy:
apmokamas dalyvavimo konferencijose ir seminaruasdyvio mokestis, padengiamos
transporto iSlaidos”. Tatiau nieko nepasakyta apie paskatas fakulteto narikelti jy
kvalifikacija doktorantiros studijose, ir pan. Taip pat nepateiktaygkodymy, kaip pedagoginis
personalas atitinka Ministerijos reikalavimus (Rgata rengimo reglamentas, patvirtintas 2010
m. sausio 8 d. Lietuvos Respublikos Svietimo ir slokministrolsakymu Nr. V-54 (Valstyds
Zinios, 2010, Nr. 9-425), pagal kuriuos ,pedagagistudiy déstytojai turi nuolat tobulinti
kvalifikacija mokyklose, periodisSkai dalyvauti prakése mokymo veiklose aukStosios mokyklos
nustatyta tvarka“ FaktiSkai, nieko nepasakyta, kakia procedra yra taikoma, tad Siuo
aspektu programos tinkamaertinti negalima.

2.3.6 Apibadinant programp vykdartiy pedagoginy darbuotojy dalyvavima mokslo
tirlamojoje (meno) veikloje, tiesiogiai susijusioje su vertinama programa 51 dalyje
teigiama, kad per pastaruosius penkis metus wige &tudijy programoje dirbantysédtytojai
émési kokiy nors zingsnj savo kvalifikacijai pagerinti. Toliau pateikiantokios veiklos
pavyzdziai, nurodomas dalyvavimas seminaruoserifétencijose, vykdoma mokséririamoji
veikla, dalyvavimas ekspert praktikoje, stazues, vizitai uzsienio mokslo ir praktikos
institucijose ir t.t. (ISsamiai informacija pateakf lentetje, o 8 lentadje apraSyta, kaip fakulteto
déstytojai kelé savo praktin kvalifikacija). Ekspery grupei susidar jspudis, kad vargu ar
Zemaitijos kolegijos etatini darbuotoj vykdomas darbas 3ioje srityjpe® kokj norsina% i
moksh Lietuvoje ar uz jos ritp.

2.3.7D¢l 9 lentetje ir 57 dalyje nurodyt Kolegijosstiprybiy ir silpnybiy ekspery grupe neturi
jokiy pastaly. Tikimés, kad pirmiau ekspertgrupes pateiktos pastabos Siuo klausimu ¢sad
Kolegijos darbuotojams sudaryti iSsamigsrogramos stipryhiir silpnybiy s3ra%.

Ekspery grup: teigiamai vertina etatigi déstytojy, kuriy skatius labai mazas, entuziagmr
darbuotoy pastangas keltiyj profesire kvalifikacija ir kaupti patiri. Tatiau, ekspert grupes
nuomone, &ra gerai, kad programa yra tokiu mastu priklausoms didelio dstytojy
valandininky skatiaus, kai daugelisyjdirba Zemaitijos kolegijoje vos tris valandas pavait.
Bendras nepakankamas akademinis lygis daugeliulgtzyra kliatis vykdyti aukStos kokys
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prograny. Institucija nedaug &k gali padaryti, kad &tytojai valandininkai ity susipazig su
naujausia informacija. Tokia priklausontybuo iSoés asmen kvalifikacijos yra dided Kkliatis
vykdyti auksStos kokyés program, taip pat kliudo kelti profesin kvalifikacija patiems
Kolegijos dstytojams ir tekti param studentams. Y@atai apsunkina pastangas vykdyti su
programa susijusmokslin tiriamajj darky, ypa& pedagogikos srityse. Pripazindama sunkumus,
atsirandatius &l labai nedidelio programpasirinkusi studeng skatiaus, ekspeut grup: vis

gi laikosi nuomoas, kad pedagoginio personalo komplektavimo probkewyra labai svarbus
programos ftkumas.

2.4. Materialieji iStekliai

2.4.1 Apibuadinant auditoryy ir paskaiy auditoriy tinkamurmy pagal j dyd ir kokybe
Savianalizs suvestias 58 dalyje teigiama, kad materialieji iStekliamiokymosi priemoés yra
tinkamos ir pakankamoglemingam programos vykdymui. 59 dalyje informacigtalizuojama,
nurodant, kad bendras fakulteto patafdotas yra 2,204.35 kv.m., iS kyrp10,55 kv.m. skirti
mokymui. Nera atskirai nurodyta, kokios patalpos yra skirtogkeetiai Siai programai vykdyti.
Savianalizs suvestias 59 dalyje teigiama, kad Désl ir technologiy pedagogikos studijj
programos studeqtuzsemimai vyksta pirmo ir antro korpuso auditorijose imformaciniy
technologijy kabinete, taip pat praktinio mokymo kias, kurios yrajrengtos pieSimo ir
braizybos uzgmimams, taip pat tekst$d apdorojimo, maisto ruoSos ir metalo ir medzio
apdirbimo uZzsimimams (i8samiau 10 lent@). Zemaitijos kolegija yra sudariusi partneégst
susitarimy su Vilniaus dails akademija, pagal kurSios dvi institucijos bendrai naudojasi
materialiais iStekliais ir mokymo priemémis. Tai be abejars padeda sukurti labiau menisk
aplinka mokymosi patalpose.

60 dalyje nurodyta, kad programai skirtos patalpas pakankamos, ir kad tiek darbuotojams,
tiek studentams sudarytos tinkamos darflgges. Taip pat toje dalyje iSsamiau aprasomi kai
kurie materialieji iStekliai irjranga. Savianalisz suvestias 61 dalyje pripgstama, kad éra
jokios atskiros tik studentams skirtos skaitykltesiau bibliotekoje yra SeSios darbo vietos
norintiems dirbti savarankiSkai, taip pat 4 komeriguotos darbo vietos, ir kad apskritai,
studentai yra patenkinti bibliotekos darbo valantom joje esatia medziaga, kuria jie gali
naudotis.

2.4.2 Apibadinant mokymo ir mokymosi iStekliy (laboratorija, kompiuterin é jranga,
prietaisai) pakankamuma pagal ju dydj ir kokybe, 10 lentetje pateiktas iSsamuwairiose
auditorijose ir laboratorijose naudojampangos grasas. Ekspartgrupei lankantis Kolegijoje
Sis klausimas buvo aptartas su studentais, kuskrig@ buvo patenkinti Kolegijos materialiais
iStekliais (iS dalies @ to, kad daugumayjnaudoja asmeninius kompiuterius). Studentai taip p
buvo nepatenkinti, kad gana daug medzigge turi jsigyti savo sskaita. Lankydamiesi
Kolegijoje ekspelf grupes nariai pastedjo, kokios pastangos yra dedamos atnaujinti ir patje
mokymosi aplink. Ekspeny grupe pastebjo, kad studentai su negalia neturi pakankamai ger
galimybiy pasiektijvairias mokymaosi korpuso vietas.

2.4.3Vertinantaukstojo mokslojstaigos sudarytas glygas studenty praktikai , galima remtis
pirmiau Sios iSvados 2.2.5 dalyje pateiktomis damtais @&l baigiamojo darbo ir Student
pedagogias praktikos svarbos palyginimo. Kaip réia pirmiau, keturi dalykai, kurie kartu
vertinami 30 kredij yra sugrupuoti bendru pavadinimu ,Profésinveiklos praktika®. Sios
keturios sritys yra Pazintin praktika, Pedagogin praktika |, Pedagogéin praktika I, ir
Individualaus darbo praktika. Rety suprasti, kad Sios keturios sritys kartu yra ,psebfes
veiklos praktika®, kuy labiau apibendrintai galimaity pavadinti ,mokymo praktika“.
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Siy keturiy Savianalizs suvestits 2 priedo 150-155 puslapyje apragytoduly analiz parodo,
kad ,Pazintigs praktikos* ir ,Pedagogis praktikos I* modulius sudaro 72 semipamalandos,
18 savarankisko darbo valapdir 70 valand skirta konsultacijoms ir vertinimui (iS viso
kiekvienam moduliui skirta 160 valapd ,Pedagogias praktikos 11* ir ,Savarankisko darbo
praktikos“ modulius sudaro 109 semigavalandos, 26 valandos savarankiSsko darbo ir 105
valandos skirtos konsultacijoms ir vertinimui (isw kiekvienam moduliui skiriama po 240
valand). Taiau moduliyy apraSuose nenurodyta, kiek valangra skirta faktinei studenqt
pedagoginei praktikai, kiek valapdokio darbo yra atliekama priiint déstytojams, kokia yra
mokykly klasiy ar vietoviy jvairowe, ir kiek asmen dalyvauja vertinant kiekvieno studento
darty. Sis klausimas yra labai svarbus atsizvelgi®edagog rengimo reglamento (2010 m.
sausio 8 dJsakymas Nr. V-54) reikalavign kad ,pedagogié praktika grindziama tiesioginiu
studeng dalyvavimu profesigje pedagogiéie veikloje”, ir galima teigti, kad kitai nei
pedagogia veikla, tokiai kaip seminarai, skirtas laikas gtalavimo neatitinka.

Savianalizs suvestidas 75 dalyje nurodyta, kad Pazirdirpraktika yra skirta praktiSkai
supazindinti studentus su Svietimo sistemos diraktikslais ir uzdaviniais. Nei toje dalyje, nei
modulio apraSe (2 priedas, 150 psl.) nepa&minkad pagal ,Profesés veiklos praktikos®
moduf studentas praktiSkai dalyvauja mokymo veikloje.tuKi 88 dalyje nurodyta, kad
.Studenty pazintire praktika yra organizuota neatitraukiant stugentio y studiy”, taip pat
teigiama, kad jgyvendinant Pedagogia praktikos 1 ir ,Pedagogiis praktikos 11 bei
.SavarankiSko darbo praktikos* modulius studentaisiduria su realiame gyvenime
pasitaikadiomis situacijomis®.

.Pedagogigs praktikos I“ modulio (apraSytas 76 dalyje ir dieteotas 2 priedo 151 psl.)
praktiniai elementai yra tokie:

studentai tiesiogiai bendrauja su mokyklos bendermen taiko jgytas teorines ir
praktines Zinias vesdami dsl ir technologij pamokas. Studentai parengia trumpus
pamoky planus vidutiniam laikotarpiui (pusiiei), veda dais ir technologiy
pamokas vadovaujami mentoriaus ir (arba) praktikestoriaus, vertina savo mokini
pasiekimus, apiidina stebtas daits ir technology pamokas, vertina pedagogin
proceg, pedagog ir studeng veikly klasije. Praktikos pabaigoje parengia iSsami
dailés ir technologiy pamok; plamg-suvestig, ir praveda temin pavyzdire dailes ir
technologijj pamolk. Praktikos pabaigoje studentai parengia ir patgdiedagogiés
praktikos ataskaitir pateikia atsiliepimus apie pedagogiraktika.

Néra aisSku, kiek is tikgjy valand; skiriama studemt pedagoginei praktikai kai studentai patys
moko mokinius, ir kas galitti tuo prie$ tai migtu ,mentoriumi ir (arba) praktikos mentoriumi*.
Modulio aprase minimas tik ,praktikos vadovas —dgjos a@stytojas” — tai asmuo, kuris vertina
studentus. Su ,Pedagogmparaktikos II* moduliu susijnumatomi studij rezultatai (2 priedo
152 psl.) apibiziami taip: "Priziirimi mentoriaus ir (arba) praktikos vadovo studemfabes
vesti daiés ir technologij pamokas, vertinti pazaagir pacti mokytojui“. Savianalizs
suvestigs 71 dalyje teigiama, kad praktika yra organizu@aradovaujantis 2005 m. rugs 20

d. Kolegijos direktoriaugsakymu Nr. V-01-60 (1.7) patvirtintoje ,Praktikosganizavimo ir
vertinimo metod tvarkoje” jtvirtintais principais. Lankymosi Kolegijoje metikspert; grupei
buvo jteiktas Sios tvarkos egzemplioriusertinusi § tvarky ekspeny grup: pastebi, kad tais
atvejais, kai studentas privalo vesti diengrdairiame jis registruoja kiekvigrpraktikos dien
atliekamas uzduotis,¢ra pateikta joki nurodymy dél to, kiek praktikos valang studentas turi
mokyti mokinius, ir kokia tokios praktikos dalisrtibiti stebima ir vertinama. Pagal numatyt
tvarkg praktikos vadovas vertina studento diengraigt pateikia savo pastabagl dstudento
pastebjimy. Tai, kad Direktoriaus parengtoje pedagogirs praktikos organizavimo ir
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vertinimo tvarkoje nepateikti jokie nurodymai d ¢l faktinio mokymo laiko ir pedagoginés
praktikos vertinimo vertintina kaip rimta problema.

Savianalizs suvestias 74 dalyje teigiama, kad ,pedagogipraktiky mokymojstaigoje vertina
atsakingasis pedagogas”. ¢ia Savianaligzs suvestigje nenurodyta, kas gdl bati tas
,atsakingas pedagogas‘ — ar tai yra Zemaitijos difds, ar mokyklos darbuotojas. Taip pat
nieko nepasakyta apie tai, kaip toks asmuo yrangseas tokiai uzdumai atlikti, ir kaip
jvairiy ,atsaking; pedagog“ skiriami jvertinimai yra koordinuojami nuoseklumui uZztikrinti
Taip pat @ra jokio paaiskinimo, kaip Si funkcija yra susijssi ,praktikos vadovo — Kolegijos
déstytojo” arba ,mentoriaus® funkcijomis, tuo tarpuaikjie abu vaidina tam tikr vaidmen
vertinant ,Pedagogin praktika 1 ir ,SavarankiSko darbo prakt#K (1 priedo 152-155 psl.
jskaitytinai).

Kaip nustatyta Pedagogrengimo reglamente (patvirtintas 2010 m. sausial. 8Lietuvos
Respublikos Svietimo ir mokslo ministieakymu Nr. V-54), mentorius — patirties sukesifir

pagal Svietimo ir mokslo ministerijos patvirtinttvarks rengiamus mokymus baig

praktikuojantis pedagogas, teikiantis metgdipagalla pedagogin praktiky atliekantiems
studentams. Tame game dokumente praktikos vadovas agitimmas kaip Svietimo tetfo

veikloje periodiSkai dalyvaujantis auksStosios mdkgk dstytojas, vadovaujantis student
pedagoginei praktikai.

Lankymosi institucijoje metu surengtas susitikilmasdarbdaviais ir socialiniais partneriais buvo
labai informatyvus. Darbdaviai pamjo, kad studentai pradeda savo pedagpgiraktika per
antmjj semesy, tatiau jie neveda pamakpagal j; ,Pazintire praktikg“. Mokyti studentai
pradeda antrais metais. Vienoje susitikime dalysavmokykly buvo trys mentoriai, tuo tarpu
kitoje buvo keturi mentoriai, kurie visi buvo tinkei kvalifikuoti daiks pedagogikos srityje.
Susitikimo dalyviai pripazino, kad studentams dalp pat ti skirtas mentorius, kuriséna
parengtas tolgiuzduof atlikti. Ekspery grupei suklé susitipinima Sio susitikimo metuy gauta
informacija, kad programos studentai gadjyti kvalifikacija atlike praktika tik vienoje
mokykloje.

Taip pat labai informatyvus buvo susitikimas sugpamnos studentais, kurie nuégdkad IS viso
pagal ,Pedagogis praktikos I“ moddl jie turéjo pravesti iS viso keturias pamokas. Praktikos
metu vykdavo dvi keturiasdeSimt pegpkminwiy trukmés daiks pamokos, taip pat ir dvi
devyniasdeSimties migiy trukmes technologiy pamokos. Kitaip tariant, iki anjgiy programos
mety pabaigos bendra studerdtliktos pedagogits praktikos trukra yra vos keturios su puse
valandos. Atsakydami klausiny dél ,Pedagogigs praktikos II“ modulio studentai negg
tiksliai nurodyti pedagogiis praktikos trukrés valandomis, tdau jy nuomone tai buvo apie
astuonias pamokas!

Visose trijose dalyse — ,Pedagogipraktika I (76 dalis), ,Pedagogtrpraktika 11“ (77 dalis), ir
.Savarankisko darbo praktika“ (78 dalis) yra teyginkad ,Pedagogés praktikos pabaigoje
studentai parengia ir pateikia pedageégipraktikos ataskaitir pateikia savo atsiliepimus apie
pedagogin praktiky“. Programoje, kurioje paoje numatyta tiek nedaug prakispedagogiés
veiklos valand, Siai ataskaitai teikiamas itin dideligrdesys. Visais trim atvejais 30% galutinio
jvertinimo skiriama uz ,atitikt ataskaitos strukitos reikalavimams® (20%), ir uz ,atitikt
bendriems rasto darbo reikalavimams®. Tokie teagiriikrai kelia nerim, nes galiausiai
studentai yra vertinami uZz; jgekejimus raSyti ataskaitas, o ne ug profesinius gefimus
klagje. Taliau tai nelatinai tiesa. 74 dalyje kalbama apie atgkelemeng vertinimo
pusiausvys.
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Atsakingasis pedagogas vertina studento prakdletimo jstaigoje pagal nustatyt
tiksly ir uzdaviniy pasiekimo lyg Profesinio mokymo rezultatai vertinami naudojant
deSimties baj vertinimo sistery, kai bendras vertinimo balas apskaojamas pagal
tokig formule: Galutin vertinimo bad sudaro: GV=40% X+ 20% X +10% X + 30%
X4, kur: GV- galutinisjvertinimas; X — pedagogiés praktikos tikal pasiekimo lygos
(praktikos vadovas — kolegijoséstytojas); % — atitikties ataskaitos strukibs
reikalavimams; X — atitiktis bendriems rasto darbo reikalavimamg;—Xpedagogiés
praktikos vadovgvertinimas.

71 Savianaligs suvestias dalyje teigiama, kad ,vigSprofesinio darbo ataskaitos gyrim
organizuoja Katedros veéps, dalyvaujant fakulteto administracijos darbyenus, praktikos

mentoriui ir katedros &tytojams”. Pateiktame dokumenteira aiSkiai nurodytas tokio
profesires praktikos gynimo tvarkos pabis. T&iau, kaip jau buvo miita 2.2.5. skyriuje atrodo
keista, kad prieSingai nei ginant baigigjndarky, kuris vertinamas tik 9 kreditais, ir kur pus
Kvalifikacijos komiteto sudaro darbdavigskaitant komiteto pirminink profesires praktika

vertinama 30 kredit, ir yra visiSkai Fakulteto vidaus reikalas. Kaipkgiiau miréta, tai kelia

abejoniy dél santykires atskig programos komponensvarbos.

Atsakantj klausimy dél vietos, kurioje atliekama profesirpraktika, tinkamumo, Savianadz
suvestigs 72 dalyje nurodyta, kad studemedagogia praktika vykdoma tokiosgstaigose:

TelSiy Vinco Borisevtiaus KatalikiSkoji gimnazija;
TelSiy ,Ateities” viduriné mokykla;

TelSiy ,Germanto” vidurie mokykla;

TelSiy ,Atzalyno” viduriné mokykla;

TelSiy ,,Kranto” viduriné mokykla;

TelSiy ,DZiugo” viduriné mokykila;

TelSiy Zemaits gimnazija;

Taciau, kaip nurodyta 73 dalyje ¢tisvarbiy priezasiy“ studentams leidZziama atlikti profesgin
praktika pagal jj gyvenamja vieta arba j pasirinktojejstaigoje, ir nurodyta, kad prakik
studentai yra atlik Siuose miestuose ar rajonuose: Tel3iai, MaZeiRiming, Taurag, Siauliai,
Joniskis, Silut, Kretinga. Remiantis Savianali suvestine lieka neaiku, ar yra sudarytos
kokios nors panaSios sutartys tarp Zemaitijos kjsgr ty praktikos atlikimo viei, taip pat
néra aiSku, kokie mokymai buvo suteikti jose dirbants ,atsakingiems pedagogams®, jei iS
viso tokie mokymai buvo. Taip paéma aiSku, ar tosgstaigose yra tinkamai parengti mentoriai.

2.4.4 Atsakantj klausima dél mokymo medziagos (vado#liy, knygu, periodiniy leidiniy ir
duomeny baziy) pakankamumo ir prieinamumo Savianalizs suvestias 62 dalyje teigiama,
kad studentai ir gstytojai gali naudotis surinktais dokumentais, koygs, moksliniais Zurnalais,
ir kad metodologinj iStekliy pakanka numatomiems stugdijrezultatams pasiekti. 63-65
(jskaitytinai) dalyse pateikta iSsami informacijaealg@idinius, kuriais studentai gali naudotis, tuo
tarpu 66 dalyje iSvardytos jiems prieinamos elaktiecs duomen bazs, jskaitant duoman
bazes vieSojoje bibliotekoje. Pagal 67jdaisi studentai gali naudotis internetu bibliotgkar
atsispausdinti jiems reikalipgmedziag. 68 dalyje teigiama, kad kiekvienam [Zail ir
technologijy pedagogikos studjj programos dalykui yra parengiami paskakonspektai, ir
studeng praktiniamsjgudziams ugdyti éstytojai naudojgvairia vaizdire medziag. 70 dalyje
(ir joje esadioje 11 lentedje) iSsamiai apraSyta kompiutetinechnika, kuria studentai gali
naudotis. IS viso yra 34 kompiuteriai (19 skittident; mokymui, 4 yra bibliotekos skaitykloje,
ir 11 kompiutenj skirta dstytojy ir administracijos poreikiams).
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Lankydamiesi Kolegijoje ekspertgrups nariai tugjo galimyke § klausing aptarti su
studentais. Apskritai studentai teickad juos tenkina prieinamos medziagos apimtyaciall
jile nezinojo, kad jiems taip pat sudarytos galiésymaudotis duomenbazmis. Eksperf
grupei susidar jspadis, kad studentai nepakankamai gerai moka varkgllbs, kad gatty
tinkamai naudotis jiems prieinamomis duomerbazmis. Eksperf grupss nuomone,
bibliotekoje nepakanka studentams skirtokykliniy vadowliy.

2.4.5 Materialigjy iStekliy ir mokymo medziagos stiprgb ir silpnykes, taip pat pagtiai
pagerinti silomi veiksmai apraSyti 12 lentgé. Taiau nurodytos stiprys iS tikmyjy neatrodo
vertos hiti vadinamos ,stiprybmis®, nes tai daugiaugkygos, kurios yra titinos skmingai
vykdyti bet kurg tokio poludzio studijy program. Vienintek nurodyt silpnylke (,studijy
procese nepakankamai naudojami informacijos igekisienio kalba“) patvirtino ir ekspertai
lankydamiesi Kolegijoje. Medziagos angkalba bibliotekoje yra nedaug,ctau tikriausiali
studentai nepakankamai gerai moka andfalbs, kad gatty tinkamai naudotis jiems
primenamomis duomgnbazmis. Ypa vertinant studentkursinius darbus pastéh, kad juos
rengdami studentai mazai naudojasi Saltiniais kigdralbomis.

Apibendrinant ekspayt grupz pazymi, kad apsilankiusi institucijoje ir susipaisi su kitais
pateiktais jrodymais, susidar jspidj, kad materialieji iStekliai, naudojami veiksmingam
programos vykdymui iS esia atitinka minimalius reikalavimus, dau dar gali ati smarkiai
gerinami. T&iau ekspen grupei susiipinima kelia tai, kad net tose srityse, kauriose insijuc
iStekliais apfipinta, mazai kas rodo, kad studentai tokiais iseklnaudaisi, ar sieki kiek
galima veiksmingiau iSnaudotj potenciad.

Ekspert; grupei kyla dideli abejoniy dél student; praktikos tvarkos pakankamumo. Ypdel
to, kad praktiniam mokymui skirta daug maZziau vdignnei tugty bati skiriama, ir kada
praktika vertinama nepakankamai grieztai. Akivaizétad jgyvendinant profesin program
profesiniai studemt gekejimai turéty biti vertinami taip pat iSsamiai ir grieztai, kaip jiy
raSytiniai darbai. Pedagogs praktikos vertinimo sistema ir vadovavimas tokiaktikai tugty
bati smarkiai tobulinami.

5. Studijy eiga ir studeny vertinimas

2.5.1Vertinant, arstudenty priémimo procesasyra pagjstas, pirmiausiaitina pasakyti, kad
programa pragta vykdyti tik prieS du metus, tai reiSkia, kad buvk du premimo j program
konkursai, ty., 2010/2011 ir 2011/2012 mokslo nmeta 86 dalyje pateiktoje 14 lentm
pabgéziama, kad pirmaisiais metajistojo tik 6 studentai, o kitais metais- tik 5 stn@. Kaip
jau buvo migta pirmiau, tai kelia esmigiabejony dél Sios programos gyvybingumo ir tvarumo.

Lankydamasi institucijoje ekspertgrupe nusta¢, kad nepaisant to, kad pirmaisiais metais
program jstojo tik 6 studentai (kaip nurodyta pirmiau eSaje pastraipoje), tkgaisiais metais
IS viso buvo 13 studept Ekspert; grupe taip pat pastefpo, kad nors kaip nurodyta Savianabz
suvestigje antraisiais metais i$ viso buvo priimti tik bidéntai, antrame kurse i$ vispuvo 8.
Paklausus apie tokius neatitikimus ekspegrupei buvo pateikti tokie duomenys.
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1 lentek: Zemaitijos kolegijos Dailés ir technologijy pedagogikos studij programos
studenty skaifius

Studijuy forma
Nuolatinés studijos ISestinés studijos ISKriti-
Mokslo metai / Studijy | Valstybés | Savo Valstybé | Savo mai
programa finansuoja | leSomis | s [éSomis
mos studijuoj | finansuoj | studijuoj
antys amos antys
studentai studentai
| metai: Daibs ir| 7 4
technologij pedagogika
I metai: Daiks ir| 5 3 1
technologij pedagogika
[l metai: Daiks ir| 8 1 3 1
technologij pedagogika
IS viso: 20 5 6 1 1
25 I 1
suma 32 1

Savianalizs suvestiass 80 dalyje teigiama, kad studegnpriemimas j Zemaitijos kolegi
organizuojamas vadovaujantis Svietimo ir mokslo istérijos patvirtinta tvarka, if Dailés ir
technologij pedagogikos studjjprogram studentai priimami vadovaujantis 2010 m. geguz
d. Svietimo ir mokslo ministrgsakymu Nr. V-673 ,Bl Stojamyjy egzamim j men; studily
srities ir meno pedagogikos studiprogramas organizavimo ir vertinimo tvarkos aptaso
Stojimo baj sudaro tokie elementai:

e Stojimo egzamino vertinimas (svorio koeficientaa §r7).
e Lietuviy kalbos egzamino vertinimas (svorio koeficientas §12).
¢ Vidutinis uzsienio kalbos zigivertinimas (svorio koeficientas yra 0,1).

Be to, kaip ir kitose mokytqj rengimo programose, Vvisi stojantieji, pretendutjarpatektij
valstyles finansuojamas vietas, privalo laikyti motyvadiest, kad hity priimti j program.

Pagal 82 da) Kolegijoje yrajsteigti du atskiri studegtstojimo klausimus tvarkantys komitetai —
vienas komitetas sprendzia administracinius klausimkitas yra atsakingas uz vertinim
Komiteto nariai yra darbuotojai, sukviesti iSikikolegijy, kurios vykdo daids pedagogikos ir
dailés ir technologij pedagogikos studjjprogramas. Tokiuimu Kolegijoje suburiami Kauno
kolegijos, Marijampais kolegijos, Panezio kolegijos ir Zemaitijos kolegijos atstovai.

Visi stojimo praSymai yra vertinami Kauno koleggojkur studentai privalo laikyti test
nupieSdami trij objeky natiurmory (guasSu ar vandeniniais dazais), ant A3 formatm,lap
iSlaikydami tinkamas dydZzio proporcijas ir pertedkai spalvas. Siai uzddi@i skiriamos trys
akademigs valandos, uzduoties atlikimas vertinamas padad schem:

e natiurmorto kompozicija popieriaus lape ir objelazio perteikimas (40 ba);
¢ linijin és perspektyvos suvokimas ir perteikimas (3@)al
e natiurmorto spaly suvokimas ir perteikimas (30 I

84 dalyje nurodytas pageidau§an studijuoti pagal progragnskatius programos vykdymo

metais. 85 dalyje (taip pat 13 lerie) nurodyti konkursiniai stojimo balai kiekvienaisokslo

metais. 87 dalyje teigiama, kad datran nei vieno & studiyy program palikusio studento,

teigiant ,kad tai rodoy teising sprendiny pasirinkti Daibs ir technologiy pedagogikos
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prograng”! Taciau pagal ekspestgrupei jj lankymosi Kolegijoje metu pateiktus duomenis,
vienas studentas nutrauktudijas antraisiais programos metais.

Ekspert; grupe teigiamaijvertino stojimoj Kolegija tvarka, kokia buvo nurodyta apie 2010 m. 6
] nuolatines studijagstojusius studentus, ir 2011 m. 5 studentus, ikydamasi institucijoje
susitiko su 20 studentiS visy trijy programos met Tik vienas i$ dalyvavusisusitikime buvo
mokytojas, ir buvo nurodyta, kad dauguma susitikimadalyvavusj tuo metu uzimti pamokose.
Jdomu pazynati tai, kad susitikime dalyvavo 8 ti® kurso studentai, kurie paaiskino ekspert
grupei, kad jie visidalyvauja programoje nuo pirmyju mety, ir visi yra valstybés
finansuojamose vietose. Tai prieStarauja Savianaks suvestirés 14 lenteéje pateiktiems
duomenims, pagal kuriuos 2010/2011 mj nuolatines jstojo SeSistudentai. (20 lentes
duomenys rodo, kad 2010/2011 mefai®jo 4 iS¢stiniy studiy studentai, 0 2011/2012 m. — tik
3). Ekspenj grup: pastebi, kad Savianatigz suvestigje pateikti duomenyséna visiskai tiksiis.

PaaisSkjo, kad stojantieji yra priimamjipaskutinius programos metus ir baigus tik viertudigy
metus jiems suteikiama tokia pati kvalifikacijajk& studentams, kurie studijavo trejus metus;
tokia tvarka ekspest grupei atrodo visiSkai nepriimtina. Zemaitijos é&gijos darbuotojai
paaiskino, kad tokie papildomai priimami studentea mokytojai, kurie norijgyti mokymo
kvalifikacijg. Taciau tokio stojimo tvarkos apraSymas Saviargliguvestigje nepateiktas, taip
pat neaprasSyta sistema, pagal kwokiems studentams prigalamos anksau jy jgytos Zinios.
FaktiSkai Savianalis suvestigje apie tokius studentus iS viséra uzsiminta. Akivaizdu, kad
Kolegija vykdo tam tikg laipsnio nesuteikiaiios programos versgjj kuri siiloma pedagoginio
iSsilavinimo neturintiems mokytojams¢tau vykdo g nesilaikydama specialitokiai programai
taikomy reikalavimy.

Eksperty grupes susitikimo su Fakulteto administracijos darbuaigmetu buvo nurodyta, kad
per mazdaug pastaruosius deSimtyrlabai sumago stojimo balai. Buvo paaiskinta, kad iki
2008 m. visose programose studeskatius buvo didesnis. Nuo 2009 m. daugiau stuglent
vykstaj didesnius miestus mokytis universiteto lygio pargose. Rektorius nurédkad nuo
2002 iki 2009 m. studentskatius augo (nuo 2000 iki 2400),¢iau dabar jis sumajo iki 900.
Siais metaig Dailés ir technologij pedagogikos studijprogram stojo vos 11 studemt(7 j
valstyles finansuojamas vietas ir 4 savddmis studijuojantys studentai). Siuo metu valkstyb
skiria 5 850 Lt vienam studentui. Ekspedrupei sunku pripazinti, kad Si programa galitib
finansiSkai gyvybinga savo ggjomis. VisiSkai aiSku, kad nevykdant witijy prograny kartu
jos festi bus ngmanoma.

2.5.2 Vertinimo gaigse uzduodamas klausimas, sindijy proceso organizacija uztikrina
tinkamg programos vykdyma, ir numatomu studijy rezultaty pasiekimg. 88 dalyje
teigiama, kad pagal visas Zemaitijos kolegijos \ofkés studij programas 24 akadengis
valandos per savaitskiriama paskaitoms, ir praktiniams wisimams, ir 16 akademiuni
valand; per savai skiriama savarankiSkam darbui, ir kad stydjroceso organizacija yra
jtvirtinta studiy plane ir tvarkara$uose.. Téiau pagal Savianaks suvestias 26 dal,

Studentai turi 2704 darbo auditorijose valand kuriy 576 valandos skiriamos
teoriniams uzeémimas, 1441 valanda praktiniams @hsimams, ir 687 valandos
skirtos konsultacijoms ir vertinimui. 2096 valasdekirtos individualiam student
darbui.

Vél gi, pirmiau pateiktoje darbo valapdsantraukoje nenurodyta, kiek valangra skiriama
pedagoginei praktikai (t.y., kiek valapdtudentai praleidzia atlikdami pedagagpraktika pries
mokinius klasgje). Tai labai rimtas tr akumas.
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Remiantis pateikta medziaga galima teikti, kad etid darbo kiivis yra ngprastai didelis.
Eksperty susitikimo su studentais (20 studgntmetu studentai nuréd kad i3 nuomone tik
pirmadieniais darbo kwis yra didelis. Taip pat jie nurédkad Il met; studeng jprasy darbo
diey sudaro 6-8 valandos per digro Ill mety studeny — 7-8 valandos. Taip pat studentai
nuroct, kad penktadienis visada yra laisva diendia (reikety prisiminti, kad kviestinis
destytojas i Siauli universiteto nurogl kad kartais penktadieniais ji veda aisliers
trunkar€ius praktinius uzsmimus).

Savianalizs suvestidss 89 dalyje teigiama, kad ,studentpraSymu Kolegijosisakymu
sudaromas individualus paskaitankomumo grafikas (dazniausiai dirbantiems sttetes)”.
Jokios informacijos apie tai, kakitaka tai turi bendram programos tvarkatias, ir kiek tokiy
individualiy lankomumo tvarkar&s; buvo sudaryta. Nors Si programa yra nuolgtisiudiy
programa, kuri taip pat vykdoma ir kaipgstiniy studiy programa, pagal 73 dalyje pateikt
informacig, kai kurie studentai bestudijuodami tuo pat mettbal mokyklose. 73 dalyje
teigiama, kad ,po paskaitkai kurie studentai dirba bendrojo lavinimo molode¢, meno
mokyklose, ar vadovauja neformaliems a#gmams”. Ekspett grupei tai kelia susipinima,
kadangi susidargspadis, kad nuolatinj studiy studentai mokosi pagal prograrkaip iStstiniy
studijy studentai, ir Kolegija jiems tik padeda vietojekad pervesttokius studentugistestines
studijas. Tai juo labiau kelia sugninima ta prasme, kad studentai yra finansuojami vaéstyb
kaip nuolatiny studiyy studentai, ir tuo pat metu jiems moka atlygigioZ jy kaip mokytoj
darly, nesvarbu, ar jie dirba etatiniais mokytojais akgtojais valandininkais. Bet kokiu atveju
tai yra dvigubas finansavimas, tuo tarpu kai kitidentai negali gauti paramos $tudijoms
finansuoti.

Savianalizs suvestigs 90 dalyje apraSoma Zemaitijos kolegijoje taikodadyky pervedimo
tvarka, t&iau atrodo, kad tai neturi nieko bendro su vertiagorograma.

2.5.3Savianalizs suvestias 98-100 dalyse (ir 15 lenégd) pateiktijrodymai, kadstudentai yra
skatinami dalyvauti mokslo tiriamojoje veikloje, meno ir taikomuosiuose tyrimuose
iSvardijant jvairias konferencijas, parodas jwairius kitus renginius, kuriuose dalyvavo Sios
studiy programos studentai. 110 dalyje pateikta inforjaacpie studemt dalyvavimy
bendruomeés gyvenime, organizuojant studemtarhy pristatyny jvairiuose centruosgskaitant
bibliotekas, muziej, ir Vilniaus daits akademijos pargdsak. 102 dalyje apraSytasikybiSkas
studend indélis j kai kuriuos Katdy Svertiy renginius.

2.5.4Nors Savianaligs suvestias 96 dalyje teigiama, kad Das ir technologiy pedagogikos
studijy programos studentairi galimyb ¢ dalyvauti studenty judumo programose, akivaizdu,
kad nors i$S principo tai yra teisinga, kadangi panga vykdoma tik antrus metus, klausimas
lieka Siek tiek teorinis. Klaidinainai (arba tikriausiai 2001 m. atsiradeél dpausdinimo klaidos)
96 dalyje teigiama, kad 2001-2012 m. keturi studiemtalyvavo Erasmus studgnmmaing
programoje. Vienas studentas rasikPortugalijoje (Piaget universitete), ir trysdgatai moksi
Turkijoje (Karadeniz Technikos universitete)”. EBatokiam nedideliam studeutskatiui
keturiy studeng iSvykimas tuéjo turéti labai dide] poveik programai. T&au, kaip teigiama
www.zemko.lt vienas studentas atvykio Zemaitijos kolegi i§ Portugalijos. Susitikimo su
studentais metu buvo nurodyta, Kademaitijos kolegi atvyko vienas studentas i$ Portugalijos,
o trys dabartinio tr&o kurso studentai praleido gisemesty (keturis nénesius) Turkijoje pagal
Erasmus progragn T&iau Kolegijos tinklalapyje nurodyta, kadolegija atvykes studentas is
Portugalijos moksi kultiros vadybos, o ne Das ir technologiy pedagogikos programoje.
Tokioje nedidelje Kolegijoje ir turint tiek nedaug studeninetugty biti sudttinga Savianalizs
suvestigje faktus nurodyti teisingai.
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2.5.5 Gairese klausiama, araukstojo mokslo institucija uztikrina pakankamo lygio
akademine ir socialing parama? Savianalizs suvestias 94 dalyje teigiama, kad ¢stytojai
teikia visiems studentams su dalykus susijusiagdodbgines konsultacijas, reikalingas rengiant
kursinius darbus, baigiamuosius darbus, ar atliekidok] savarankisk darlky”.

Apibudinant tikslines paramos paslaugas, 103 dalyjedauma, kokia psichologinpagalba yra
teikiama studentams, tokia kaip pagalba prisitaikyolegijoje, stipendiy skyrimo

koordinavimas ir t.t. Susitikimo su ekspggrupe metu studentai reiSkepasitenkinir dél su

kai kuriais moduliais susijusiiSlaidy, kurias jie patiria reikalingoms medziagomgyti.

Taip pat nurodoma, kad bendrghuose gyvenantys studentai gali gauti tam tikromrisires
paramos i$ bendrabio valdytoy. 106 dalyje nurodyta, kad programos stugegyvendinimo
patalp; poreikis yra visiSkai patenkintas. Negalima pathit§&ad bendras programos studgent
skatius yra labai nedidelis, ir kaip susitikimo metuvbupaaiskinta ekspertgrupei, studemt
bendrabutyje gyvena 9 studentai, dar devyni gyvemauose, ir du studentai vagij Kolegija
daugiau nei 30 km.

104 dalyje kalbama apie tam tikjuzklasire veiklg“, kuria studentai gali uzsiimti — naudotis
sporto sale, choreografijos sale, kompiutdtdase, metodologiniaigenginiais, specializuotomis
auditorijomis; jie taip pat gali dalyvautivairiuose renginiuose (Saki dainavimo, audio-
vaizduojanyjy meny), bei diskusijose, parodose ir ekskursijose.

Savianalizs suvestias 105 dalyje minima galimybskirti skatinimo stipendijas; jos skiriamos
pagal nustatyt stipendij; skyrimo tvarlg gerai besimokantiems studentams. Toje dalyjefdaip
teigiama, kad ,jeigu studentas susiduria su rimgfimansigmis problemomis, jam patariama
nenutraukti studij, o pasinaudoti galimybe gauti paskohokesgiui uz studijas sumaki. Visi
Kolegijos studentai gali dalyvauti konkurse gaudiskolas gyvenimo iSlaidoms arba stydij
mokesgiui sumokéti, arba gauti Lietuvos Respublikos mokslo ir Swet fond; skiriamas
socialines stipendijas®.

2.5.6 Atsakantj klausimy, arstudenty pasiekimyg vertinimo sistema yra aiski, pakankama ir
vieSai prieinama Savianalizs suvestias 91 dalyje iSsamiai apraSyta Kolegijoje naudojama
deSimties bal vertinimo skat, taip pat kaupiamoji vertinimo sistema, kusudaro praktinio
darbojvertinimas, taip pat kontroligidarhy ir savarankiSko darbwertinimai, pabéziant, kad su
vertinimo kriterijais studentai yra supazindinamiekvieno semestro pradzioje. 92 dalyje
pazymima, kad studentai profesipraktiky atlieka vieSoje erdye, jie dirba ,vieSai klasse, kur
juos stebi kiti studentai, mokytojai ir kt., ir teaidzia uztikrinti objektyvesinvertinimg®. Taciau

iS Savianalizs suvestigje pateiktos medziagos neaiSku, kokia procertialo dalis yra skiriama
uz tokg veikla.

93 dalyje nurodyta, kad ,per egzamisesig neislaikiusiems egzaminstudentams suteikiama
galimybké panaikinti savo akademinigsiskolinimus per ,Skaj iSsitaisymo savagt , kuri yra po
egzamim sesijos, t&au negsiterpiaj studiy proces. Per § savait studentui leidziama vign
karty bandyti panaikintijsiskolinimg nemokamai, iSskyrus atvejus, kai buvo nustatyt] k
studentas egzamjnmetu elgsi negziningai“. (Kalbant apie &ininguma, 95 dalyje nurodyta,
kad ,yra patvirtintas éstytojy ir studeng elgesio kodeksas, kuriame ¢Sttos taikomos etikos
taisykks ir akademias etikos normos®, ir kad studentai yra supazindingon $ziningo
mokymaosi normomis per pirgy jy studiy pusmei).

2.5.7 Atsakyti j klausimy, ar daugumosprogramos absolvenfy profesiné veikla atitinka
programos organizatoriy lakestius, kol kas negalima, kadangi kol kagra nei vienos
studento, baigusio D&# ir technologij pedagogikos progragm
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2.5.8 Savianalizs suvestias 107 dalyje iSéstytos studij procesostiprybés ir silpnybés ir jo
vertinimas, ir sialomi jo tobulinimo kidai (16 lentad). IS keturiy nurodyt; stiprybiy ekspernt
grupé gakty pritarti tik vienai (8kmé skatinant studentjudum). Kitos dvi ,stiprykes® (dalyky
pristatymas ir bendradarbiavimas su socialiniaidngaiais) atitinkajprastus tokiai programai
taikomus tikegius, tuo tarpu paskutén,stiprybé” grei¢iau yra programos silpngb(padeda
~nuolatiniy” studijy studentamgsidarbinti), yp& atsizvelgiant tai, kad programa taip pat gali
buti vykdoma iS¢stine studiy forma.

Apibendrinant galima pasakyti kad ekspegtup: teigiamai vertina studemiriemimo sister,
ypa kai Siuo atzvilgiu bendradarbiaujama su kitomisngsas programas wanciomis
institucijomis, taip pat tai, kad vienas vertinirkaterijy yra student praktinis daits darbas.
Ekspery grupe pripagsta, kad studentjudumo programggyvendinama émingai. T&iau
ekspeny grup: pastebi ir rimtus Sios programoskumus. Ekspett grupei didel susitipinima
kelia kai kurie Savianalis suvestigje pateikti duomenys, kurie patikrinus pasiauetikshs,
ypa& | pirmuosius studij programos metus priimt studeni skatius (taip pat valstyds
finansuojamose vietose besimokanstudeng skatius). Taip pat ekspertgrupe neigiamai
vertina tvarlg, pagal kura pedagoginio iSsilavinimo neturintys mokytojai gatkiotij paskutinius
programos metus, ir gauti takp&ia kvalifikacija, kaip ir studijag trejus metus. Ivertinusi,
kiek nedaug studentstojaj Sia studiy program, taip pat tai kad stoj&njy j Zemaitijos
kolegija skatius apskritai labai sumajes, beijvertinusi kai kurias kitas pirmiau aprasytas
problemas, ekspertgrupe abejoja, kad Si programa ilgai gali islikti gyvypiga, ypé jeigu ji
vykdoma kaip savarankiSka programa. Galiausiai éfismrupes nuomone, tai, kad Kolegijos
pedagogias praktikos gai#se nenurodytas konkretus tokios praktikos valas#atius yra
rimtas Sio dokumentoitkumas.

6. Programos vadyba

2.6.1 Apibadinant, araiSkiai paskirstytos sprendimy priémimo pareigos ir atsakomylé uz
programos igyvendinima, 108 dalyje nurodyta, kad studijos vykdomos pagaegijos studiy
reglamend (2011), ir vadovaujantis Zemaitijos kolegijos atat(2010 m.). 109 dalyje teigiama,
kad Program komiteto sudtis keitsi (dl akademinio personalo kaitos). 110 dalyje iSvardi
Komiteto nariai, teigiant kad

Visi komiteto nariai- dstytojai turijgije magistro arbaj jatitinkan{ laipsn jy déstomo
dalyko srityje. § mokslines (menis) veiklos kryptis taip pat atitinka jdéstomus
dalykus. Keturi Komiteto nariai turi pedagogo kfikhcijg. L. Taroza yra edukologijos
doktorantiros studentas. M. Krajinskiényra TelSy rajono technologij mokytopy
asociacijos pirminink R. Balsewtien¢ turi administracinio darbo patirties. Darbo
stazas pedagogikos srityje siekia nuo 6 iki 30ym¥isi Komiteto nariai turi praktinio
darbo patirties. ISsamesninformacija pateikta 3 priede étytojy mokslires ir
akademigs veiklos apraSymas. Stuglikomiteto narys — darbdayiatstovas — nuolat
teikia pasilymus ir rekomendacijas étl programos kokyés gerinimo, taip pat
baigiamyjy darhy ir vertinimo. Siuo metd Komiteto sudtj jtrauktas ir vienas antro
kurso studentas.

2.6.2. ,Europos nuostatos ir gas vidiniam auks$fjy mokykly kokybés uztikrinimui® (ESG)
nustato tokius standartus:

Institucijos privalo uztikrinti, kad ity renkama, analizuojama ir naudojama
informacija, reikalinga veiksmingai jstudiy prograny ir kitos jy veiklos vadybai.
(ESG: 1 dalis: 1.6 Informaacis sistemos)
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Pagal Lietuvos gaires privaloma tikrinti, kad programos vykdymu susijusi informacija ir
duomenys hity reguliariai renkami ir analizuojami . T&iau tokios kaip Si tik prafdos
vykdyti programos atveju akivaizdu, kad duomemkimo ir analizs darbas dar tik praths.
111 dalyje pateikta medziaga parodo bendaizch, kaip pktojama $i programa Zemaitijos
kolegijoje. Taip pat 112 ir 113 dalyse apdinami bendri kokybs uZztikrinimo ir Zemaitijos
kolegijoje vykdomos moksligs tiriamosios veiklos principai. Remiantis pateiktéormacija
galima daryti iSvag, kad bendras taikomas modelis yra tinkamas. Puneaatioje 18
Savianalizs suvestias dalyje apibdintajprasta metiés perziiros ir atnaujinimo tvarka.

Studijy programa per#rima kiekvienais metaigyairius pokgius aptariant Katedros
organizuojamame susirinkime. Kiekvienais metais dgrka atitinkamos  srities
mokslire tiriamoji veikla, ir organizuojamos ,apvalaus staldiskusijos, kuriose

dalyvauja darbdaviai.]Jvairis pasilymai ir rekomendacijos aptariami Katedros
posdziuose.

Susitikimo su darbdaviais ir socialiniais partnirieetu ekspeytgrupei buvo patvirtinta, kad
tokie aptarimai organizuojami reguliariai, ir kadrimeriai tikrai darqtaka Zemaitijos kolegijoje
vykdomos programos turiniui ir jos vykdymui.

2.6.3 Ar vidaus ir iSorinio vertinimo rezultatai yra naudojami programai tobulinti, kaip
buvo mireta pirmiau, atsakyti yra per anksti, kadangi pragegoradta jgyvendinti tik pries du
metus. 112 ir 113 dalyse apifirami bendrieji kokybs uztikrinimo Zemaitijos Kkolegijoje
principai, 114 dalyje (ir 17 lentgk) apraSoma Kolegijos ,Kokys vadovo® (irjvairiy kity
kokybés uztikrinimo taisykhy) jgyvendinimo tvarka. 115 dalyje pazymima, kad Sigmmacese
svarbiaugj vaidmern vaidina savianaliz 116 dalyje apraSomas Prograromiteto vaidmuo
Siame procese, 0 117 dalyje nurodoma, kaip kékydperinimo procesas yra integruojamas
institucijos meg darbo plas.

Susitikimo su Kolegijos administracijos darbuotsjgoatvirtinta, kad uz kokyis uztikrinimg
atsakingas Kokys uztikrinimo grups vadovas. Visas procesas prasideda nuo student
kiekvieno kurso pabaigoje kiekvienas studentas lddpankes (kartais § papildant zodiniu
interviu). Sio proceso rezultatai aptariami ne Bkogramy komitete, bet ir fakultetuose, ir
priimami reikalingi sprendimai & batiny pakeitim;. Pagal galiojagias taisykles atskiri
déstytojai savo nuoidra gali pakeisti iki 20% studjj programos, sprendimuselddidesny
pakeitimy priima Program komitetas. Pakeitimaijgyvendinami kitais mokslo metais, ir
procesas kartojamas iS naujo.

2.6.4 Atsakytij klausimy, arvertinimo ir tobulinimo procese dalyvauja socialinai dalininkai,
galima tik labai ribotai, kadangi programa yra laéakstyvame jos vykdymo etape. Tam tikra
informacija pateikta 118-121 punktuose¢iga ji tik bendrai apibdina Zemaitijos kolegijoje
taikomg tvarks, tatiau, kaip ir galima buvo tikis, réra jokiy jrodymy, kad procesasiiy
konkretiai taikytas Dais ir technologiy pedagogikos studjjprogramai. Kaip miéta 2.6.1 ir
2.6.2. dalyse, susitikimo su ekspegrupe darbdaviai ir socialiniai partneriai patvid, kad jie
dalyvavo formuluojant numatomus studijezultatus, ir konsultuojant pedagogikos klausgnai
Pavyzdziui, vienas Sios grégpnarys pamigo, kad pirmaisiais studjjmetais jis pasteipo didej
atotiiikj tarp daiks ir pedagogikos dalyk ir pateil¢ dél to pastabas. Kolegija atsizvelgtokias
pastabas, ir padaryti patobulinimai jau yra akidas Kitas pavyzdys yra sus§ su atofikiu
tarp studenf, kurie turi ankstesis darbo klasse patirties, iry, kurie tokios patirties neturi.
Kolegija émési priemony Siai spragai pasalinti skirdama dideskmes maziau patyrusiems
studentams, taigi dabar studgthygis atrodo tolygesnis. PanasSiai, susitikimo kspert; grupe
metu studentai patvirtino, kad jie taip pat daly@asiame procese. NojsSavianalizs rengimo
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grupe studentas buvgtrauktas, nei vienas susitikime su ekspeagtupe dalyvays studentas
buvo susipaZigs su Savianalis suvestine.

2.6.5 Pagal gaires pageidautina pateikti pastabasjdaus kokybés uztikrinimo priemonés
yra veiksmingos ir efektyvios.Kaip jau mirgta anksiau uzduoti gklausimg konkreiai Dailés

ir technologijj pedagogikos studjjprogramos atzvilgiu yra per anksti, kadangi progaara tik
prackta jgyvendinti, tod! ir bet kokius kokybs patobulinimai kol kas galitlh jdiegti tik labai
ribotai. 122 dalyje minima, kad visi su studiprogramos vykdymu sugijduomenys ir
dokumentai yra saugomi. Nors tojecioge dalyje pateiktasgsaSas atrodo yra labiau bendrojo
pohadzio, akivaizdu, kaggyvendinta sistema, registruojanti tokius duomenis:

studiy programos, koreguoti studiplanai, iSp¢stinés dalyko programos, metiniai
veiklos planai, katedr ataskaitos, katedrveiklos taisykés, cstytojy metires
veiklos programos ir ataskaitos, moks8nir konsultavimo veiklosjrodymai
(konferenciy medziaga, straipsniai, konsultavimo veiklos Zuwasgl
metodologiniai nurodymai baigiamiesiems darbamsigibieyjy darby temy
sarasai, duomenys apie absolwentdarbinimy, ir kontaktire informacija (bus
surinkti studentams baigus prog@m Kiti dokumentai: Dails katedros
susirinkimy protokolai, baigiamjy darhy registravimo Zzurnalas, pedagoggn
praktikos ataskaitos, savarankiski studedarbai, kursiniai darbai yra saugomi
vienus metus, o baigiamieji darbai saugomi trejugtus. Kai kurie dokumentai
perduodami saugogiarchyw. Visa surenkama informacija haudojama veiksmingai
programos vadybai, ir siekiant uztikrinti aukgrogramos vadybos kokyb

Kadangi programa tik prag pirmuosius savo baigiamuosius metus, kol kanéia saugojam
kai kuriy dokumend, tokiy kaip baigiamieji darbai, ir akivaizdu, kad pirmiapraSytoji sistema
yra daugiau visos institucijos, nei taikoma Siank@Ciai studiy programai. Atsizvelgug
pirmiau nurodytus pastéjimus galima daryti iSvag) kad programa vykdoma tinkamai.

2.6.6Savianalizs suvestias 123 dalyje (ir 18 lent&le) apraSomos programos vadybos stipsyb
ir silpnybés, bei pateikiami pasiymai &l jos tobulinimo. Deklaruojama ,stiprgh
(,periodiSkai renkami ir analizuojami duomenys apiegramos vykdyanf’) i$ tikryjy yra niekas
daugiau, kaipjprasta pé&os institucijos kokybs uztikrinimo procetra. Kita vertus, nustatyta
silpnyke (,batinybé atnaujinti dokumentus, ypausijusius su Prograprkomiteto darbu™), tikrai
gali bati jvardyta kaip silpny&

Apibendrinant, ekspartgrup: gali teigti, kad Zemaitijos kolegijos kokyb uztikrinimo sistema
yra tinkama ir gerai struitizuota, ir kad 4 jgyvendinant atsizvelgiama tigkstudend, tiek irj
darbdaw ir socialinyy partneny poreikius ir nuomones. Taip pat tinkamai atsizigettpj gautas
pastabas ir rekomendacijas. Kokglgerinimo procesas integruofasstitucijos metinius darbo
planus.

Akivaizdu, kad nustatytos spragos yra Salinamoskanl Program komiteto darbas taip pat
tinkamai tobulinamas.
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[ll. REKOMENDACIJOS

1. Labai svarbu, kad Zemaitijos kolegija tiksliawpitaezty Dailés ir technologij
pedagogikos studjj programos viet pagal Lietuvos nacionaknkvalifikacijy ssrang. Tai
padarius, ekspertgrupe rekomenduoja progragnrestruktirizuoti, ir programos tikslus ir
numatomus studjj rezultatus performuluoti taip, kad jie der su atitinkamu mokymosi
lygmeniu ir siekiamais rezultatais.

2. Rinkdama $ios pedagogmprogramos &tytojus, Zemaitijos kolegija téty atsizvelgtij
tai, kokia @stytojy dalis tugty turéti mokytojo kvalifikacijg, ir kokia yra j; pedagogias
patirties apimtis ijvairove. Kolegija tugéty sudaryti glygas a@stytojams nuolat atnaujintij
darbo klasse patir, ir uztikrinti, kad tai atsispindy studentams slomoje programoije.

3. Rekomenduojama petiztti ir perraSyti Kolegijos pedagogia praktikos gaires, pateikiant
konkretius nurodymus & student-mokytojy privalomos atlikti pedagogis praktikos
valand; skatiaus, pedagogis praktikos trukrés, taip pat iSsami informacip apie
studento-mokytojo profesines savybes, kurios yndinemos kiekvienos pamokos kéges
metu. Turi IWti aiSkiai apibézta per kiekviem pedagogin praktika vertinamos
kompetencijos lygis, ir imtasi zingsnuZztikrinti, kad kiekvienas studentagyty mokymo
jvairiose klasse, aplinkose ir situacijose patirties.

4. Kolegijos pedagogis praktikos gais turi aiSkiai apibizti ir patikslinti kok vaidmern
atlieka a) Kolegijos praktikos vadovas, b) mentgyiir ¢) atsakingas pedagogas. Visi uz
pedagogias praktikos priefirg atsakingi darbuotojai tujgyti tam reikaling kvalifikacija,
kad galima Ity uZztikrinti vieningy vertinimo modelio ifvertinimy skyrimo suprating.

5. Kadangi Dais ir technologi pedagogikos studjj programa gali taip pat ab
igyvendinama igstine forma, institucijai rekomenduojama uZztikrinkiad visi nuolatini
studijy studentai, ypatie, kurie yra valstyts finansuojami kaip nuolatipistudiy studentai,
studijuoty kaip nuolating studiyy studentai, o netlly padedami Kolegijos uzimti valstyb
finansuojamas mokytojo pareigas mokyklose dar jibamant visai nekvalifikuotiems dirbti
mokytojais.
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IV. SANTRAUKA

Sioje dalyje apibendrinami pagrindiniai teigiamniigiami kiekvienos programos vertinamosios
srities aspektai.

Programos tikslai ir numatomi studiju rezultatai

Tai yra nauja programa, kuri yra labai étiiga ta prasme, kad ji siekia rengti specialistijisse
srityse: dai¢, technologijos ir pedagogika. Vos keli etatiniastytojai ir labai didelis éstytojy
valandininkj skatius deda daug pastanggyvendindami & program.

Regiono mastu programa yra tam tikru mastu pakldusaisSku, kokio lygio yra Si programa
pagal Lietuvos nacionaknkvalifikacijy sgrangs. Toctl ir neaiSku, kokiu lygmeniu téty bati
formuluojami programos tikslai ir numatomi studijezultatai. Pagal esamas formuluotes, yra
tam tikras atotikis tarp programos tiksl ir numatony studiyy rezultat;. Batina tobulinti
numatony studiy rezultaty formuluotes, kad jastiby lengviau vertinti.

Apibendrinant, ekspeyt grupts nuomone, programos tikslai ir numatomi studigzultatai
daugeliu atzvilgiu atitinka minimalius reikalavimustiau yra daug galimyhijuos tobulinti.

Programos sandara

Programos elementai yra aiSkiai nustatyti ir afbr Studentai nurag kad nereikalingo
temy pasikartojimo ara. Programos apimtis yra jpeastai plati, t&iau aiSkiai apib¥Ztas
studiy planas nustato tiek kiekvieno programos elementwoinjt (privalomy ir
pasirenkargjj), tiek jam skiriang kredity skatiy. Programos kredijtsistemagyvendinama
pagal Europos kredjt perkelimo sistem. Akivaizdu, kad Kolegija bendradarbiauja su
kitomis institucijomis, vykdafiomis panasias programas, ir yeg&os su kitomis dvejomis
pedagogidmis programomis @doje institucijoje.

Nors program sudaro daug moduli kai kurie labai svafis aspektaj ja nebuvojtraukti,

pavyzdZziui, specialius poreikius tugig mokiniy mokymas. Ekspeyt grupei kelia
susifipinimg nepakankamaséthesys programos struikbje skiriamas mokymo praktikai,
kurig atlikdami studentai téty galimybe vesti daug pamakjvairiose vietogse esatiose

mokyklose. Ekspeut grupei rera visiSkai aiSku, kokiu mastu programa atitinkasée

reikalavimus, kaip studij lygmuo, turinys ir numatomi rezultatai atitinka rBpos

standartus, kokiu mastu numatoma suteikti kvaldijea atitinka Europos mokytgj

kvalifikacijos standartus, ir kaip kvalifikacija iy bati vertinama pagal Nacionabn
kvalifikacijy sarang.

Darbuotojai

Eksperty grupe teigiamai vertina vos Kkeji etatinyy déstytojy entuziazm, ir darbuotoy
pastangas keltyyjprofesire kvalifikacijg ir kaupti patirt. Taliau, ekspelf grupes nuomone, éra
gerai, kad programa yra tokiu mastu priklausoma didelio ctstytojy valandinink; skatiaus,
kai daugelisy dirba Zemaitijos kolegijoje vos tris valandas pavait. Bendras nepakankamas
akademinis lygis daugeliu atzvilgiu yra iis vykdyti aukStos kokyws program. Institucija
nedaug k gali padaryti, kad étytojai valandininkai @ity susipazig su naujausia informacija.
Tokia priklausomyb nuo iSoés asmen kvalifikacijos yra dided klittis vykdyti aukStos kokys
program, taip pat kliudo kelti profesinkvalifikacija patiems Kolegijos &tytojams ir tekti
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paramy studentams. Ygatai apsunkina pastangas vykdyti su programa sjisiquokslin
tiiamajj darly, ypa& pedagogikos srityse. Pripazindama sunkumus, atiréius cl labai
nedidelio program pasirinkusi studeng skatiaus, ekspett grups visgi laikosi nuomoés, kad
pedagoginio personalo komplektavimo problemos gbail svarbus programosikumas.

Materialieji iStekliai

Eksperty grup: pripajsta, kad Zemaitijos kolegija yra sudariusi bendraidaimo sutait su
Vilniaus daiks akademija, pagal kuariKolegija turi teig mokymo tikslams naudotis tam
tikromis medziagomis ir iStekliais. Pastaruoju me&tm tikros investicijos padarytos mokymosi
korpusuose.

Bibliotekos iStekliai riboti. Tam tikru mastu studai priklauso nuo vieSosios bibliotekos
pagalbos. Kolegijos bibliotekojetksta vado¥liy dailks mokymo tematika, ir yra labai nedaug
medziagos angl kalba. Studentai neturi pakankamuzsienio kalbos zigi kad gadty
veiksmingai naudotis jiems prieinamomis duomdmazmis. Eksperf grupei kyla dideli
abejoni dél student praktikos tvarkos pakankamumo.

Apibendrinant ekspayt grupe pazymi, kad apsilankiusi institucijoje ir susipaisi su kitais
pateiktais jrodymais, susidar jspidj, kad materialieji iStekliai, naudojami veiksmingam
programos vykdymui iS esma atitinka minimalius reikalavimus, dau dar gali lati smarkiai
gerinami.

Studijy procesas

Apibendrinant galima pasakyti kad ekspegtup: teigiamai vertina studemiriemimo sister,
ypa kai Siuo atzvilgiu bendradarbiaujama su kitomisngsas programas wanciomis
institucijomis, taip pat tai, kad vienas vertinirkaterijy yra student praktinis daits darbas.
Ekspert; grupe pripaista, kad studengjudumo program@gyvendinamadkmingai.

Eksperty grupei didel susitipinima kelia kai kurie Savianalés suvestigje pateikti duomenys,
kurie patikrinus pasiradnetikshis, yp& j pirmuosius studij programos metus priimptstudeng
skatius (taip pat valstyds finansuojamose vietose besimokgrstudeng skatius), taip pat kai
kurie su studemt judumu susig duomenys. Taip pat ekspgryrup: neigiamai vertina tvaek
pagal kury pedagoginio iSsilavinimo neturintys mokytojai gatoti j paskutinius programos
metus, ir gauti toki paia kvalifikacija, kaip ir studija¢ trejus metus. Galiausiai ekspggrupes
nuomone, tai, kad Kolegijos pedagognpraktikos gairse nenurodytas konkretus valgnd
kuomet studentas praktikos metu moko mokinius cakaiyra rimtas Sio dokumentaikumas.

Programos vadyba

Eksperty grup: gali teigti, kad Zemaitijos kolegijos kokgb uztikrinimo sistema yra tinkama ir
gerai strukiirizuota, ir kad g jgyvendinant atsizvelgiama tigkstudend, tiek ir j darbdawj ir
socialinyy partneny poreikius ir nuomones. Kokgb gerinimo procesas integruotasstitucijos
metinius darbo planus.
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V. APIBENDRINAMASIS IVERTINIMAS

Zemaitijos kolegijos studij programaDailés ir technologij pedagogika(valstybinis
kodas — 653X13014) vertinama neigiamai.

Eil. Vertinimo sritis Srities
jvertinimas,
Nr. balais*
1. Programos tikslai ir numatomi studiezultatai 2
2. Programos sandara 2
3. Personalas 1
4. Materialieji iStekliai 2
5. Studij eiga ir jos vertinimas 1
6. Programos vadyba 3
IS viso: 11

*1 - Nepatenkinamai (yra esmipirikumy, kuriuos litina pasalinti)
2 - Patenkinamai (tenkina minimalius reikalavinueskia tobulinti)
3 - Gerai (sistemiSkai giojama sritis, turi savit bruoy)

4 - Labai gerai (sritis yra iSskirgéh

Grupés vadovas:

Team Leader: Gillian Lesley Scott Hilton

Grupés nariai:

) Peadar Cremin
Team members:

Rita Spalva
Margarita Teresevien¢
Meda Keleckait
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