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I. INTRODUCTION  

The study programme on Pedagogy (62207S120, 631X10003) at Kaunas University of Technology serves the national and regional needs of providing a teacher qualification to individuals who are currently working in Lithuanian schools and are not licensed as teachers. Although the programme “Pedagogy” taught at the Faculty of Social Sciences of KTU corresponds in the main  to the Lithuanian teacher training regulation (2010), there are concerns regarding the quality of this programme as the control over the student teachers’ school practice by staff members or qualified mentors is unsatisfactory. As highlighted in the general report prepared by the same expert team, the quality of the student teacher school practice in terms of supervision and assessment is an issue that needs to be addressed at national level. The other problem that needs to be solved at national level is categorisation of the programme as non-degree programme. As consequence, universities have no clear understanding what the actual level of the programme is. This causes difficulties in stating programme learning outcomes that are coherent with Common European Principles for Teacher Competences and Qualifications and designated Bologna levels. 
II. PROGRAMME ANALYSIS 

1. Programme aims and learning outcomes  

The programme aims and learning outcomes are well defined, clear and publicly accessible.
The aims and essence of the programme are directly related to the ‘National Programme of Implementation of the Lisbon Strategy’ that was approved by the Government of the Lithuanian Republic on 22 November 2005. The learning outcomes as they are presented in Table 7 and the programme aim as stated on page 11 of the SER are well in line with the type and level of studies and qualification it offers. Yet, the name of the programme could be more specific. Actually, KTU provides a bachelor degree programme titled Social Pedagogy. In principle, Pedagogy without a specifying adjective should comprise social pedagogy as well. The problem is that currently the title Pedagogy is unclear and does not clearly inform that this is a teacher education programme, not to mention that it prepares subject teachers for basic and upper secondary education. Therefore, it might be more appropriate to call it Subject Pedagogy (or even subject didactics).  Reading the self-evaluation report of this programme and meeting with the administration of the Faculty, members of group preparing the self-evaluation report, teaching staff, representatives of student teachers and alumni of this programme, and representatives of employers confirmed their deep commitment to this programme and showed that the programme aims and learning outcomes are clearly stated. The External Evaluation Team commends the university on the clarity and good quality of the self-evaluation report. The stated learning outcomes, the content and qualification offered are satisfactory and compatible with each other. However, it is not always self-evident how learning of specific subjects ensures producing of learning outcomes belonging to the categories of intellectual abilities (B) and transferable abilities and skills (D) (see table 8, p. 13). For example, it is unclear why a course of General Pedagogy and certain courses didactics do not support meta-learning, systematic and critical thinking, self-motivation, creativity and problem solving (learning outcome D1) which the majority of subject courses do support.  Categorising the programme as non-degree programme is misleading and undermines its attractiveness.

Strengths: The programme aims and learning outcomes are well defined, clear and publicly accessible.
Weaknesses: The name of the programme could be more specific. The compatibility between stated learning objectives and content of studies is not quite transparent and self-evident. Categorising of the programme as non-degree programme is infelicitous. 

Actions for improvement: The name and categorisation of the programme as non-degree should be reconsidered by the Ministry, the link and logic between subjects to be studied and learning outcomes to be achieved clearly outlined across each course and assignment in the programme.       
2. Curriculum design in the main adheres to the Lithuanian Teacher Training Regulations (2010). There is no repetition of themes and distribution of credits by subject courses in modules is proportional to the workload needed for studying these subjects. The nature and content of modules is consistent with the type and level of studies. The content and methods of the subjects are mostly appropriate for achieving the intended learning outcomes except solutions used in providing school practice. However, the content of pedagogical and didactical subjects should be more focussed on problems how pupils can learn instead of dealing with issues relating to how teachers can teach. Also, there is a need for a greater attention to student exposure to western world literature and practice. Otherwise, the scope of the programme is sufficient to ensure learning outcomes.

The programme applies extensively the methodology of action research for integrating theoretical and practical studies.  However, the practice of combining reporting on action research and teaching practice in a final degree project is not justified as this approach forces students to deal with too many issues simultaneously. Based on the opinions expressed by the student teachers, alumni and employers, the programme would more attractive and correspond better to needs of prospective students if it provided more options for specialization. 

Strengths: Formally the curriculum is designed correctly. The programme applies extensively the methodology of action research for integrating theoretical and practical studies.

Weaknesses: There are serious problems with ensuring student teachers’ with quality school practicum. Supervision and assessment of practice-based studies does not meet established standards in Lithuanian regulations of teacher training. Also, there is a need for a greater attention to student exposure to western education literature and practice.
Actions for improvement: The content and organisation of school practicum should be harmonised with normative regulations. More attention should be paid on exposure to pedagogical literature in English.  
3. Teaching staff 

The university staff teaching the study programme meet legal requirements, as more than a half of them possess scientific degrees. Qualifications of the staff teaching subject courses are adequate to ensure stated learning outcomes of the programme. Their number is adequate to ensure stated learning outcomes. The turnover of the teaching staff ensures an adequate provision of the programme. The conditions created by the Kaunas University of Technology for the professional development of the teaching staff are satisfactory for the provision of the programme. The teaching staff are involved in many research activities and projects, including participation in Framework 7 projects. Nevertheless, more attention should be paid to the mobility and exchanges of lecturers involved in the programme with other countris for learning through experience of teacher education abroad. 
Strengths: The study programme is staffed with high quality lecturers teaching theoretical pedagogical subjects.

Weaknesses: Too little importance is given to the mobility and exchanges of lecturers with other countries.
Actions for improvement: Creating better conditions for the mobility and exchanges of lecturers with other countries. 
4. Facilities and learning resources 

Auditoriums are adequate both in their size and quality, and meet the requirements of hygiene and work security with modern audio and video equipment. The available multimedia and computer equipment corresponds to the needs of the programme, including needs for extensive teleconferencing and interactive distance learning activities. The arrangements for student teachers’ school practice are not satisfactory, as the feedback on the progress and assessment of students’ professional skills does not correspond to their real needs. 

Teaching materials (textbooks and books) and research journals on education are adequate and accessible to student teachers of this programme.

Strengths: The programme has excellent facilities and resources for ensuring student teachers learning. 

Weaknesses: The arrangements for student teachers’ school practice are not quite satisfactory, as the feedback on the progress and assessment of students’ professional skills does not correspond to their real needs though technically it is possible.

Actions for improvement: More video-recording of lessons taught by student teachers, teleconferencing and interactive distance learning activities should be used for supporting students’ learning at school practice.
5. Study process and students‘ performace assessment

Regardless of many positive features presented in the previous paragraphs, the external evaluation team found that there are serious problems with the admission of student candidates to the programme and with ensuring the quality of teaching practice, which qualifies successful students to be teachers anywhere in the EU. More specifically, the admission criteria of candidates do not ensure a real selection of candidates to the programme, and the unclear amount of school practice,  no variety of schools as practice bases experienced by students, insufficient training of mentors, unclear quality and amount of feedback given by mentors, insufficient university staff’s involvement in supervision of school practice, occasional and unsystematic assessment of practice, overrating of student competences, and lack of any failures in practice-based (field) studies raise serious doubts about the credibility of qualifications accredited to the  graduates of this progrmme. Almost all students possessing a bachelor degree and working at school as teachers but not having a qualification of teacher are admitted to the programme, and there are hardly any failures. The students not achieving the qualification are mostly those who drop out, generally for individual reasons. This is corroborated by figures given in the Table 13 in the presented SER on the admission to the programme and on graduation from it. Formally, the organisation of studies ensures an adequate provision of the programme and enables the achievement of the stated learning outcomes. The use of video conferences for teaching theoretical courses and interactive e-learning facilities extensively support the delivery of the programme. Students’ participation in applied research activities is achieved by applying principles of action research as an integral part of student teachers’ school practice.  However, there is a need for a further development of the discussion part in the action research reports. As well, it is necessary to pay more attention to referring to international sources and providing the reports with concise but informative abstracts in foreign languages. Yet, the practice of combining action research report and reporting on school practicum in one volume is not justified as already mentioned above.
Compared to other universities in the country, students have more opportunities to participate in student mobility programmes but their real involvement in these programmes is extremely limited as they are working part- or full-time at schools.  The students are offered an adequate level of academic support in terms of different consultation opportunities. Although such availability and commitment of the teaching staff should be praised, some doubts remain on the suitability of the process for identifying the needs of the students who do not speak up and – potentially – remain with doubts that would eventually undermine the quality of their teaching. Also, social support is offered, including free anonymous individual and psychological consultations.  

The assessment system of students’ performance is clear and publicly available but its objectivity and reliability is not always satisfactory, especially when it comes to assessing student teachers’ professional skills in school practice. For example, only seven final projects from 38 got grades less than 9 and 7 being the lowest grade on the ten-point scale. Moreover, the university does not ensure any supervision of student practices, which basically implies that the work of any single student teacher is supervised only by one single mentor. As pointed out in the general report, such approach – common to the majority of Lithuanian universities – substantially reduces the comparability of student results because the assessment criteria are the only element of standardization. Moreover, not all mentors are properly trained, and this fact undermines the suitability of the teaching practice for obtaining a qualification that would be valid across Europe. The specific nature of the programme being a distance learning programme, would provide the opportunity of filming student classes so that university professors could review them, and eventually professors and students could also review them as group assignments. Yet, these potential opportunities are not being used. 

Strengths: Compared to other universities in the country, students have more opportunities to participate in student mobility programmes. The students are offered an adequate level of academic support in terms of different consultation. Also, social support is offered, including free anonymous individual and psychological consultations.

Weaknesses: Choice of candidates to the programme, the amount of real practical studies, the variety of schools experienced by students, the training of mentors, quality and amount of feedback given by mentors, university staff’s involvement in supervision of school practice, assessment of practice, quality assurance of that practice, overrating of student competences and lack of any failures in practice-based (field) studies undermine the credibility of the entire programme.
Actions for improvement: The quality of organisation, content, supervision, and assessment of school practicum must be radically reconsidered.
6. Programme management 
Responsibilities for decisions and monitoring of the programme are clearly allocated: The Study Programme Committee coordinates the programme. The SPC coordinates its suggestions with the Board of the Faculty and submits them to the Study Office, which presents its generalised suggestions for approbation of the Rectorate and affirmation of the Senate. The SPC also orders and assesses the study subjects, plans and orders to prepare as well as assesses methodical study literature, and appoints reviewers for the prepared teaching and methodical material to be assessed. Since 1994 the Studies Office at KTU has carried out a students’ survey through deans of faculties and students’ representation bodies; every semester the study subjects’ content and delivery quality are evaluated. The students assess the content of the study subject being delivered, methods of the delivery, teacher’s competence and present their recommendations, analyse delivery efficiency and personal features of a teacher (objectivity of the assessment, relations with students, erudition, sophistication, etc.) Since the establishment of the Programme it has been in constant process of the change and renewal. The remarks given during the accreditations of the Programme in 2003 and 2009 were considered expeditiously (as expressed in the SER p. 37) but it seems that issues concerning the quality of student teachers school practice did not deserve sufficient attention.  
Though the representatives of employers were not represented in the self-assessment report preparation group, their representatives met with the international programme evaluation team and expressed their opinions for improving the programme. The internal quality assurance measures are in general satisfactory, except for providing student teachers with quality school practice.

Strengths: In general, the measures taken for the programme management are satisfactory. The students are surveyed regularly for having feedback on their studies.  

Weaknesses: The programme management and quality assurance pay too little attention to the up-to-dating of the programme on the basis of comparing it with advanced approaches in other countries, especially in terms of ensuring the quality of student teachers’ school practice.     

Actions for improvement: To pay significantly more attention to the up-dating of the organisation and content of student teachers’ field studies in the programme.   
III. RECOMMENDATIONS 

1. The name and categorisation of the programme as non-degree should be reconsidered; the link and logic between subjects to be studied and learning outcomes to be achieved clearly outlined.    
2. Replace the emphasis in theoretical subjects on how teachers can teach with emphasis on how pupils can learn. The content and organisation of school practicum should be harmonised with normative regulations.
3. To pay significantly more attention to the up-dating of the organisation and content of student teachers’ field studies in the programme. The quality of organisation, content, supervision, and assessment of school practicum must be radically improved. It is necessary to ensure that mentors supervising student teachers field practice are qualified and university tutors themselves have had more experience teaching in schools.  

4. To use more extensively video recording of student teachers’ lessons for (remote) feedback and assessment to ensure standardisation of quality decisions. 

5. Provide more options for specialisation in subject didactics.
IV. SUMMARY
Although the programme “Pedagogy” taught at the Faculty of Social Sciences of KTU corresponds mostly to the Lithuanian regulations of teacher education and is a distance-learning programme of subject teacher education that serves national and regional needs for preparing qualified teachers in Lithuania, doubts remain about its suitability for achieving the real objectives of teacher education due to the lack of university control over the student teacher school practice.  This weakness substantially undermines the validity of this programme that would be otherwise very good and would offer an interesting alternative to other similar programmes in terms of cost, teaching methodology, and research focus in Lithuania.  Also, the name of the programme could be more specific as the term Pedagogy is too general and has many different meanings except teacher education. Categorising of the programme as non-degree programme is infelicitous.
· The programme aims and learning outcomes are well defined, clear and publicly accessible. A clear programme structure, the quality, commitment and availability of teaching staff, the quality and use of resources for the provision of an ICT based distance learning programme, and last but not least the focus on action research are all positive aspects of  this programme.  However, the compatibility between stated learning objectives and content of studies is not quite transparent and self-evident. For example, it is not always self-evident how learning of specific subjects ensures producing of learning outcomes belonging to the categories of intellectual abilities, and transferable abilities and skills (like meta-learning). Finally, based on the opinions expressed by the student teachers, alumni and employers, the programme would more attractive and correspond better to needs of prospective students if it provided more options for specialization.
· Formally the curriculum is well designed. The programme applies extensively the methodology of action research for integrating theoretical and practical studies. It has many other positive sides as well. It is extensively using ICT means and e-learning resources that make it more effective and relevant. For example, using videoconferences and interactive virtual platforms allows student teachers all over Lithuania to study in this programme. A weak side is that there are serious problems with ensuring student teachers’ with quality school practicum. Supervision and assessment of practice-based studies does not meet established standards in Lithuanian regulations of teacher training. Also, there is a need for a greater attention to student exposure to western world literature and practice. More emphasis should be paid on international changes (via Comenius, Erasmus and other programmes). Student teachers need to see how the school and systems of education are operating abroad. Also, it would be a good solution to invite foreign lecturers. From the point of view of updating the content of pedagogical and didactical subjects taught to student teachers more attention should be paid to problems how pupils can learn instead of focussing on issues how teachers can teach.  It was also found that final reports though based on applying action research methodology that is very positive, should focus more on the discussion of research findings. 
· The programme is staffed with high quality lectures teaching theoretical pedagogical subjects. However, though the conditions created by the KUT for the teaching staff development are satisfactory, and the staff are involved in many research activities, too little importance is given to the mobility and exchanges of lecturers with other countries.

· Also, the programme has excellent facilities and resources for ensuring student teachers’ learning. Unfortunately, the arrangements for student teachers’ school practice are not satisfactory, as the feedback on the progress and assessment of students’ professional skills does not correspond to their real needs though technically it is possible. For example, more video-recording of lessons taught by student teachers, teleconferencing and interactive distance learning activities could be used for supporting students’ learning at school practice. Staff should ensure that there is standardisation of assessment of school practice results across each cohort.
· When characterising the study process and performance assessment, it is important to emphasise that compared to other universities in the country, students have more opportunities to participate in student mobility programmes. They are offered an adequate level of academic support in terms of different consultations.  Also, social support is offered, including free anonymous individual and psychological consultations. Unfortunately, the organisation of study process  and performance assessment has many serious weaknesses:  the admission criteria to the programme do not ensure a real selection of candidates to the programme, and the unclear amount of school practice,  no variety of schools as practice bases experienced by students, insufficient training of mentors, unclear quality and amount of feedback given by mentors, insufficient university staff’s involvement in supervision of school practice, occasional and unsystematic assessment of practice,  overrating of student competences, and lack of any failures in practice-based (field) studies raise serious doubts about the credibility of qualifications accredited to the  graduates of this programme. Currently, the structure and assessment of student teachers’ school practice it is not in line with the requirement for teaching practice of the Lithuanian teacher education regulations (2010). Considering that the programme uses intensively ICT means it would be reasonable to practice more on video recording of student teachers’ lessons for (remote) feedback and assessment. Also, significantly more attention should be paid to ensuring the validity and reliability of lesson assessment procedures and instruments used for assessing students’ teaching. Along with these measures it is necessary to ensure that mentors were qualified and certified for supervising student teachers’ field studies. Thus, the quality of organisation, content, supervision, and assessment of practice-based studies in the programme must be radically improved.
· In general, the measures taken for programme management are satisfactory. The students are surveyed regularly for having feedback on their studies.  A weak side is that the programme management and quality assurance pays too little attention to the up-to-dating of the programme on the basis of comparing it with advanced approaches in other countries, especially in terms of ensuring the quality of student teachers’ school practice.     

In conclusion, the functioning of the programme Pedagogy  is satisfactory or even good in terms of stating its learning objectives and outcomes, curriculum design, quality of academic teaching staff , availability of facilities and learning resources, and management but is unsatisfactory in terms of organisation and supervision of students’ school practicum.   
V. GENERAL ASSESSMENT 

The study programme Pedagogy (state code – 631X10003, 62207S120) of Kaunas University of Technology is given negative evaluation. 
Study programme assessment in points by evaluation areas.

	No.
	Evaluation Area
	Evaluation Area in Points*   

	1.
	Programme aims and  learning outcomes  
	3

	2.
	Curriculum design
	3

	3.
	Teaching staff
	4

	4.
	Facilities and learning resources 
	4

	5.
	Study process and students' performance assessment 
	1

	6.
	Programme management 
	3

	 
	Total: 
	18


*1 (unsatisfactory) - there are essential shortcomings that must be eliminated;

2 (satisfactory) - meets the established minimum requirements, needs improvement;

3 (good) - the field develops systematically, has distinctive features;

4 (very good) - the field is exceptionally good.
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