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I. INTRODUCTION

This report on the Office Management and International Communications study
programme at Graiciunas School of Management (hereinafter referred as AVM) is based on the
self-assessment report (hereinafter referred as SAR) produced by the course team and a visit
which took place on Monday 21% October 2013. Information was gathered at a series of meetings
with the director of the institution, quality manager and other senior staff; meetings with teaching
staff; meetings with students; and meetings with stake holders. Following this introduction the
report is divided into 6 sections namely: Programme Aims & Intended Learning Outcomes,
Curriculum Design, Staff, Facilities & Learning Resources, Study Process, Student Learning
Experience & Student Assessment, and Programme Management.

Unfortunately, the overall assessment of the evaluation panel is that AVM’s course in
Office Management and International Communications does not currently meet the required
standards. One of the key themes running through the whole report is the question mark
concerning the viability of the programme, because based on current student numbers and the
feedback with regards to current recruitment, the course is not attracting large numbers of students
(currently less than 10 per year). Whilst course viability is not strictly part of quality assurance,
nevertheless the quality issues raised in this report are likely to have an impact on the
attractiveness of the course to potential students.



Il. PROGRAMME ANALYSIS

1. Programme aims and learning outcomes

The programme aims, as stated in the self-assessment document, are ‘to enable students
to acquire main generic and professional competencies in office management and international
communication. Programme graduates will have knowledge and skills to manage office and
communicate effectively in an International Business context’. The stated aim is broadly
acceptable provided there is evidence of need, because otherwise the course may not be viable. In
this respect, the evaluation team discussed the issue with course director and senior staff in AVM.
In the initial kick-off meeting, the panel asked whether any market research had been undertaken
prior to the design and launch of the programme. The answer was that the college seeks to address
regional needs and its social partners, particularly the local Chamber of Commerce, suggested that
local businesses lack employees who know languages and who could help them during business
meetings. So this appears to be the starting point for a course with an international
communications dimension.

The AVM staff explained that businesses in the Kaunas region are predominantly micro
and small/medium sized enterprises. It was also explained that the competencies which the
programme is focused are managerial competencies rather than the lower level secretarial status
that may have been predominant in the past. Herein lies a problem, because the assumption that
local micro, small or medium enterprises have an effective demand for this type of employee is
highly questionable, and yet the course team and college administration appeared to accept this
uncritically.

The problem is that there may be a difference between what ideally SMEs might need and
what in practice they are actually willing to pay for. The evaluation team have serious doubts
about whether the nature of the local market really has a sufficient, effective demand for the kind
of programme that the college is trying to provide. These office managers and international
communicants are perhaps more in tune to the needs of larger companies. As a consequence, a
dominant issue that ran through the entire day of the visit concerns the viability of the programme.
The current numbers are slightly less than 10 and in the more recent years students have not
grown in number; nor is there any evidence of demand increasing based on enquiries relating to
current admissions. As a consequence, there is a serious question as to whether or not the
programme, as currently constituted, is viable.

Turning to learning outcomes, there are two interrelated issues. The first is the very long
list of learning outcomes, which it is claimed by the course team based on the needs of the market
and the recommendations of social partners. The problem is that the list is rather disparate;
including some high-level general statements and others that are a lot more specific. The view of
the panel is that this list of learning outcomes needs to be rationalised. The course team claimed
that the long list of learning objectives is based on the need of the market informed by information
provided by social partners and foreign experts, but the panel would suggest that they can be
rationalised into a shorter list. However, a related problem is that the learning outcomes do not
appear to be used or referred to much in practice. Students that the team met seemed unaware of
them, staff responsible for designing and teaching individual modules reported that they only
really pay attention to them in a general way. So, therefore, we have what would appear to be an
excessively long list of learning outcomes which, for the most part, bear little relation to what is
achieved on the ground. Apart from being misleading the current situation is also a missed
opportunity since, as part of the quality assurance process, a regular (probably annual) review
should include an assessment of intended learning outcomes in relation to actual learning
outcomes because this gives some important insights into the way the course is running, the
relationship between the original design of the course and the way it is operating in practice. To
summarize:



- There are too many learning outcomes to be plausible, and they include outcomes of
different levels of specificity, to the expert group they appear muddled.

- The expert team had no evidence that the learning outcomes were being used either to
shape teaching content of as a basis for evaluation. The impression the team got, that this
was basically a paper exercise.

- Programme aim should be reformulated starting with words to prepare — e.g.

,» The program will enable students to acquire main generic and professional
competencies in office management and international communication. Program graduates
will have knowledge and skills to manage office and communicate effectively in
international business context.”

This is a serious situation because it suggests that the learning outcomes, which have been
included in the documentation for the course and the self-assessment report, are largely window
dressing rather than learning outcomes which offer guidance for the operation of the course,
which is what they are intended to do. The situation is judged to be serious by the evaluation
panel because a clear statement of learning outcomes is an essential and integral requirement of a
modern study programme. As a result, expert team’s interpretation of the current situation is that
either the course team and those designing the programme are not familiar with the concept of
learning outcomes, or they are but choose rather sceptically to ignore this requirement. Either way
it is unacceptable. What should occur is a translation of the aims of the programme into learning
outcomes, which are then used to guide the design of the individual modules and which are used
as part of a regular assessment of the operation of the programme for quality assurance purposes.
This is not what appears to be happening at AVM. In brief, learning outcomes are an essential part
of the process of linking purpose aims objectives of any course with what actually takes place in
individual modules and individual sessions or lessons. This, too, is not what appears to be
happening at AVM.

2. Curriculum design

Curriculum design issues strike at the heart of the study programme and none more so
than the international dimension. Clearly the international, which is referred to in the title of the
programme, is likely to be important in the marketing of the programme, and yet when the real
picture of the content and operation of the programme is examined the student experience is
unlikely to match the impression created by the title of the programme. For example, when asked
about courses that were taught in the English language at present it is only language courses as
such; the main substantive courses are still only taught in Lithuanian. This contrasts with the
experience in a good Business school in Western Europe where, in preparation for students
spending some time abroad, the core modules would be taught in a foreign language. An indicator
of the low-level involvement of students and staff in the international dimension is reflected in the
Erasmus figures because, although Erasmus-funded opportunities or periods of studying abroad
exist in the college for both staff and students, so far none of the students on the programme have
taken advantage of this opportunity, and none of the staff either. One might suggest that if the
course was dynamic and heavily internationally-oriented the students would be lining up to take
advantage of the subsidised opportunity to get a study period abroad. The student representative
for the course that the experts met, when asked about improvements to the programme,
immediately stated that increase in the contribution of the English language to the course;
suggesting that this should begin at the beginning of the first year not the last. On this basis, there
is some evidence of latent demand from students for more concrete internationalisation of the
programme, which teaching in English would provide.

Students asked about the ‘international’ flavour of the study programme, replied — ‘that
they are going to study three languages’ but that was all. The meeting with the students raised
doubts about their language skills. They were unable to express their thoughts in English.



Another major issue with regards to the study programme design concerns the lack of
rationale given in the self-assessment document for programme design. There is no rationale
given for the present structure of the programme and, in particular, the relationship between core
compulsory modules and electives. This should include a rationale for the specific electives on
offer to students of this particular course. Section 2.2 of the SAR is entitled ‘Programme Design’
and it is where one might expect a rationale, but instead it is a series of examples of where the
programme meets external requirements of ECTS, for example requirements of national
government rules. These are necessary aspects of programme design but they are not sufficient.
The starting point should be the rationale of the particular course on offer here.

According to the SAR, research provides an important input into the teaching
programme. Three different types of research are identified including: course specific marketing
information, secondly, academic/ scientific research and, thirdly, applied research and consulting.
In practice the review panel finds very little evidence that research is taking place by members of
the course team, and even less evidence that this is underpinning the teaching programme. As a
consequence, there is a gap between what was intended when the programme was written and
what actually takes place, which almost certainly has implications for learning outcomes.

The expert team has heard about the efforts to improve teaching by sending 9 teachers
abroad to partner institutions. This was the only effort made, and the experts didn’t find the details
of it.

As is common in other Business Studies programmes, key features of the curriculum are
a thesis and a period of placement or internship, with students encouraged to undertake projects
for their thesis which are related to their period of placement. The internships or placements are
often organised by the students independently, although the facilities of the careers office are
available to assist students in making contact. There is an in-company supervisor for students
during the period of the placements, but no academic supervision. It might be suggested that this
is a weakness as far as the development of company-based projects is concerned, where students
often need help in defining a suitable topic focused on a practical problem and how that can be
addressed through thesis.

One of the key features of a modern day business programme is the way that it is taught;
where the teacher or the lecturer is more a manager of learning resources than a lecturer in the
traditional sense. This should incorporate a variety of teaching methods including case study and
problem solving exercises, company-based projects, etc. But this should also include practitioners
and local stakeholders giving talks to students, in order that the students get a first-hand and
practical view of modern business life. However, to achieve this, the teaching staff need to be
good networkers, which is a skill characteristic that not all class teachers have. In the case of this
study programme, while stakeholders may have made a major contribution to getting the
programme off the ground there does not seem to be much cooperation between teaching staff and
stake holders. As a consequence, the experts found very little evidence of practitioners and
stakeholders contributing directly to courses including this one.

At the same time, it should not be assumed that such connections are necessarily easy to
make. In some European countries, such as Germany and Austria and others, those links are well
established because of the Chambers of Commerce and Chambers of Trade Movement. But there
are other European countries, such as the UK, where this is not the case because the Chambers
movement does not have the benefit of compulsory membership in the way that they have in
many continental European countries. So the development of this type of practically-focused
cooperation between staff and the institution and local stakeholders in the UK required a great
deal of stimulus from the government, which they did through a very successful financial
incentive focused on university-business cooperation. It is entitled the Higher Education
Innovation Fund (HEIF). So, whilst this is undoubtedly a weakness of AVM, it should be kept in
mind that until some 20 years ago Chambers in former Soviet countries were essentially arms of
government performing rather different functions than they do now in the market-based system. It
may be that individual institutions such as AVM need some assistance in getting links with



stakeholders off the ground. Whether or not this is the case, it is very important that priority is
given to this type of practical cooperation and not just at the strategic level.

The involvement of social partners in the study program design and evaluation is only a
statement of the AVM. None of the social partners — and only two participated in the expert
meeting — could confirm a close working relationship with the faculty.

So with regards to the design of the course, there are a number of fundamental
weaknesses which, when added to the deficiencies with regards to learning outcomes, has a major
effect on the continuation of this study programme, in the short term at least. The weaknesses in
the international dimension are very serious because this is a key selling point in the programme
and a key characteristic of the course. One would have expected this aspect at least to have been
given the highest priority, whereas the opposite seems to be the case. A clear rationale is lacking
for the sequencing of modules, the particular selection of electives that is included, the role of the
internship in the course and the mechanisms by which it is integrated (which currently seem rather
modest), but also the thesis. The final thesis is potentially the most significant individual piece of
work a student is likely to undertake, and yet the details of how that is fitted into the course and
the processes by which it is integrated are left unstated. So this is another rather weak aspect of
the programme.

3. Staff

The staff that the experts met on the site visit seemed interested and committed to the
programme and their credentials were generally good. However, they were mainly part-time staff;
which is acceptable and which can be advantageous for the teaching of specialist modules, but it
can also raise problems in terms of staff availability and the extent to which staff are willing to
take on responsibilities outside the mainstream of the curriculum. At the same time, the staff
appeared qualified to teach on the programme, combining a job in this school with several cases
of part-time positions in a local university.

Another aspect which is a current weakness in the programme is networking with local
stakeholders. Local stakeholders have been involved in the initial development of the programme
and appear to be consulted at the top level, but what is missing is operational networking and
cooperation where stakeholders are involved in the delivery of courses. This is almost a necessity
these days in most Business Studies courses because it provides a mechanism for making sure that
the course is relevant and current in terms of methods and approaches. Indeed, in some cases a
teacher becomes more of a facilitator, a gatherer of resources, and an organiser; with direct
classroom teaching taking a smaller percentage of their total workload. This networking aspect
appears to be missing at the moment. It is very difficult to get part-time staff to take on this kind
of responsibility and this would seem to be another area where a dynamic and charismatic leader
is required. In many ways it is a missed opportunity because the social partners have given their
stamp of approval for the course, which suggests that the door would be open for teaching staff to
make approaches designed to invite practitioners to participate in the programme. Such linkages,
of course, can often lead on to other benefits.

Overall the staffing in this School of Management, and the staff teaching on this course
in particular, meet national requirements. It is stated in the self-assessment document in that all 20
staff teaching on this course have more than 3 years of practical experience in the area of
teaching. And overall there is not an issue to do with a lack of qualified staff. The issue is more
towards the way in which the staff resources are being mobilised to the benefit of the success of
the course; keeping in mind that one of the dominant issues is the viability, given the low student
numbers currently and those also in the pipeline. One issue where the staffing appeared less
favourably was with regards to the professional development of the teachers, which was discussed
initially in the opening meeting with senior administration and staff within the college.

The experts were informed that staff have internal training courses which are designed
to improve the study programme and annually experts come to Vilnius to deliver presentations.



Staff that are unable to attend benefit through additional programmes so the experts were told that
although the evidence to support this was not presented. It was also mentioned that there is
provision to improve the language skills of staff because there is a plan to introduce courses in
English in the near future. At the same time, having spoken to teachers and other staff as well as
senior staff within the college, the experts’ team did find some examples of staff participation in
study visits as part of staff development. For example the panel heard of a recent group visit to
Northern Ireland to visit a similar, much larger college. But this seemed to be a recent activity and
it was unclear as to how many of the staff teaching on the course under evaluation had actually
benefited directly from these visits.

The expert team had the impression that the teachers do not exploit all the possibilities
provided by AVM. During the visit the Team identified that the use of Moodle is not satisfactory.

Within the broad area of staff development activity the experts were informed that a
particular priority is developments which will contribute to the internationalisation of the
programme. In this regard, the panels were informed by senior staff of the college’s recognition of
the importance of European modernisation related to the Bologna process, particular those related
to ECTS activities. At the same time, the judgement of the evaluation panel is that the reality falls
someway short of the stated intentions, with regards to staff involvement in staff development
activity.

One important area that illustrates this par excellence is the involvement of staff in
research activity. The SAR describes 3 types of research, namely academic research, applied
research and pedagogic development and innovation. It is stated in the SAR that an academic
institution’s main interest is an academic research. However, the meetings with staff showed no
evidence of this. The only research that was referred to was, essentially, market research from the
point of view of the programme, which is necessary but does not meet the stated objective with
respect to research activity within the SAR.

The staff of the study programme formally corresponds to the legal requirements, but
their inability in foreign languages limits their participation in scientific and applied research
activities. This is also reflected in the low incoming mobility of teachers; and that limits again the
development skills of the faculty — by doing research with peers.

Staff teaching on degree-level programmes are expected to be active in research in some
way, and the research they undertake should be fed back into teaching. This is a basic tenet of
teaching at higher education level. Because of other pressures and because of reliance on part-
time staff, it may be that the target has to be relatively modest in this regard. But as it stands at
present, having made a statement in the SAR about the importance of academic research, there
does not appear to be any taking place by staff (least the staff that the team met related to the
programme in question) and this is a serious situation. It is a serious situation because it is
unlikely to contribute to the course remaining buoyant, interesting and attractive to students,
which is a benefit when staff are research active. It is also an untruth; it is an example of where
there is a substantial difference between the stated objectives, with respect to research activity,
and what actually goes on the ground. This situation is not acceptable. One might suggest that
research that is related to the characteristics, changes, needs and trends in businesses within the
region could provide both case material and other material for teaching, helping to make the
course current, interesting and relevant to students. It could also provide useful market
information for course planning and it could provide some basis for publication by staff. But, at
present, there is no sign of this taking place and this is perhaps another example where stronger
leadership could help to change the situation.

So the overall assessment of the staffing situation is that it is adequate in terms of
meeting national standards, but it is not currently quipped with the skills and the experience to
effectively deliver this international study programme.

4. Facilities and learning resources



AVM has two campuses for teaching the implementation of programmes; one in Kaunas
and the second in Vilnius. The facilities include auditoriums, computer classrooms, library,
conference room, offices for academic staff. The capacity of AVM’s general areas equates to
2050 square metres, which is sufficient space to satisfy the needs of students in the two campuses.
The student learning process is supported with equipment that includes: computers, multi-media
printers, fax machines, scanners, and a variety of similar equipment. Meetings with students
suggested that the present learning resources, in terms of textbooks and library material, is
sufficient and adequate, although it must be kept in mind that current numbers of students are low
and must increase if the course is to become viable.

According to the SAR, programmes are equipped with the relevant computer
programmes and software. This included specialist software, accounting programmes, database
programmes, business games, etc. The virtual learning environment provides a platform for
teaching, learning and course management, serving students, teachers and administration.
Expenditure on infrastructure and other learning resources is planned and revised annually based
on AVM development plan and ongoing needs. In 2012 expenditure in terms of Litas: 62,000 on
the library, 62,000 on acquisition of technical equipment, 12,000 on acquisition of computer-
based programmable equipment (including IT equipment), 23,000 on facilities, replacement and
maintenance. The facilities were inspected during the course of the visit. The impression was that
money had been spent on textbooks for the library but that the learning environment was more a
reflection of the further education origins of the college than the degree teaching institution.
Although no an attractive room, the library facilities were judged to be more or less adequate. The
auditoriums are not of high quality.

During the site visit the learning environment was not good and attractive. Students were
freezing in auditoriums and sitting with coats and gloves. The staircase to the lecture rooms in the
first floor was very slippery without handrails and very narrow.

The career center looked empty and the person in the library could not access and use
the scientific databases installed in AVM.

5. Study process and student assessment

In the meetings with the evaluation panel, student representatives were generally positive
about the learning experience on the course without being particularly effusive. Senior staff
reported that students evaluate teachers every semester using the Moodle system. They also
reported that the results are presented both to students and to teachers, which are anonymised.
However, when asked how many students usually answer the questions about the quality of their
studies, the answer was between 5 and 30. It was also unclear as to what actions were taken in
response to the results of these student surveys. The process of consultation has weaknesses,
particularly with regards to the extent to which the student representative on academic council
gathers feedback from his or her colleagues. When asked this question in a meeting this student
answered: “We talked with our mates in the group. I don’t know much on certain people within
the group”. There were also rather vague references to collecting information from first and
second year students. One lecture evidently was changed following student complaints, but the
exercise is modest. For example, there are twelve modules in the programme and just one report is
produced for all study subjects.

Limited use of the English language was raised again in the context of student
experience. Although the senior staff claimed that most teaching staff speak English, this was not
confirmed in the meeting with teachers. When the experts asked specifically about this aspect,
none of the teachers present actually teach in English. Although, in some subjects, such as
International Law (which is an elective), readings are offered in the English language because
publications of the International Court of Justice are in English. Whilst it was not completely



unanimous, there was nevertheless strong feeling that the student experience would be enhanced
if more English language teaching was incorporated into the mainstream of the programme.

An important part of the student learning experience is the internship or practical
placement. These are found by the students themselves and very few in practice ask for help from
the careers office, for reasons that the team was not able to ascertain. Supervision of the internship
consists of a personal tutor within the company where they do practice and one in the college (but
this is not for individual students, this is for all students). Students then have a supervisor for their
final thesis. It seemed to some members of the panel that supervision of students during a period
of internship by a member of faculty is beneficial; not least to help the student to get the most
from the student placement but also to help them formulate an appropriate project which, in the
absence of staff assistance in our experience, does not often happen. In view of the fact that an
important element in the course is the international dimension, there was no evidence that this was
reflected in the type of projects that the students were undertaking, or indeed of the placements in
which they were being situated.

In terms of the student experience during the formal taught part of the programme,
meetings with students suggested that a variety of teaching methods are used, although the focus
is on lectures and discussions related to lecture material. So, whilst there is some variety, there
could be much more such as the use of case studies which, as previously suggested, could be
produced as a result of local research by staff teaching on the course (which would have a number
of benefits. If these were recorded they could be used in future years. Tape and dvd- based studies
are a very flexible teaching resource because the teacher can stop the tape, re-play it for
discussion, and ask questions and so on. In addition, modern Business programmes typically
incorporate a much wider range of teaching methods including some simulation exercises,
problem solving and, as suggested before, with major inputs from stakeholders and practitioners.
In this context, a course that relies so heavily on lectures and formal teaching such as this one is
really not satisfactory for a modern Business Studies programme. The ultra-conventional nature of
the teaching methods used were confirmed in the meetings with teachers, who referred to lectures,
discussion groups and working groups, where students are given personal tasks. In addition to
this, when asked about what was unique in the programme, the answer was a communication
model through the use of the internet and computers. Reference was made to special software,
which is used in the companies as well; although this was not seen by the evaluation panel,
neither were the members of the panel given the name of the special software.

6. Programme management

The fact that there are so many critical issues identified by the evaluation panel in this
report is itself an indictment of the effectiveness of the existing management of the course, since
one would expect some of these issues, at least, to be identified and dealt with internally by staff
responsible for the course on a day-to-day basis. The fact that they are not suggests that the
programme management is not sufficiently strong.

One of the issues concerns leadership, which is important in any course particularly a
new course where a leader can both champion the course within the institution (fighting for
resources for example, and making sure that it is fully represented in promotional activities within
the school) but also to motivate and lead staff. One has to say that, at present, this leadership
appears to be absent. A dynamic leader is particularly important where a course is relying so
much on part-time staff because this course leader can then provide a nucleus and will motivate
staff if he has the charisma to lead.



I1l. RECOMMENDATIONS

N

7.

The aim of the programme and the learning outcomes of several subjects need to be
reformulated in accordance with the Bologna guidance.

Students outgoing mobility should be strengthened and encouraged by the college side.
The further development of the programme by introducing various subjects taught in
English.

Efforts on improving teachers’ foreign language proficiency should be continued and
expanded.

The learning outcome tree should be more visible to teachers especially study subject
learning outcomes.

The learning outcomes should be reformulated to make it measurable: - e.g. “Upon
successful completion of the program the graduates will be able to aware the role of
manager assistance

Keep on going with the e-learning development modernization process.

The expert team strongly believes that this study programme needs to be totally refurbished in
order to be continued.



IV. SUMMARY

One of the recurrent themes running through the report is the question mark over the
viability of the programme. The number of students is currently small and there are no indications
from current recruitment that these are increasing. Whilst this is not strictly a quality assurance
ISsue, it is nevertheless important context because some of the issues identified by the evaluation
team undoubtedly reduce the attractiveness of the programme.

Unfortunately AVM’s course in Office Management and International Communications
does not currently meet the standard required by the Lithuanian Ministry. It has terminal
weaknesses in two important areas, namely Course Aims & Intended Learning Outcomes, and
Curriculum Design. In addition, whilst the other four elements are above the level of the first two,
the programme overall looks weak.

There are problems with regards to intended learning outcomes because either the course
team do not understand the purpose of intended learning outcomes or they do and have chosen to
ignore this. There are 2 interrelated issues. One is the sheer number of learning outcomes, which
look very scattered and unselective, and the second is the failure to use learning outcomes
effectively in the course design and as a guide to teachers and students in the operation of the
programme. Certainly neither staff nor the students that the team spoke to spoke positively and
informed about learning outcomes and how they are intended to be used. This is a serious
situation because in current educational courses stated learning outcomes are an important part of
the process of quality assurance. In addition, there is considerable value in incorporating analysis
of the relationship between intended and actual learning outcomes as part of the regular review of
the operation of the course. The answers to this question can provide useful monitoring data but
also contribute to a process of continuous improvement.

The major issue with regards to course design concerns the status of the international
dimension, because this was an important element in the original concept and design of the
course. And yet it has not been delivered. No students in the programme have participated in an
Erasmus exchange and there is no teaching of core modules in the English language. And
generally speaking, perhaps because of the limited, current language skills of students and (it has
to be said) staff teaching on the programme, the language dimension (which was mentioned by
the social partners in the original discussions) is not a major one. In terms of staffing, whilst the
staff currently teaching on the programme meet the standards specified by the Lithuanian
ministry, there are staffing issues. One is an issue arising from a heavy reliant on part-time staff,
another concerns the fact that none of them appear to be active in research terms and yet could be
involved in research which would be to the benefit of the development of the programme.

In terms of course management, many of the issues mentioned in this report are likely to
have been nipped in the bud or addressed earlier if there were stronger management in the course
on a day-to-day basis. A new programme, particularly one that seeks to be innovative, needs
champions and this programme would seem to lack leadership, with impacts on both staff and
students. The students the team met were generally positive, although they were not completely
convincing and there is something of a “chicken and egg” situation. Whilst it is the case that
students are consulted and asked to report on their experience with regards to particular courses,
firstly, these appear to be quite highly aggregated with a number of courses put together and,
secondly, the experts have no evidence of the course administration responding to issues raised by
students.

The course design would look much tighter if there were clearer rationales given for the
different elements and how they fit together. This includes the relationship between core and
elective modules, a rationale for the specific electives that are included in the programme, and the
role of the internship in the programme and the steps that are taken to integrate it (which currently
appear minimal), and similarly the thesis (what is its role and how do students prepare for it?).
Teaching methods on this course look extremely conservative and not highly stimulating. There is



a heavy reliance on lectures and some discussion related to lectures, but not much evidence of
case studies, problem solving exercises or simulations, which are normally part of a modern
Business programme. More importantly, there is limited evidence of practitioners and social
partners being included in the programme. Certainly the course does not appear to be making use
of local practitioners to keep the content current and to give students a better idea of modern
Business.



V. GENERAL ASSESSMENT

The study programme Office Administration and International Communication (state code —

653N23008) at V.A.Graiciunas School of Management is given negative evaluation.

Study programme assessment in points by evaluation areas.

No. Evaluation Area Ev_aluat_lon Area
In Points*

1. | Programme aims and learning outcomes 1
2. | Curriculum design 1
3. | Staff 2
4. | Material resources 2
5 Study process and _assessment (student admission, study process 5

" | student support, achievement assessment)
5 Programme management (programme administration, internal quality 9

" | assurance)

Total: 10

*1 (unsatisfactory) - there are essential shortcomings that must be eliminated;

2 (satisfactory) - meets the established minimum requirements, needs improvement;
3 (good) - the field develops systematically, has distinctive features;

4 (very good) - the field is exceptionally good.
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. ZANGA

Sios Jstaigy administravimo ir tarptautinés komunikacijos studijy programos, vykdomos
A. V. Grai¢iino aukstojoje vadybos mokykloje (toliau tekste — AVM), vertinimo iSvados
grindZziamos programos grupés parengta savianalizés suvestine (toliau tekste — SS) ir eksperty
grupés vizito mokykloje 2013 m. spalio 21 d. (pirmadienj) rezultatais. Informacija buvo renkama
per susitikimus su mokyklos direktoriumi, kokybés vadovu ir kitais aukStesniosios grandies
darbuotojais; susitikimus su déstytojais, studentais ir socialiniais partneriais. Sias vertinimo
iSvadas sudaro jzanga ir 6 dalys: Programos tikslai ir numatomi studijy rezultatai, Programos
sandara, Personalas, Materialieji iStekliai, Studijy eiga, studenty mokymosi patirtis ir jy
vertinimas bei Programos vadyba.

Deja, eksperty grupés bendru vertinimu AVM I[staigy administravimo ir tarptautinés
komunikacijos studijy programa Siuo metu neatitinka keliamy reikalavimy. Viena i§ pagrindiniy
temy, kuri pasikartoja visose vertinimo iSvadose, yra abejonés dél programos perspektyvumo, nes
sprendziant i§ dabartinio studenty skai¢iaus ir prié¢mimo duomeny, programa nepritraukia daug
studenty (Siuo metu joje studijuoja maziau kaip 10 studenty per metus). Nors programos
perspektyvumas néra neatsiejama kokybés uztikrinimo dalis, Siose iSvadose keliami kokybés
klausimai mazina programos patraukluma potencialiems studentams.



Il. PROGRAMOS ANALIZE

1. Programos tikslai ir studijy rezultatai

Savianalizés suvestingje nurodyta, kad programos tikslai yra tokie: ,,programa sudarys
salygas studentams jgyti pagrindines bendrgsias ir dalykines kompetencijas jstaigy
administravimo ir tarptautinio komunikavimo srityse. Programos absolventai jgis Zinias ir
jgidzius vadovauti jstaigai ir efektyviai komunikuoti tarptautinio verslo kontekste®. Nurodytas
tikslas yra placigja prasme priimtinas, jeigu biity pateikti poreikj jrodantys faktai, nes prieSingu
atveju programa gali biiti neperspektyvi. Todél eksperty grupé aptaré §j klausimg su programos
vadovu ir aukstesniosios grandies AVM darbuotojais. Pirmame susitikime ekspertai uzdavé
klausimag, ar prie§ sudarant ir pradedant vykdyti programg buvo atliktas koks nors rinkos tyrimas.
Atsakyta, kad mokykla siekia tenkinti regiono ir socialiniy partneriy poreikius, kad vietos
Prekybos riimai nurodé, jog vietos imonéms truksta uzsienio kalbas mokanciy darbuotojy,
galin¢iy joms padéti per verslo susitikimus. Atrodo, kad tai davé pradzig tarptautinés
komunikacijos lygmens programai.

AVM personalas paaisSkino, kad Kauno rajono jmonés dazniausiai yra labai mazos,
mazos arba vidutinio dydzio. Taip pat buvo paaiskinta, kad programa sutelkta j vadybines
kompetencijas, o ne zemesnio lygio sekretoriaus kompetencijas, kurios tikriausiai vyravo
praeityje. Cia susiduriama su problema, nes prielaida, kad vietos itin maZzoms, maZoms arba
vidutinio dydzio jmonéms kyla realus tokio tipo darbuotojy poreikis, yra labai abejotina.
Nepaisant to, atrodo, kad programos grupé¢ ir mokyklos administracija to kritiSkai nejvertino.

Susiduriama su problema, kad galimi MV] poreikiai idealiu atveju gali skirtis nuo to, uz
ka jos iS tiesy yra pasirengusios sumokéti. Eksperty grupei kilo dideliy abejoniy dél to, ar dél
vietos rinkos pobtidzio i§ tiesy kyla pakankamas, realus tokio tipo programos, kurig mokykla
meégina vykdyti, poreikis. Tokie jstaigy administratoriai ir tarptautiniai komunikacijos specialistai,
galbiit, labiau atitinka dideliy kompanijy poreikius. D¢l to visg vizito dieng keliamas esminis
klausimas buvo susijes su programos perspektyvumu. Siuo metu programoje studijuoja Siek tiek
maziau negu 10 studenty ir per pastaruosius metus studenty skaiius neiSaugo. Taip pat
sprendziant i§ dabartinio priémimo néra jrodymy, kad paklausa biity iSaugusi. Dél to kyla rimtas
klausimas, ar programa tokia, kokia yra dabar, yra perspektyvi, ar ne.

Analizuojant studijy rezultatus kyla dvi tarpusavyje susijusios problemos. Pirma — labai
ilgas studijy rezultaty sgrasas, kuris, pasak programos grupés, yra pagristas rinkos poreikiais ir
socialiniy partneriy rekomendacijomis. Problema ta, kad sgrasas yra gana nesusietas, jj sudaro
platiis bendro pobudzio ir gerokai konkretesni teiginiai. Eksperty grupés manymu, §j studijy
rezultaty sarasa reikia trumpinti. Programos grupé teige, kad ilgas studijy rezultaty sgraSas yra
pagristas rinkos poreikiu, kuris nustatytas i§ socialiniy partneriy ir uzsienio eksperty pateiktos
informacijos, tadiau eksperty grupé sitilyty §j saradg trumpinti. Si problema yra susijusi su kita
problema. Atrodo, kad studijy rezultatai néra praktiSkai taikomi arba ] juos yra atsizZvelgiama.
Atrodo, kad studentai, su kuriais susitiko eksperty grupé¢, jy nezino, o uz programos sudarymg ir
atskiry moduliy déstymg atsakingas personalas nurodé, kad jie j Siuos tikslus atsizvelgia tik
pavirSutiniSkai. Todél miusy manymu, studijy rezultaty sarasas, kurio didzioji dalis yra mazai
susijusi su tuo, kas realiai pasiekiama, yra pernelyg ilgas. Dabartiné situacija yra ne tik
klaidinanti, bet ir nurodo | nepakankamai iSnaudojamas galimybes, nes pagal kokybés uztikrinimo
tvarkg reguliarus (galbiit metinis) vertinimas turéty apimti numatyty studijy rezultaty vertinima
palyginant juos su realiais studijy rezultatais, nes taip gaunamos svarbios jzvalgos apie tai, kaip
programa vykdoma ir kaip pradinés programos struktiira siejasi su praktiSskai vykdoma programa.
Apibendrinant:

- Numatoma per daug studijy rezultaty, kuriuos buty galima pasiekti, skiriasi jy
konkretumas. Eksperty grupei jie atrodo painiis.

- Eksperty grupé negavo jrodymy, kad studijy rezultatai buvo naudojami ar formuojant
studijy turinj, ar kaip vertinimo pagrindas. Eksperty grupei susidaré jspidis, kad jie
numatyti tik popieriuje.



- Programos tikslg reikéty performuluoti, pavyzdziui, pradedant ZodZiu ,,rengti*:
,Programa sudarys salygas studentams jgyti pagrindines bendrgsias ir dalykines
kompetencijas jstaigy administravimo ir tarptautinio komunikavimo srityse. Programos
absolventai jgis zinias ir jgtidzius vadovauti jstaigai ir efektyviai komunikuoti tarptautinio
verslo kontekste.*

Situacija yra rimta, nes Siuo metu studijy rezultatai, kurie yra jtraukti | programos
dokumentus ir savianalizés suvesting, yra i§ esmés fasadiniai, o ne studijy rezultatai, kuriais
remiamasi vykdant programg, nors biitent tokia yra jy paskirtis. Eksperty grupé mano, kad
situacija yra rimta, nes aiSkus studijy rezultaty nurodymas yra esminis ir neatsiejamas
SiuolaikiSkai studijy programai keliamas reikalavimas. D¢l to eksperty grupé mano, kad Siuo metu
programos grupé¢ ir programos sudarytojai yra nesusipazing su studijy rezultaty sagvoka arba jie
nusprendé¢ gana skeptiSkai §j reikalavimg ignoruoti. Bet kuriuo atveju tai yra nepriimtina.
Programos tikslai turi atsispindéti studijy rezultatuose, o pastarieji turi biti naudojami sudarant
atskirus modulius ir atliekant reguliary programos vykdymo vertinimg siekiant uZztikrinti kokybe.
Taciau, atrodo, kad AVM tai nevyksta. Trumpai tariant, studijy rezultatai yra esminé proceso,
kuris susieja bet kokios programos tikslus su realia atskiruose moduliuose ir individualiame darbe
ar paskaitose vykdoma veikla, dalis. To atrodo, AVM taip pat néra.

2. Programos sandara

Programos sandaros problemos i§ esmés yra susijusios su pacia studijy programos esme
ir ypa¢ tarptautiSkumu. Akivaizdu, kad tarptautiSkumas, kuris nurodomas programos pavadinime,
yra svarbus reklamuojant programa, taciau sprendziant i§ realaus turinio ir programos vykdymo
studenty patirtis tikriausiai neatitiks programos pavadinimo kuriamo jspiidzio. Pavyzdziui,
paklausus apie Siuo metu angly kalba déstomus kursus, iSsiaiskinta, kad tik patys kalby studijy
dalykai yra déstomi angliskai; pagrindinai dalykai déstomi tik lietuviskai. Tai skiriasi nuo patirties
geroje vakary Europos verslo mokykloje, kur rengiami studentai kurj laikg praleidZia uZsienyje,
pagrindiniai moduliai yra déstomi uzsienio kalba. Neaktyvus studenty ir personalo dalyvavimas
tarptautinéje veikloje atsispindi ,,Erasmus® skaic¢iuose, nes, nors mokykloje personalui ir
studentams suteikiamos pagal ,,Erasmus® finansuojamos galimybés studijuoti uzsienyje arba
praleisti ten kurj laikg, kol kas nei vienas programos studentas, nei darbuotojas Sia proga
nepasinaudojo. Bty galima teigti, kad jeigu programa biity dinamiSka ir stipriai orientuota j
tarptautiSkuma, studentai rikiuotysi j eile, kad galéty pasinaudoti finansuojama galimybe
studijuoti uzsienyje. Programos studenty atstovai, su kuriais ekspertai susitiko, paklausti apie tai,
kaip buity galima programa patobulinti, i§ karto nurodé, kad programoje turéty buti dazniau
vartojama angly kalba, pasitilydami, kad tai reikéty daryti jau nuo pirmojo kurso pradzios, ne
veliau. Tai rodo, kad studentams kyla netiesioginis konkretesnio programos tarptautiSkumo
poreikis, kurj patenkinty déstymas angly kalba.

Paklausus studenty apie studijy programos tarptautiSkumg, atsakymas buvo toks: ,,mes
ketiname mokytis trijy kalby®, taciau tai buvo viskas. Susutikimas su studentais sukélé abejoniy
dél jy kalbos jgiidZiy. Jie negaléjo iSreiksti savo minciy angliskai.

Kita svarbi studijy programos sandaros problema yra susijusi su nepakankamu loginiu
programos sandaros pagrindimu savianalizés suvestinéje. Néra pateikiamas dabartinés programos
struktiiros ir ypac¢ rysio tarp pagrindiniy privalomyjy moduliy ir pasirenkamyjy dalyky loginis
pagrindimas. Jis turéty apimti konkreciy Sio kurso studentams sitilomy pasirenkamyjy dalyky
pagrindimg. SS 2.2 dalyje pavadintoje ,,Programos sandara“, kurioje paprastai nurodomas loginis
pagrindimas, pateikiami pavyzdziai, kaip programa atitinka iSorinius ECTS reikalavimus,
pavyzdziui, nacionaliniy taisykliy reikalavimus. Jie yra biitini programos sandaros aspektai, taciau
ju nepakanka. Reikéty pradéti nuo konkretaus sialomo kurso loginio pagrindimo.

SS nurodoma, kad tyrimai yra svarbus indélis | programos vykdyma. ISskiriami trys
skirtingi tyrimy tipai: studijy programai aktuali rinkodaros informacija, akademiniai arba



moksliniai tyrimai ir, trecia, taikomieji tyrimai bei konsultavimas. Eksperty grupé nustaté, kad yra
labai mazai jrodymy, kad programos grupés nariai tyrimus vykdo, ir dar maziau jrodymy, kad jie
yra naudingi studijy programai. D¢l to atsiranda atotrukis tarp to, kokie buvo tikslai rengiant
programa, ir to, kas vyksta iS tiesy, o tai, Zinoma, daro poveikj studijy rezultatams.

Eksperty grupé girdéjo apie pastangas tobulinti déstymg iSsiuniant 9 déstytojus |
uzsienio partneriy institucijas. Tai buvo vienintelé pastanga ir ekspertai apie jg negavo iSsamios
informacijos.

Kaip ir biidinga verslo studijy programoms, esminiai turinio aspektai yra baigiamasis
darbas ir praktika arba stazuoté, o studentai yra skatinami atlikti su baigiamuoju darbu susijusius
projektus, kurie taip pat siejasi su jy praktika. Praktikas arba stazuotes daznai savarankiskai
organizuoja patys studentai, nors veikia Karjeros centras, kuris padeda studentams uzmegzti
kontaktus. Praktikos laikotarpiu jmon¢je, kurioje atlieckama praktika, paskiriamas praktikos
vadovas, taciau néra teikiama akademiné pagalba. Tai gali bati silpnoji programos pusé, nes
rengiant projektus jmonése, studentams daznai reikia pagalbos apibréziant su praktine problema
susijusig temg ir j3 nagrin¢jant baigiamajame darbe.

Vienas i§ pagrindiniy Siuolaikiskos verslo programos bruozy yra jos déstymo biidas, kai
déstytojas arba lektorius yra daugiau nei vien mokymosi istekliy valdytojas, t.y. lektorius
tradicine prasme. Jis turéty apimti jvairius déstymo metodus, jskaitant atvejo analize ir problemy
sprendimo pratybas, jmoniy praktika paremtus projektus ir pan. Tadiau ] juos turéty buti
jtraukiami praktikai ir vietos socialiniai partneriai, kurie pasikalbéty su studentais, kad studentai i§
pirmy liipy iSgirsty apie praktinj poziiirj j Siuolaikinj verslo pasaulj. Taciau Siam tikslui pasiekti
reikia, kad déstytojai aktyviai palaikyty atitinkamus ryS$ius, o tai sugeba ne visi déstytojai. Nors
Sios studijy programos atveju socialiniai partneriai, galbat, labiausiai prisidéjo prie to, kad §i
programa biity pradéta vykdyti, atrodo, kad déstytojai ir suinteresuotosios Salys nedaug
bendradarbiauja. D¢l to ekspertai rado labai mazai jrodymy, kad praktikai ir socialiniai partneriai
tiesiogiai prisideda prie programy, jskaitant $ig.

Vis délto nereikéty manyti, kad tokius rySius labai lengva uzmegzti. Kai kuriose Europos
valstybése, pavyzdziui, Vokietijoje, Austrijoje ir kitose, tokie rySiai yra nusistovéje dél aktyvios
Prekybos rimy veiklos. Taciau yra ir tokiy Europos valstybiy, pavyzdziui, Jungtiné Karalysté, kur
taip néra, nes Riimai i§ privalomos narystés negauna tokios naudos, kuri gaunama daugelyje
kontinentinés Europos S$aliy. Taigi, tokio tipo praktiniam bendradarbiavimo tarp personalo,
institucijos ir vietos socialiniy partneriy plétojimui JK prireiké daug vyriausybés pastangy, kurios
buvo jvykdytos kaip labai sékminga finansiné iniciatyva, sutelkta i universitety ir verslo
bendradarbiavimg. Jos pavadinimas — Aukstojo mokslo inovacijy fondas (angl. HEIF). Taigi, nors
tai, be jokios abejonés, yra AVM silpnoji vieta, reikia turéti galvoje, kad mazdaug prie§ 20 mety
Rimai buvusios Soviety Sgjungos Salyse 1§ esmes buvo valdZios padaliniai, atliekantys kitokias
funkcijas negu dabartinéje rinka pagristoje sistemoje. Atskiroms institucijoms, tokioms kaip
AVM, gali reikéti pagalbos uzmegzti rysius su socialiniais partneriais. Nepaisant to, ar §iuo atveju
taip yra ar ne, labai svarbu prioritetu laikyti tokio tipo praktinj bendradarbiavima, kuris bty
vykdomas ne tik strateginiame lygmenyje.

Socialiniy partneriy jtraukimas i studijy programos rengimg ir vertinimag yra tik AVM
teiginys. Nei vienas i§ socialiniy partneriy (susitikime su ekspertais dalyvavo tik du) negaléjo
patvirtinti glaudziai bendradarbiaujantys su déstytojais.

Taigi, programos sandaroje yra daug esminiy truakumy, kurie kartu su studijy rezultaty
problemomis stipriai veikia studijy programos testinumg, bent jau artimiausioje ateityje.
Problemos susijusios su tarptautiSkumo lygmeniu yra labai rimtos, nes jis yra pagrindinis
programos patrauklumo elementas ir bruozas. Buty nattralu tikétis, kad Siam aspektui yra
teikiamas didZiausias prioritetas, nors atrodo, kad yra prieSingai. Triksta aiSkaus pasirinktos
moduliy sekos, biitent tokiy pasirenkamyjy dalyky ijtraukimo, praktikos vaidmens kurse ir
mechanizmy, naudojamy jai integruoti (kurie $iuo metu atrodo gana kukliis), taip pat baigiamojo
darbo pagrindimo. Baigiamasis darbas gali biiti pats svarbiausias savarankiskai studento



atlickamas darbas, taciau nepateikiama iSsami informacija, kaip jis jtraukiamas j programa, ir
nenurodomi procesai, kuriais jis integruojamas. Tai dar viena programos silpnoji pusé.

3. Personalas

Personalas, su kuriuo susitiko ekspertai mokykloje, atrodé susidoméjes ir atsidaves
programai, o jo kvalifikacija i§ esmés yra tinkama. Taciau dauguma personalo dirba ne pilnu
etatu. Tai yra priimtina ir netgi gali bliti pranaSumas déstant specializuotus modulius, taciau tai
taip pat gali sukelti problemy personalo prieinamumo ir atsakomybés, kurig personalas nori
prisiimti uz pagrindinio studijy programos turinio riby, prasme. Tuo pat metu atrod¢, kad
personalas turi pakankama kvalifikacijg, kad galéty programg déstyti derindamas darbag Sioje
mokykloje ir kai kuriais atvejais darba nepilnu etatu vietos universitete.

Kitas aspektas, kuris laikomas dabartine programos silpngja puse, yra rySiy su vietos
socialiniais partneriais palaikymas. Vietos socialiniai partneriai dalyvavo pradiniame programos
rengime ir, atrodo, su jomis buvo konsultuojamasi auk$¢iausiame lygmenyje, taciau triksta rySiy
palaikymo veiklos klausimais ir bendradarbiavimo, kai suinteresuotosios Salys yra jtraukiamos j
programy vykdyma. Siais laikais tai laikoma bitinybe daugelyje verslo studijy programy, nes jis
padeda sukurti mechanizmg, uztikrinantj, kad kursas bty aktualus, o metodai ir pozitriai —
Siuolaikiski. IS tiesy, déstytojas tam tikrais atvejais tampa labiau pad¢jéju, Saltiniy rinkéju ir
organizatoriumi, o tiesioginis déstymas sudaro tik nedidelj procenta viso jo darbo kriivio. Siuo
metu tokie rySiai néra palaikomi. Labai sunku jtikinti ne pilnu etatu dirbantj personalg prisiimti
tokig atsakomybe ir, atrodo, tai yra dar viena sritis, kuriai reikia dinamisko ir charizmatisko
lyderio. Daugeliu atveju §i proga néra iSnaudojama, nes socialiniai partneriai pritaré programos
atsiradimo reikalingumui, o tai reiskia, kad déstytojams sudaromos galimybés kviesti praktikus
dalyvauti programoje. Tokie rysiai, zinoma, daznai gali duoti ir kitokios naudos.

Apskritai Sios vadybos mokyklos personalas ir konkreciai Sioje programoje dirbantys
déstytojai atitinka nacionalinius reikalavimus. Savianalizés suvestinéje nurodoma, kad visi 20
kurso déstytojy turi didesne kaip 3 mety prakting déstymo patirt]. Apskritai del kvalifikuoto
personalo trikumo nekyla problemy. Daugiau problemy kyla dél to, kaip Zmogiskieji iStekliai
sutelkiami, kad programa bity sékminga, turint galvoje, kad dél mazo dabartinio ir biisimo
studenty skaiCiaus viena i§ pagrindiniy problemy yra perspektyvumas. Viena i§ su personalu
susijusiy problemy buvo déstytojy profesinis tobuléjimas, kuris buvo aptartas jau pirmame
susitikime su aukstesniosios grandies administracija ir mokyklos personalu.

Ekspertai buvo informuoti, kad personalui rengiami vidiniai kursai, skirti studijy
programai tobulinti, ir kasmet | Vilniy atvyksta ekspertai, kurie skaito praneSimus. Juose
negalintis dalyvauti personalas dalyvauja papildomose programose, taip buvo pasakyta
ekspertams, nors tai patvirtinan¢iy jrodymy nepateikta. Taip pat buvo paminéta, kad planuojama
tobulinti personalo uzsienio kalby jguidZius, nes artimiausioje ateityje ketinama déstyti dalykus
angly kalba. Tuo paciu metu pasikalbéjusi su mokyklos déstytojais ir kitu personalu bei
auksStesniosios grandies vadovais, eksperty grupé rado tam tikry personalo dalyvavimo
mokomuosiuose vizituose, kurie biity personalo tobulinimo dalis, pavyzdziy. Pavyzdziui, eksperty
grupei buvo papasakota apie pastaruoju metu jvykusj vizita j Siaurés Airija j panasia, tik daug
didesne mokykla. Taciau, atrodo, kad S§is vizitas jvyko labai neseniai, ir buvo neaiSku, kiek
vertinamos programos kurso déstytojy is tiesy gavo tiesioginés naudos is §io vizito.

Eksperty grupei susidaré jspiidis, kad déstytojai neiSnaudoja visy AVM teikiamy
galimybiy. Vizito metu eksperty grupé nustate, kad ,,Moodle* naudojimas yra nepatenkinamas.

Ekspertai buvo informuoti, kad placioje personalo tobulinimo srityje pagrindinis
prioritetas yra tobuléjimas, kuris prisideda prie programos tarptautiskumo. Siuo klausimu
mokyklos aukstesniosios grandies personalas informavo eksperty grupe, kad mokykla pripazjsta
Europoje vykstanc¢ios modernizacijos, susijusios su Bolonijos procesu, ypa¢ ECTS veikla, svarba.
Vis délto eksperty grupés nuomone, realybé ir deklaruojami ketinimai, susije¢ su personalo
itraukimu ] profesinio tobuléjimo veikla, nesutampa.

Svarbi sritis, kuri geriausiai tai iliustruoja yra personalo jtraukimas j moksling veiklg. SS
apraSomi 3 moksliniy tyrimy tipai: akademiniai tyrimai, taikomieji tyrimai ir pedagoginis



tobuléjimas bei inovacijos. SS nurodoma, kad pagrindinis akademinés institucijos interesas yra
akademiniai tyrimai. Taciau susitikimuose su personalu negauta tai liudijan¢iy jrodymy.
Vienintelis tyrimas, apie kurj buvo papasakota, i§ esmés buvo su programa susij¢s rinkos tyrimas,
kuris yra biitinas, bet neatitinka nurodyto moksliniy tyrimy tikslo, nurodyto SS.

Studijy programos personalas formaliai atitinka teisinius reikalavimus, taiau jy
negeb¢jimas kalbéti uzsienio kalbomis riboja jy dalyvavimg moksliniuose ir taikomuosiuose
tyrimuose. Tai taip pat atspindi mazas atvykstanciy déstytojy skaicius, kuris vélgi riboja déstytojy
jgudziy tobuléjima, kurj biity galima pasiekti atliekant tyrimus su kolegomis déstytojais 1§ kity
mokykly.

Paprastai tikimasi, kad déstytojai, déstantys laipsnj suteikianc¢iose programose, aktyviai
vienaip ar Kkitaip dalyvaus tyrimuose ir kad jy atlickami tyrimai turéty atsispindéti déstyme. Tai
bazinis déstymo aukstojo mokslo institucijoje principas. Gali biti, kad dél kity problemy ir didelio
ne pilnu etatu dirbanciy déstytojy skai¢iaus pasiekimai Sioje srityje gali buiti gana kuklis. Taciau,
kadangi Siandien SS yra pateiktas teiginys apie akademiniy tyrimy svarba, atrodo, kad personalas
(bent jau su vertinama programa susijes personalas, su kuriuo susitiko eksperty grupe) tokiuose
tyrimuose nedalyvauja ir tokia situacija yra rimta. Situacija yra rimta dar ir délto, kad mazai
tikétina, kad ji padés programai iSlikti gyvybingai, jdomiai ir patraukliai studentams, o tai
pasiekiama, kai personalas aktyviai dalyvauja mokslingje veikloje. Be to, tai — netiesa; tai
pavyzdys, kai nurodyti mokslinés veiklos tikslai ir tai, kas realiai vyksta, gerokai nesutampa.
Tokia situacija yra nepriimtina. Biity galima teigti, kad tyrimai, susij¢ su regiono jmoniy
ypatumais, pokyciais, poreikiais ir tendencijomis, galéty buti naudingi atvejy analizei ir kitos
medziagos déstymui, padéty padaryti programa Siuolaikiska, jdomia ir aktualia studentams. Jie
taip pat galéty suteikti naudingos informacijos apie rinkg programa planuojant ir biiti personalo
publikacijy pagrindu. Tac¢iau §iuo metu néra pozymiy, kad jie vykty ir tai tikriausiai dar vienas
pavyzdys, kur stipri lyderysté galéty padéti situacijg pakeisti.

Taigi, bendras personalo situacijos vertinimas yra toks: jis atitinka nacionalinius
reikalavimus, taciau $iuo metu neturi jguidziy ir patirties veiksmingai vykdyti $ig tarptauting
studijy programa.

4. Materialieji iStekliai

AVM programos vykdomos dviejose vietose: Kaune ir Vilniuje. Mokyklos patalpos
apima auditorijas, kompiuteriy klases, bibliotekg, konferencijy sale, akademinio personalo
kabinetus. AVM bendras plotas yra 2 050 kv.m., kuriy pakanka abiejy padaliniy studenty
poreikiams patenkinti. Mokymosi procese studentai apriipinti Sia jranga: kompiuteriais,
multimedijos spausdintuvais, faksais, skeneriais ir jvairia kita panaSia jranga. Susitikimai su
studentais parodé, kad dabartiniai materialieji iStekliai, t. y. vadovéliai ir bibliotekos medziaga,
yra pakankami ir tinkami, nors reikia turéti galvoje, kad dabartinis studenty skaicius yra mazas ir
turi dideéti, jeigu kursas tapty perspektyvus.

SS raSoma, kad studijy programos yra apriipintos reikiamomis kompiuterinémis
programomis ir programine jranga. Ji apima specializuota programing jranga, apskaitos
programas, duomeny baziy programas, verslo zaidimus ir t.t. Virtuali studijy aplinka — tai
déstymo, studijy ir kurso vadybos, studenty, déstytojy ir administracijos aptarnavimo platforma.
ISlaidos infrastruktiirai ir kitiems materialiesiems iStekliams planuojamos ir perzitirimos pagal
AVM plétros plang ir atsizvelgiant | einamuosius poreikius. 2012 m. islaidos litais buvo:
62 000 Lt skirta bibliotekai, 62 000 Lt — techninei jrangai jsigyti, 12 000 Lt — kompiuterinei
programinei jrangai jsigyti (jskaitant IT jrangg), 23 000 Lt — patalpoms, pakeitimams ir prieziiirai.
Vizito metu buvo apziiirétos patalpos. Susidaré jspudis, kad bibliotekos vadoveliams 1¢Sos buvo
skiriamos, ta¢iau mokymosi aplinka ne itin priminé $vietimo jstaigg. Nors ir nelabai patrauklios,
bibliotekos patalpos laikomos daugiau maziau tinkamomis. Auditorijy kokyb¢ néra auksta.



Apzitréjus mokykla, prieita iSvada, kad mokymosi aplinka néra gera ir patraukli.
Auditorijose studentams buvo labai Salta ir jie séd¢jo vilkédami paltus ir miivédami pirStinémis.
Laiptai j auditorijas pirmame aukste buvo slidiis, be turékly ir labai siauri.

Karjeros centras atrodé tuscias ir zmogus bibliotekoje negalé€jo prisijungti prie AVM
prenumeruojamy duomeny baziy ir jomis pasinaudoti.

5. Studijy eiga ir studenty vertinimas

Susitikimuose su eksperty grupe, studenty atstovai i§ esmés teigiamai atsiliepé apie
mokymosi programoje patirt], nors isliko gana santtriis. AukStesniosios grandies personalas
nurodé, kad studentai vertina déstytojus kiekvieng semestra naudodami ,,Moodle* sistema. Jie taip
pat teigé, kad anoniminiai vertinimo rezultatai yra pateikiami tiek studentams, tiek déstytojams.
Taciau paklausus, kiek studenty paprastai atsako j klausimus apie studijy kokybe, atsakymas buvo
nuo 5 iki 30. Taip pat neaiSku, kokiy veiksmy imamasi reaguojant | Siy studenty apklausy
rezultatus. Konsultacijy procesas turi silpnyjy pusiy, ypac kalbant apie tai, kokiu mastu studenty
atstovas rinko atsiliepimus i§ kity studenty. UZdavus §j klausimg susitikime, studentas atsakeé:
»Pasikalbéjome su grupés draugais. Apie kai kuriuos zmones grupéje ne daug ka zinau*“. Taip pat
buvo miglotai uzsimenama apie informacijos rinkimg i§ pirmo ir antro kurso studenty. Viena
paskaita buvo pakeista gavus studenty skunda, taciau tokios praktikos néra daug. Pavyzdziui,
programoje yra dvylika moduliy ir visiems studijy dalykams rengiama tik viena ataskaita.

Aptariant studenty patirtj vél buvo keltas menko angly kalbos vartojimo klausimas. Nors
aukstesniosios grandies personalas teige, kad daugelis déstytojy kalba angliskai, tai nebuvo
patvirtinta susitikime su déstytojais. Kai ekspertai uzdavé klausimg biitent apie §j aspekta,
paaiskéjo, kad nei vienas i§ dalyvavusiy déstytojy nedésto angly kalba. Nors kai kuriuose
dalykuose, pavyzdziui, tarptautingje teis€je (pasirenkamasis dalykas), siiloma medziaga angly
kalba, nes Tarptautinio Teisingumo Teismo publikacijos yra leidziamos angly kalba. Nors ne
visiSkai vienareikSmiSkai, bet susidaré stiprus jspudis, kad studenty patirtis biity geresne, jeigu
programos pagrindiniuose dalykuose daugiau biity déstoma angliskai.

Svarbi studenty mokymosi patirties dalis yra stazuoté arba praktika. Vietas praktikai jie
susiranda patys ir labai nedaug jy praSo Karjeros biuro pagalbos dél priezas¢iy, kuriy eksperty
grupei nepavyko iSsiaiSkinti. Praktikai vadovauja jmonés, kurioje atliekama praktika, paskirtas
praktikos vadovas ir mokyklos praktikos vadovas (taciau jis vadovauja ne atskiriems, o visiems
studentams). Taip pat studentai turi baigiamojo darbo vadova. Kai kuriems eksperty grupés
nariams pasirode¢, kad bty gerai, jeigu studenty praktikai vadovauty ir déstytojas, kuris padéty
studentui ne tik gauti i§ praktikos viska, kas jmanoma, bet ir parengti tinkamg projekta, o tai,
sprendZiant 1§ musy patirties, be mokyklos personalo pagalbos retai jvyksta. Atsizvelgiant ] tai,
kad tarptautiSkumas yra svarbus programos elementas, negauta jrodymy, kad jis atsispindéty
studenty vykdomuose projektuose arba jy atlieckamose praktikose.

Formalios programos dalies déstymo patirties aptarimas per susitikimus su studentais
parodé, kad naudojami jvairtis déstymo metodai, nors dazniausi tai paskaitos ir su paskaitos
medZziaga susijusios diskusijos. Taigi, nors yra Siek tiek jvairovés, kaip minéta pirmiau, bity
galima gerokai daZniau naudoti tokius metodus kaip atvejy analizes, kurios bty gautos i
programos déstytojy vietos tyrimy (tai duoty jvairig naudg). Jeigu jos biity jrasytos, jas biity
galima naudoti ateityje. Studijos naudojant kasetinius ir DVD jrasus yra labai lankstus déstymo
budas, nes déstytojas gali sustabdyti jrasa, ji atsukti, kad biity galima aptarti ir uzduoti klausimus
ir pan. Be to, Siuolaikiskos verslo programos paprastai apima gerokai didesng déstymo metody
jvairove, jskaitant modeliavimg, problemy sprendimag ir, kaip sitlyta pirmiau, didelj
suinteresuotyjy $aliy ir praktiky indélj. Siomis aplinkybémis toks kursas, kaip §is, kuris i§ esmés
pagristas paskaitomis ir formaliu mokymu, i§ tiesy néra tinkamas SiuolaikiSkai verslo studijy
programai. Susitikimuose su déstytojais, kurie kalbé&jo apie paskaitas, diskusijy grupes ir darbo
grupes, kuriose studentams duodamos individualios uzduotys, buvo patvirtinta, kad naudojami itin



tradiciniai déstymo metodai. Be to, paklausus, kuo programa iSsiskiria, atsakyta, kad
komunikaciniu modeliu, kuriame naudojamas internetas ir kompiuteriai. Taip pat buvo nurodyta
speciali programing jranga, kurig naudoja jmonés. Specialios programinés jrangos eksperty grupé
nepamaté, jos pavadinimas taip pat nebuvo nurodytas.

6. Programos vadyba

Dél to, kad eksperty grupé savo iSvadose nustaté tiek daug esminiy trikumy savaime
rodo, kad dabartiné kurso vadyba néra efektyvi, nes biity normalu tikétis, kad bent jau kai kurie
trakumai galéty buti nustatyti ir sprendziami viduje, ir tai daryty uz kasdienj programos vykdyma
atsakingas personalas. Tai, kad tai néra daroma, rodo, jog programos vadyba néra pakankamai
stipri.

Viena i§ problemy yra susijusi su lyderyste, kuri yra svarbi bet kokioje programoje,
ypac naujoje, kur lyderis gali biiti ir programos institucijoje iniciatorius (pavyzdziui, kovojantis uz
iSteklius ir uztikrinantis, kad programa biity tinkamai reklamuojama), ir motyvuoti personalg bei
jam vadovauti. Siuo metu galima pasakyti, kad tokios lyderystés néra. Dinamiskas lyderis yra itin
svarbus, kai programoje désto tick daug ne pilnu etatu dirbancio personalo, nes programos lyderis
gali bati branduolys ir motyvuoti personalg, jeigu yra pakankamai charizmatiskas kaip vadovas.

I1l. REKOMENDACIJOS

1. Reikia performuluoti programos tikslg ir keliy dalyky studijy rezultatus pagal Bolonijos
rekomendacijas.

2. I8vykstamasis studenty judumas turéty biti stiprinamas ir skatinamas i§ mokyklos pusés.
3. Reikia toliau programa tobulinti jvedant jvairiy dalyky déstyma angly kalba.

4. Reikia déti pastangas, kad déstytojai toliau mokytysi uzsienio kalbos ir tobulinty Siuos
lgudzius.

5. Studijy rezultaty schema, ypac studijy dalyky rezultatai, turéty biiti labiau matomi
destytojams.

6. Studijy rezultatus reikéty performuluoti, kad juos bty galima iSmatuoti: pvz., ,,Sékmingai
programa baige absolventai jgis Ziniy apie vadovo pad¢jéjo vaidmenj*.

7. Reikia testi elektroniniy studijy plétros modernizavimo procesa.

Eksperty grupé yra jsitikinusi, kad $ig studijy programa reikia visiSkai atnaujinti, kad ja biity
galima testi.



IV. SANTRAUKA

Viena i§ temy, kuri pasikartoja visose vertinimo iSvadose, yra abejonés dél programos
perspektyvumo. Dabartinis studenty skaiius yra mazas ir sprendziant i§ priémimo skai¢iy néra
jokiy zenkly, kad jis didéty. Nors tai néra tiesioginé kokybés uztikrinimo problema, tai svarbi
aplinkybé¢, nes vertinimo metu eksperty grupé nustaté tam tikras problemas, kurios, be jokios
abejonés, mazina programos patraukluma.

Deja, AVM I[staigy administravimo ir tarptautinés komunikacijos studijy programa Siuo
metu neatitinka Lietuvos ministerijos keliamy reikalavimy. Ji turi esminiy trikumy dviejose
svarbiose srityse: Programos tikslai ir numatomi studijy rezultatai bei Programos sandara. Be to,
nors kity keturiy sri¢iy lygis yra auks$tesnis negi pirmyjy dviejy, bendrai programa atrodo silpnai.

Kyla problemy su numatomais studijy rezultatais, nes arba programos grupé nesupranta
numatomy studijy rezultaty paskirties, arba ji nusprendé jy nepaisyti. Cia kyla dvi tarpusavyje
susijusios problemos. Pirma yra susijusi tik su studijy rezultaty, kurie atrodo padriki ir netinkamai
parinkti, skai¢iumi, o antra — su negeb¢jimu veiksmingai naudoti studijy rezultatus programos
turinyje bei kaip déstytojams ir studentams skirtas gaires vykdant programa. Nei personalas, nei
studentai, su kuriais kalbéjo eksperty grupé, nekalbéjo teigiamai ir nepapasakojo apie studijy
rezultatus ir kaip juos ketinama naudoti. Si situacija yra rimta, nes Siuolaikinése 3vietimo
programose nurodyti studijy rezultatai yra svarbi kokybés uztikrinimo dalis. Be to, labai naudinga
itraukti rySiy tarp numatomy ir realiy studijy rezultaty analiz¢  reguliary programos vykdymo
vertinimg. Atsakymai ] §j klausimg gali pateikti ne tik vertingy stebésenos duomeny, bet ir
prisidéti prie nuolatinio tobul¢jimo proceso.

Pagrindiné programos turinio problema yra tarptautiSkumo statusas, nes jis buvo svarbus
originalios programos koncepcijos ir turinio elementas, ta¢iau nebuvo jgyvendintas. Nei vienas
programos studentas nedalyvavo ,,Erasmus‘ mainuose ir jokie pagrindiniai moduliai nedéstomi
angly kalba. Apskritai, galbiit, dél nepakankamy dabartiniy studenty ir (butina tai nurodyti)
programos déstytojy kalbiniy jgiidziy, kalby mokéejimo lygis (kg ming¢jo ir socialiniai parneriai
diskusijose) néra auksStas. Kalbant apie personala, nors dabartiniai programos déstytojai atitinka
Lietuvos ministerijos nustatytus reikalavimus, dél personalo kyla problemy. Viena i§ problemy
yra susijusi su dideliu ne pilnu etatu dirbanéiy darbuotojy skai¢iumi, kita — su tuo, kad nei vienas
18 jy aktyviai nevykdo mokslinés veiklos, o galéty dalyvauti tyrimuose, kurie biity naudingi
programos plétojimui.

Kalbant apie programos vadyba, daug iSvadose nurodyty trukumy, tikriausiai, biity
i§spresti jiems beatsirandant arba tiesiog anks€iau, jeigu kasdiené programos vadyba biity
stipresné. Naujai programai, ypa¢ tokiai, kurios siekis — biiti inovatyvia, reikia ¢empiony. Siai
programai triksta lyderystés, o tai daro poveikj ir personalui, ir studentams. Studentai, su kuriais
susitiko eksperty grup€, vertino programa teigiamai, nors jiems nepavyko eksperty grupés visiskai
jtikinti, ir susiklosté situacija ,kas atsirado pirmiau: viSta ar kiauSinis“. Nors su studentais
konsultuojamasi ir jy praSoma pasidalinti patirtimi su konkrec¢iose programose, pirmiausia, atrodo,
kad rezultatai yra gana apibendrinti, nes daug programy sudedama kartu, antra, ekspertai neturi
jrodymy, kad programos administracija bty reagavusi ] studenty iskeltas problemas.

Programos sandara atrodyty gerokai tvirtesné, jeigu skirtingi jos elementai ir jy
tarpusavio rySiai biity aiSkiau pagristi. Tai apima rySius tarp privalomyjy ir pasirenkamyjy
moduliy, specifiniy pasirenkamyjy dalyky, kurie jtraukiami j programa, pagrindimg, praktikos
vaidmen] programoje bei jos integravimo veiksmus (kurie $iuo metu atrodo minimalis) ir
baigiamajj darba (koks jo vaidmuo ir kaip studentai jam ruogiasi?). Sios programos déstymo
metodai atrodo labai konservatyvis ir nelabai motyvuojantys. Vyksta daug paskaity ir Siek tiek su
paskaitomis susijusiy diskusijy, taciau nedaug gauta duomeny apie atvejy analizes, problemy
sprendimo pratybas ar modeliavima, kurie paprastai yra Siuolaikiskos verslo programos dalis. Dar
svarbiau yra tai, kad gauta mazai duomeny jrodanciy, kad j programg jtraukiami praktikai ir



socialiniai partneriai. Akivaizdu, jog programoje neiSnaudojami vietos praktikai, kad jos turinys
bty Siuolaikiskas, o studentai geriau suprasty Siuolaikinj versla.

V. APIBENDRINAMASIS [VERTINIMAS

A.V. Grai¢itno aukstosios vadybos mokyklos studijy programa /[staigy administravimas ir
tarptautiné komunikacija (valstybinis kodas — 653N23008) vertinama neigiamai.

Eil. Vertinimo sritis Srities
jvertinimas,

Nr. balais*
1. | Programos tikslai ir numatomi studijy rezultatai 1
2. | Programos sandara 1
3. | Personalas 2
4. | Materialieji iStekliai 2
5. | Studijy eiga ir jos vertinimas 2
6. | Programos vadyba 2
Total: 10

*1 - Nepatenkinamai (yra esminiy trikumy, kuriuos biitina pasalinti)
2 - Patenkinamai (tenkina minimalius reikalavimus, reikia tobulinti)
3 - Gerai (sistemiskai plétojama sritis, turi savity bruozy)

4 - Labai gerai (sritis yra iSskirtiné)
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